CHAPTER 5 — TOOLS FOR CONFLICT ANALYSIS
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PREVIEW 9.1 —WHAT IS CONFLICT ANALYSIS?

1. You want to change a This section looks at tools for analysing conflicts. These tools can
destructive conflict into be used for all levels and types of conflict. They can be used by
a constructive conflict. actors involved in a conflict, by people who want to intervene in a

What do you need to
know ab oyut the conflict conflict, and by analysts who want to understand a conflict better.

before you start? Conflict analysis tools help us to:

2. What parts of a conflict

are the most difficult to
understand? e understand how current events connect to the background of

the conflict;

¢ understand the history and background of the conflict;

¢ identify all the actors involved in the conflict;

¢ understand the points of view of all actors and the relationships
of all actors;

e identify areas where we need more information;

¢ identify opportunities for influencing and changing the situation.
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UNIT. T: UNDERSTANDING CONFLICT

Which conflict analysis tool we choose depends on what type of
information we want.

1. ConrLicT TIMELINE: This tool shows historical and current
events in the conflict. It helps actors and analysts understand
how different actors view these events.

2. ConrLicT MAPPING: This tool shows the relationships that actors
have to the conflict, and the relationships between the actors.

3. ConrLicT IceBERG: This tool shows the goals and underlying
needs of all the actors in a conflict, and the common ground
between them.

USING CONFLICT ANALYSIS TOOLS

Conflict analysis tools are most useful when actors from all sides
of a conflict use the tools. Each tool can produce a different result
depending on who is using it. Conflicts have many “truths” When
analysts and actors use conflict tools, they should remember that
they only speak from their point of view. Their point of view is
not the complete truth. When each actor uses the tools, they should
use it to explain their own understanding of the conflict.

Match the conflict with the appropriate tool. EXERC'SE

1. conflict timeline . Trmmmmmmmmmmmmmmmm———mm——
2. conflict mapping
3. conflicticeberg
a. Two actors cannot share the resources that are available in
their area. They are fighting over who owns the land.

b. For several years, there has been conflict between two
different communities. No one remembers how the conflict
started, but they know that every few months, something
new happens and the conflict gets worse.

¢. There are many different ethnic armed groups fighting in
the mountains and on the borders. In the capital city, their
ethnic political parties are also fighting in the parliament.

1. Has there ever been a conflict that you did not understand?
What did you want to know about that conflict? e R EFLEBTIUN

2. Would any of the conflict analysis tools be useful for a conflict
in your community? Which ones would be useful? Why?

91



CONFLICT AND PEACE - STUDENT'S BOOK

ll' A “Government

starts peace
process.”

PREVIEW

1. Why is history important
in a conflict?

2. Do actors usually agree
on the same history of a
conflict?
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6.2 — CONFLICT TIMELINES

A conflict timeline shows the important events of a conflict in the
order that they happened. It also describes the different ways that
actors understand those events. This is important because people
often think about the same events in very different ways.

Conflict timelines identify the events that are most important to
each actor’s conflict history. This can build greater understanding
between actors. The conflict timeline shows that different actors’
versions of history is only part of the “truth’

Conflict timelines help us to:

e show different points of view of the same event;

e clarify and increase understanding of each actor’s version of
events;

¢ identify which events are most important to each actor.

DRAWING A CONFLICT TIMELINE

When they make a conflict timeline, each actor chooses the events
that are the most important to them. After choosing events, each
actor describes how they understand the event.



UNIT. 1 UNDERSTANDING CONFLICT

Look at the example timeline and answer the questions.
1. Which actor has a positive feeling about Event One?

2. In Event Two, does Actor A understand the event as positive or

negative? How does Actor B understand the event?

3. What does Actor A call the people who used the bombs? What

does Actor B call the people who used the bombs? Why are
these words important to understanding Event Three?

4. In Event Four, which actor supports the new law? Why?

ACTOR A
O

L&)

A new government is elected with
a lot of voters supporting it.

New trade zones are opened and
hundreds of new employmer}t
opportunities are created, t.hls
leads to increased economic

development.

Terrorists cause large amounts
of damage to infrastructure and
harm the livelihoods of many

citizens.

The country becomes much

safer because a new law is. .
passed. It says that all individuals

who support terrorists will be
sentenced to hard labour.

EXERCISE

EXAMPLE CONFLICT TIMELINE

EVENT ONE:
ELECTIONS FOR A NEW
GOVERNMENT ARE HELD

H
EVENT TWO:
ECONOMIC AND TRADE
OPPORTUNITIES ARE
PROMOTED IN CERTAIN
AREAS

EVENT THREE:
BOMBS EXPLODE AND
RAILWAYS ARE DESTROYED

EVENT FOUR:
PUNISHMENTS FOR
BREAKING THE LAW
INCLUDE HARD LABOUR.

1. Imagine a newspaper article is written about Event Four. If Actor
A was writing the article, what might the title of the story be?

2. If Actor B was writing the article, what might the title of the

story be?

articles are about the same event?

. Discuss your titles as a class. Why are the titles different if the

ACTOR B
O

o

A new government is elected in
corrupt and unfair elections,

Land grabbing occurs in new
trade zones and minority groups
are not allowed to work in them

New railway lines to and from the
zones lead to loss of lands,

Activists bomb railway lines in
protest at land grabbing and

dlscrlmination in new economic
Zones.

A new hard labour law js applied
unfairly on many minorities
across the country. Many citizens

are called terrorist supporters
without evidence.

ACTIVITY

MEDIA COVERAGE
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EXERC'SE Read Sri Lanka’s civil war timeline and answer the questions.

""""""""""""""""""""""""""""""""""" 1. About 15 June 1956: Sinhala is made the official language of the
country:

a. Do the Sinhalese ethnic group see this as positive or
negative? Why?
b. Do the Tamil ethnic group see this as positive or negative?
Why?
2. About 31 May 1981: Jaffna Public Library is burned:

a. According to the Sinhalese, who was responsible for
burning the library?

b. According to the Tamils, who was responsible for burning
the library?

CONFLICT TIMELINE FROM SRI LANKA'S GIVIL WAR

TAMIL ETHNIC

SINHALESE

NATIONALISTS GROUP
@ . Cq
The Official Language/Sinhala = 15JUNE 1956: Tamil, the language of 299
Only Act is passed, ending the SINHALA IS MADE THE of people in the country, is
use of colonial British English OFFICIALLANGUAGEOF 1ot recognised by the Official
and increasing opportunities for THE COUNTRY Language/Sinhala Only Act.
the Sinhalese majority. Tamil protests over the law are
I repressed.

....... 31 MAY 1981: " Jaffna Public Library is burned

ic Lib is burned
Jaffna Public Library 1 JAFENA PUBLIC LIBRARY by government forces, The fire

by both a drunken mob and by

an armed Tamil militia who IS BURNED destroys 97,000 irreplaceable
want international attention. Tamil cultural and historical
documents,

20JULY 1983 - Black July M
MASSACRES OCCUR 100 and 3,000 Ty e "

killed throughout the country.
Sinhalese mobs use voter
registration forms to find and
kill Tamils. The police and army
do not stop the violence and
sometimes help the mobs.

"""" MAY 2009:
i ional arm
rcritf?ei:; 5}:1 ‘i:'rrz)artist and rebyel ‘ FINAL DAYS OF SRI LANKA'S
group, Liberation Tigers of Tamil CIVIL WAR
Eelam (LTTE). The government
rescues Tamil civilians and leads
them to safe zones. .
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UNIT. T: UNDERSTANDING CONFLICT

. Read the article then write a short description of the massacres
that occurred in July 1983. Put it in blank A of the conflict

timeline.

~_/\j

Ethnic Riots in Sri Lanka Kill 88 Peonle

Adapted from the United Herald
Press | 28 July 1983

COLOMBO, Sri Lanka—
President Junius Jaywardene
appeared on television today.
He asked for an end to the
six days of ethnic violence
that has killed 88 people.
Ethnic  violence  between
Hindu Tamils and Buddhist
Sinhalese has been spreading
throughout the island of Sri
Lanka.

The riots began when
Tamil rebels attacked
government  soldiers. The
riots spread to the prisons.
Seventeen Tamil prisoners
were killed on Wednesday
and thirty-five Tamil prisoners
were killed on Monday when

Sinhalese prisoners attacked
them.  Prison  authorities
were trying to move the
Tamil prisoners to different
prisons when the riots started.
Government soldiers were
called to the prisons to stop
the riots.

In the capital city of
Colombo, over 3,000 Tamil
homes and shops were
attacked and destroyed. About
20,000 Tamil refugees were
looking for safety and shelter
in the capital city. Radical
Tamils have demanded a
separate state in the northern
part of Sri Lanka. In other
parts of the country, Tamil-
owned shops and homes were
burned and destroyed.

N\

. Read the article then write a short description of the final days
of the civil war. Put it in blank B of the conflict timeline.

2,000 Innocent Civilians Killed in One Night

ACTIVITY

MISSING EVENTS

[Adapted from Tamil Net, Sunday 10 May 2009]

The Sri Lanka Army fired many shells into the “safety zone” on Saturday night and Sunday morning.
More than 2,000 civilians, mostly women and children, were killed. Dead bodies are everywhere. 814
wounded people reached a temporary hospital around 9 am on Sunday morning.

All different types of deadly weapons were used against civilians. Cluster bombs, which are illegal
under international law, were also used during this attack on innocent civilians. The safety zone

became a killing field. The Sri Lankan Army usually chooses weekends to massacre Tamil civilians
because there is less international attention at this time.

. Answer the questions.

a. If the left side of the timeline shows the point of view of
the Sinhalese (Actor A) and the right side shows the point of
view of the Tamils (Actor B), what does the middle show?

b. How are the events in the middle described differently to
the events described by each actor?
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FOCUS ON'MYANMAR: STUDENT PROTEST TIMELINE

This timeline shows the most important events of the student protest against the Education Law.

30/09/14 — The National Education Bill is passed —
into law by Parliament. :

17/11/14 — Students call for the Education Law to
be changed within 60 days.

| e o
BT ‘* A
28/01/15 — Minister Aung Min talks with student Fl_| ‘.I.l. F "
protest leaders. He agrees to talks I - 18
between the government, the | DEHE[R_FFHE

parliament, the National Network for

Education Reform (NNER) and the l 5'“1 IFHTI”N

students’ Action Committee for Democratic Education (ACDE).

01/02/15 — Discussions are held at Rangoon University. Students propose an 11-point framework for
discussion. Both sides reach agreement over eight points.

14/02/15 — After long talks between the government and students’ organisations, they both agree to
a new bill to replace the Education Law;

— Student groups agree to stop their demonstrations. Most students decide to stop their
march and return home.

— The draft agreement includes the 11 principal concerns of student protesters.
16/02/15 — The bill is sent to Parliament for discussion.

22/02/15 — Student leaders accuse the government of breaking the conditions of the February 14th
agreement.

01/03/15 — The Home Affairs Ministry calls for an end to protests. They warn that action will be taken
against protesters if they continue.

05/03/15 — Students and activists gather at Rangoon’s Sule Pagoda to urge authorities not to use
violence to end the Letpadan protest.

— Riot police and plainclothes Swan Arr Shin use violence to break up the protest. Five men
and three women are arrested.

10/03/15 — 100 students at Letpadan, Pegu Division, demand to be let through the police line to
march to Rangoon.

— Fighting starts. The police outnumber the students by about 5 to 1. The police use
violence to break up the protest. Many students are injured and arrested by riot police.

Source: http://www.irrawaddy.org/burma/timeline-of-student-protests-against-education-law.html

1. Choose three events and write headlines from the point of view of a student.

2. Using the same three events from question 1, write headlines from the point of view of a member
of the government.

3. Do the events in this timeline, as reported by The Irrawaddy, seem to support the students or the
government?
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UNIT. T: UNDERSTANDING CONFLICT

. In groups, choose a conflict that you want to analyse. Identify ACT'\”TY
the main actors.

. Collect important events from this conflict. They should be CREATE A CONFLICT TIMELINE

events that at least one actor thinks are important.

. On a large piece of paper, make three columns. In the middle
column write the events in the order that they happened.
Describe the events with words that could be accepted by each
actor in the conflict.

. In the left column write how Actor A looks at the events. In the
right column, write how Actor B looks at the events. Use the
internet or newspapers if you need to research the conflict.

. Compare the results. What is similar and what is different in the
perspectives of the actors?

EXAMPLE CONFLICT TIMELINE

ACTORA ACTORB

O . Co

............ EVENT ONE: id BY.,..

Al...

........... EVENT TWO: e B2

A2...

........... EVENT THREE: —

A3...

EVENT FOUR:

Ad...

. Think about a time when you had a conflict with someone. How DISCUSSION
were your ideas about what happened different from the other s
person’s ideas about what happened?

. Actors in conflicts understand events from different perspectives.
Why does this make conflict more difficult to resolve?

. What are the benefits of knowing different points of view?

4. How does the news media influence people during conflict?

. How do the words chosen to describe an event affect how people
understand the event?
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PREVIEW

1. Isit usually clear who
all the actors are in
conflicts? Is it usually
clear how they are
related to each other?

2. Why is it important to
understand who actors
are?

3. Why is itimportant to
understand how they are
related to each other?

5.3 — CONFLICT MAPPING

Conflict mapping is used to analyse the relationships between the
actors in a conflict at a specific point in time. It is similar to a
geographical map. A geographical map shows us the cities of a
country, and the roads, railroads or rivers which connect them.
A conflict map shows us all the actors involved in a conflict and
their relationship to each other.

Conflict mapping helps us to:
¢ see the relationships between actors more clearly;

¢ see which actors have power and how much power they have
compared to other actors;

identify allies or possible allies;

identify opportunities to intervene or to act.

DRAWING A CONFLICT MAP

Conflict maps should focus on parts of a conflict, not on the entire
conflict. Mapping a regional political conflict in detail takes a lot of
time. It would be so complex that it would not really be helpful.

If you use conflict mapping, you should put yourself and your
organisation on the map. This is because you become part of the
situation when you analyse a conflict. Putting yourself on the map
helps you understand your relationship with the conflict.

SYMBOLS USED IN CONFLICT MAPPING

powerful each actor i
is in the conflict.

Circles show the i
different actors.
The size of the A solid line shows a
circles shows how i close relationship. i

A double line
shows an alliance.

A dotted line -
shows a weak :
relationship.

Zizgags show
conflict.

A flash shows
that the conflict is
violent.

An arrow shows
domination by one
actor over another.

directly involved,
and who may be
able to contribute
constructively.

A triangle shows
an actor who is not !
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UNIT. T: UNDERSTANDING CONFLICT

Look at the conflict map and answer the questions.
1. Which actor has the most power in the conflict?
2. What type of relationship do Actor C and Actor D have?
3. Which actors have a conflict? Is the conflict violent?
4.

Would Actor B be a good actor to mediate or negotiate between
the conflicting actors? Why or why not?

Actor B

Actor A

Actor D

Draw the symbols that you would use in each of these situations.

1. You and your brother have a disagreement about who should
wash the dishes. He kicks you in the knee.

2. Your neighbours are fighting over who owns the mango tree on
the edge of their property. Your father is the head of the village
so they ask him to mediate the disagreement.

3. An ethnic armed group enters your township. This causes the
government army to send more soldiers to your township, and
they begin building an army base. The township officials will
only speak with the government military officials.

Draw conflict maps to show the relationships between different

actors in each conflict.

1. A group of teenage boys begin beating up a pair of younger
boys because the group thinks the younger boys are gay.
The older brothers and cousins of the younger boys use their
influence with the head of the village to get the teenage boys
in trouble. Map the conflict after the brothers go to the head of
the village.

2. An ethnic group begins fighting against their government for
greater control of a river basin. Then the ethnic group has a
disagreement and divides along religious lines. Some members
of the ethnic group are Christian and some are Muslim. The
Christian group makes an alliance with another Christian group
in a different part of the country. Map the conflict after the
alliance is made.

EXERCISE

EXERCISE

ACTIVITY

CONFLICT MAPPING
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FOCUS ON MYANMAR: CONFLICT IN HPAKANT

The conflict between the Myanmar army and the Kachin Independence Organization (KIO) has
forced thousands of civilians to flee from their homes in Western Kachin state’s jade-rich Hpakant
region.

The United Nations estimates that 4,100 internally displaced people (IDPs) are living in 24 temporary
camps in the Hpakant area.

Access to the IDPs is very difficult for the UN and NGOs because of the fighting. Local religious groups
are providing food and other support. However, churches and monasteries cannot support all of the
IDPs.

Hpakant is the world’s biggest source of jade. From 1961 to 1993, there was fighting between
Myanmar’s military and the KIO. The KIO controlled most of Hpakant’'s jade mines. This created a lot of
money for the KIO to pay for its army, the KIA. However, in 1994, the KIO agreed to stop making money
from jade as part of a ceasefire agreement.

During the ceasefire, the profit from selling jade went to the Myanmar government. However, the
government’s jade sales ended when the ceasefire ended in 201 1. The KIO is now making money again
from jade mining in Hpakant.

In May, the Myanmar military ordered all large mining machinery to be taken away from Hpakant. The
KIO told companies to disobey this order. Some mining machinery is still there, and some mining is still
happening in parts of Hpakant under the control of the KIO.

Many wealthy businesspeople who are connected to the government are also involved in jade mining.
There were about 700 companies mining in Hpakant and Lone Khin townships before the ceasefire
ended. It is bad for their business interests if Hpakant is under KIO control.

However, the conflict also affects small traders too. One businessman from Mandalay said “a few
months ago, it was common for more than ten Chinese traders to come to the market every week. But
now, only four or five traders come here in a month.”

The Hpakant jade mines are known for unsafe working conditions. Many mine managers are also said
to pay their staff with drugs. Drug use by miners, and the many sex workers who also live and work in
Hpakant, are two main reasons that Hpakant has one of the highest rates of HIV/AIDS in Asia.

Sources: http://www.irrawaddy.org/conflict/conflict-adding-to-hpakants-misery.htmi
http://www.irrawaddy.org/business/jade-sales-dwindle-amid-conflict-and-chinese-anti-graft-campaign.html

Who are the main actors in this conflict?

Who are the supporting actors in this conflict?

Is the conflict violent?

What main issue is causing this conflict? Is there more than one main issue?
Draw a map of this conflict.

U
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UNIT. T: UNDERSTANDING CONFLICT

A How does intrastate conflict affect
interpersonal conflict?

1. In groups, choose a conflict at a specific point in time. ACT'\”TY
2. Decide from what point of view you want to create the conflict o

map. Don't forget to place yourself and/or your organisation on CREATE A CONFLICT MAP
the map.

3. While mapping ask yourself the following questions:
3. Who are the main actors in this conflict?

b. Who are the supporting actors (including marginalised
groups)?

c. What are the relationships between all these actors
and how can they be represented on the map? Consider
alliances, close contacts, broken relationships and conflict
(violent or non-violent) .

d. Are there any key issues between the actors that should be
mentioned on the map? (Write them in a square box.)

e. Where are you and/or your organisation in relation to the
actors? Do you have any specific relationships that might
give you and/or your organisation opportunities to work on
this conflict?

1. What are the advantages and disadvantages of a conflict map? DISCUSSIUN

2. Is it possible to put all actors in a conflict on a conflict map?
Why or why not?

3. How can the opinions and points of view of different actors
affect the way that the conflict map is drawn? Is this something
that can be avoided?
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PREVIEW

1. Do actors in a conflict
often talk about their
needs? Why or why not?
What do actors usually
talk about?

2. Can meeting your needs
cause conflict? How?

The goals that each
actor says they have.

The needs that
each actor has.
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5.4 — CONFLICT ICEBERGS

The conflict iceberg helps actors in conflict to identify their goals
and their needs. A goal is how an actor meets their needs. For
example, with the need for food (subsistence), one person might
pick some fruit and another might go to a teashop. These are goals.
Goals are the top of the conflict iceberg. They are the things we
can see and hear in a conflict. The needs are “below the water"
on the bottom of the iceberg. These are more difficult to see or
hear in a conflict.

When individuals or groups trust each other, it is easier to talk
about needs. But when there is not much trust, people will often
speak about goals, not needs. Talking about needs can make people
feel vulnerable. When you do not trust someone, you want them
to think you are strong, not weak. Talking about goals often feels
more comfortable in situations of conflict. However, only talking
about goals does not help others to understand our true needs.
Understanding actors’ true needs is one step towards transforming
or resolving a conflict.

The conflict iceberg helps us to:
e separate goals from the underlying needs;
e identify the most important needs in the conflict;

¢ identify similar or shared needs between actors.

Sample Conflict Iceberg




UNIT. T: UNDERSTANDING CONFLICT

Read the scenario and answer the questions. AGT'\”TY

Parents and their
children often want
different things. The
following conilict
iceberg shows
what the parents
are saying to their
teenager, and

what the teenager
is saying back.
The iceberg also
includes the needs
of both actors.

PARENTS GU ALS TEENAGER

a. “You cannot go out with d. “l want time to relax and talk
your friends after school—you with my friends after | spend
must come home and study.” all day in the classroom.”
b. “You need to help us more e. “I need to continue my
in our shop.” education.”
c. “Please attend community f. “l would like to sleep
religious activities with us in my free time.”
every week.”

* subsistence NEEDS * awareness

+ affection * leisure

* leisure * autonomy

1. What are the goals, and which need does each fulfill?

a. The parents’ goal of coming home after school to study fulfills their need of __affection .
b. The parents’ goal of fulfills their need of
c. The parents’ goal of fulfills their need of
d. The teenager’s goal of fulfills his need of
e. The teenager’s goal of fulfills his need of
f. The teenager’s goal of fulfills his need of

2. Add a fourth need to each side of the iceberg.

3. Leisure is a shared need. How does each side meet this need?
4. Why do you think these two actors are having a conflict if some of their needs are the same?
5. What are some solutions that meet the needs of both actors at the same time?




CONFLICT AND PEACE - STUDENT'S BOOK

FO0CUS ON'MYANMAR: ANTI-CHINESE RIOTS

In 1967, there was shortage of rice in Yangon because a cyclone had hit the country earlier in
the year. The rice shortage became a serious problem. The government’'s mismanagement was mostly
to blame for the shortage, but people’s anger turned against Chinese traders. The Chinese traders
controlled much of the black-market rice trade. Traders were storing rice because they knew they could
sell it for a higher price as the rice shortage got worse.

Some people were also angry because the Chinese Embassy was giving Chairman Mao buttons
(badges) to overseas Chinese students in Yangon (Chairman Mao was the leader of China).

The Myanmar government made an order
forbidding the wearing of Mao buttons. When
Chinese students continued to wear the
badges, the government expelled hundreds of
Chinese students from school and closed the
schools. The Chinese embassy protested and
organised a mass demonstration of Chinese
students.

People started rioting, and the Chinese
embassy and many Chinese-owned shops and
homes were attacked.

Erinewe clemerdany B0l chddren in furme wearneg Mac bulformn
el wegwresy Wl Bieliig . g TR P

Groups of angry Burmese people rioted
for three days in the streets of Rangoon.
They showed their anger against Rangoon’s
overseas Chinese by burning Chinese stores,
houses and cars.

At the end of three days, 50 to 80 local
Chinese had been killed and many more
injured. Thousands of dollars of property
had been damaged. It was reported that

. A A . Thakin Wa Thess Tin {8ifth froen lef) al the Bemarial Service in Pakirg for
the military did nothing to stop the rioters the Chinese Aid Technician Killed in the Risls in Rangoan, 5 kiy 1067

destroying property and Kkilling Chinese
residents of the city.

Source: http://www.foia.cia.gov/sites/default/files/document_conversions/14/esau-52.pdf
The Rise and Fall of the Communist Party of Burma (CPB) by Bertil Lintner. 1990

What were the goals of the Chinese Embassy?

What were the goals of the rioters?

What were the needs of these groups?

Draw a conflict iceberg about this situation.

Would understanding each actor’s needs in this situation have helped to prevent the riots?

U
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UNIT. T: UNDERSTANDING CONFLICT

. In pairs, choose a conflict and identify the two main actors. ABT'\”TY

. Write the actors’ goals on a conflict iceberg.
. ldentify the needs that fit with each of the goals. Highlight the CREATE A CONFLICT ICEBERG

needs that are the same for both actors.

4, List solutions that meet the shared needs of both actors.

. Present your diagram and solutions to the class.

ACTOR A ACTOR B

. What are the advantages of the conflict iceberg tool? DISCUSSION

. What are some of the limitations of a conflict iceberg? When T
would it not be helpful?

. Think of a historical conflict. How would the conflict iceberg
have helped to change the conflict?
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CONCLUSION

IDENTIFY THE BEST TOOL

1. Identify the tool that would be most useful in analysing each
conflict (conflict timeline, conflict mapping, or conflict iceberg).

2. Why did you choose each tool?

SCENARIO A

Eight years ago, your family left your village because
of the fighting between the government and
different ethnic armies. The village is near a river.
In the past, the villagers used the river to catch fish
and to water their vegetable fields and rice paddies.
The river was shared by the whole community.

You and your family have come back to your village
and now live in your old home. You plan for new
vegetable fields and rice paddies. Then you notice
that most of the fields and paddies around your
land are dry and empty. You see the water in the
river is flowing very slowly and lightly.

When you walk upstream to see why there is no
water coming, you find wet rice paddies, a large dam
and hydropower station. Many of your neighbours
are working in the fields and at the power station.
They tell you that they no longer work on their own
land because the river is gone. They now work on a
large farm. The farm is owned by two ethnic army
families, as part of the peace agreement. When the
conflict ended, the government built the power
station and gave electricity to your village. They
allowed the army families enough water to operate
a large farm.

You are angry. The government has improved the
village with electricity, but you and most other
villagers can no longer farm your land. Your life is
very hard, but this is your home and you want to
stay. You need to work on the big farm to feed your
family. However, your identity is as a farmer, and
you want to be able to farm your own land. You and
a group of village representatives visit the power
station and the farm several times, but the large
farmer and the government are not willing to meet
with you and discuss a way to solve this problem.

SCENARIO B

Your town is in a beautiful, mountainous area.
There are many lakes near the town, and lots of
pagodas on the hills. Some businessmen from the
big city in your region have been coming to the
town a lot. You’ve heard that they are talking to
local authorities about building some hotels in
town and advertising the town to tourists. You tell
your father what you’ve heard. He becomes very
upset and leaves the house to talk to some of his
friends at the tea shop.
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A few months later, a new hotel has been built.
You see tourists coming into town. Your English
is strong and you know the area well. You think
you might be able to earn money by giving tours
of the area. You give tours for a few weeks and
earn some money. Your family is happy to have
the extra money and you think about creating a
tour company with some of your friends.

One day you arrive at the hotel to take a group
on a tour. The hotel manager comes out and tells
you that you’re banned from taking his guests
on tours. The next day, the hotel puts up a sign
announcing their own tours. All of the hotel’s

guides are from outside your town. They only take
the tourists to places owned by their city friends.
You tell your father all about this, and he leaves
the house angry again.

The next day, a group of your father’s friends and
several monks from the nearby monastery start
a protest in front of the hotel. They demand that
only local business people be allowed to build
hotels and start companies. It is peaceful in the
beginning but then someone throws a rock and
breaks a window in the hotel. Suddenly things get
bad and the local authorities come. Your father is
arrested for starting a protest.

SCENARIO C

For many years there has been violent conflict in

your region. No one remembers when the conflict
began, but about ten years ago, it got much worse.

Ten years ago, the principal and one of the teachers
from the school disappeared on their way home
one night. They were never heard from again
and their families were extremely worried. Their
families think soldiers in the area killed them and
buried them in the forest. The soldiers in the area
say that they found two people spying for rebels
and put them in jail. However, the soldiers will not
say who the spies were.

As a response to this, several men from your town
joined the rebel army. When the government
soldiers from a nearby camp found out about this,
they came to the village and arrested some of their
family members. The government soldiers never
left the town. The townspeople felt very unsafe.

One night about six years ago, the government
soldiers got very drunk and began shooting some
of the farm animals. They used them to feed all the
soldiers in town. The owners of all the animals were
extremely angry and went to the building where the
soldiers lived. The villagers tried to set the building
on fire, but the soldiers began shooting the villagers.
Many people died.

Last year, the government army left. When the
government soldiers left, rebel soldiers came to
the village and burned down many of the houses.
They blamed village leaders for working with the
government. They put some of the leaders in jail.
Many of the villagers tried to run away, but they
were captured and punished.

You are worried that this conflict will never end.
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GLOSSARY

THE WORDS IN THIS GLOSSARY ARE TECHNICAL TERMS USED IN THIS BOOK. THROUGHOUT THE BOOK,
WORDS IN THE GLOSSARY APPEAR IN BOLD TYPE ON THEIR FIRST USE.

C N [} [N N
actor (n) - @o>c0oC (ogoogoo@qooo)c
ol 05005330’3@@@330 @0560008 )il

agency (n) - o305e0:0005es6pll

aggression (n) - otu”:e(qlgq$®[§é:| eﬁc{?@ézl
805qgdlo8cSi

ally (n) - 628051

autonomy (n) - (36)05(353?8%0@@ C\?&c[’)égéu
ban (n, v) - SUSoéoaén

bias (n) - 39@%’1@5:| OOO’SQC?)O’S aczu

blame (n, v) - 3’3[;)5008@8“ 39[;)0309533&5”

bully (n, v) - @%éqégéu %cfooo%o%:@cc::@@éu
sggé(qéoaé| $§w<583§5:@[wl3_5||

civil action (n) - aaqde05anSqpzall

civilian (n) - 39q63303||

class (n) as in social class- q?m$:®o:
(cxmcgooé:@os/sgcgo)u

collective (adj) - o?ecﬂé:ooo:eoaou

commit (V) - q”:cxﬁoap_ﬁ

common ground (n) - o%0ppSgi051 93qSopS5 505
communal (adj) - %93933533%%5&?&355@300"

compassion (n) - cqano§aS:n

compromise (n, V) - 3c0:30c06[3:
coobesgiegs(ac:l @eu:munrSa0aS
@@@6@@8:@%:3@@”
confront (v) - a8G03a5e0g3005!1
OCcC O ¢ ¢ o¢ <
CDOO?(Y)GIC&?COD&H

< <
consent (n, v) - oaeooool?gg@po@u

consequence (n) - 30j:a0051
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constructive (adj) - 39@poeoooeo$e:>aon
cooperate (V) - gﬁ:@(ﬂé:eaooé gorgaoéu
criticise (v) - eoo%wéu

deadline (n) - q‘j%:ooo:eoom oo%ooorgooo:eoao
@ql§07000 0§

destructive (adj) - thﬁmq:aoécoaon
decentralise (V) - oo%qwc)ofﬁéﬁ qupqpap_su
dialogue (n) - eoga@e@g:eg:ooéu

dispute (n, v) - sg[gézsgs}l 39@53803%’05”
dominate (V) - cgé:c%:@ogo?oSwéll
economic zone (n) - S:go:ceEdl

empathy (n) - m@o@é:n

enforce (v) - sachjtzaoogesp(ﬁﬁ §e®wé|
Q‘ﬁ(ygq?oeaooéaageo)ooéu

escalate (V) - m§§@SorEa0aS1

expectation (n) - egpe&:g05H

expression (n) - ceS[Qac: c6damod egoad(gl:n
.. A oc¢ N o Q

feminine (adj) - 6§:030$c2001 QOO G

force (n, v) - 335399::)%:[§éu @é@o:a@:wén

gang (n) - 293¢, 3o

inclusion (n) - ooéaaco::@é:n

incompatible / compatible (adj) - ec3oS0a5e0001
DDO’J@OCOQ@OSGQOOH C\%O’S@O’SG&)OI
ww@om@s@woll

infrastructure (n) - sge@éaac;eooorgassffn

insult (n, v) - 605000:20051 6e00g(6¢

aocf)aé/@lcﬁoop_gu
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integrity (n) - %:wo:e@oéeﬁ@ésl Qox%a%cgon

intervene (v) - @o:oégorgworgoaéu

intrastate (adj) - S¢¢mo3c:g [gdeavol

land grabbing (n) - cooSoaoe@qp: ﬁé:o&@ézn

limit (n, v) - 39(7)%39330% @o%ézagml
P§2005200SH
manipulate (v) - @L:O%E[éogcqo&nén

masculine (adj) - eoaoofp:eo§ea)0|
9?paao$eooou

massacre (n) - 29305 (G305 0o5(go5g
mediate (v) - GE)CD&SS{GIGS’QOE Gaooéaogoaél
@or0SBEaGoonsH

meet [your] needs (v) - c33255j05gp:03
@éaoé:eo:oapéu

mentality (n) - 8orge§ooeoooooo:| lesteor Y
militia (n) - (0p5 a9 065G,

mob (n) - qp:eé@:u

moitor (n, v) - e@oé@éwéu

motivate (v) - 808@0080)08@6@&)él
ogé:sgo:@o:oapéu

mutual (adj) - 33@$330P$| §<§§:§o§®0§u
negotiate (v) - G@@éé%é:&)éll

neutral (adj) - @p_ocoaéooo&f ©036:6200
oocrgecﬁoge:nou

object [to] (V) - §,03052005 1

obstacle (n) - @mépaooozl 3090:3235:
on purpose (adv) - 06 qpSguSaqod
PRGOS

opponent (n) - Gioo05H

outcome (n) - o1 Q1

patriarchy (n) - emq%:@:o%:s?équéwé
qm@@gu

point of view (n) - as(eégecoodil

process (n, V) - (66051 cpbesiod

radical (adj) - @qézsa[éog@o%eoam @e@éqewou

raise awareness (V) - 3230p2060:0005
[N <
Sg[écgc;@o::ng I

realistic (adj) - m(rgeogn(qleoaou

rebel (n, v) - oﬁce%u GQJOE:O’.U§::>3[3_S| Q$m$oap_§u
record (n, v) - ?orgooé:u Qfogooézméoap_gn
resilience (n) - 3§CqpS§ac: 3§SqpSH

resist (v) - 300051

resolve (v) - @@:woge@cﬂésooé| a@:@orgooéu
repress (v) - 88520051

riot (n, v) - 3a8mqad:i

rumour (n) - eV 0E:

security (n) - Q%E‘Z)Lequ Goo:mézcxé@pq:u
stabilise (v) - ooé@éegaoé ogéeaooéooén

subsistence (n) - %0059< §60p561
@wqgﬂéqsméGq:@Og(fg Q(?)SQ(SGQDO SGGPQP:II

tense (adj) - 3;@@39@ 05C26062001

aongao“eq:ooé:@oe:nou

terrorist (n) - 39@5:(9(7833@0:u

threat (n) - @5:@@00@@5“ @5:@@0033%”
tool (n) - @é:@@én

transform (v) - 39385@@053603:Déu
trend (n, v) - opq 4! §:ooéep| QOO

trigger (n) - oéocgooo%q&‘r% @5@@@3&0 8280“
ac\?ogu

underlying (adj) - e§o05030503¢§ 6560001
?5C§JL§G§G®OII

union (n) - col&:0p5:8C:1 200q
uprising () - g§onfooliBgr @§onsEen
violate (V) - gjzee00520051

vulnerable (adj) - coo:00¢cguSa062001

00 ¢ <
OO?O’)QaOOGOJOII
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Page Author(s) Title/Description Source License Type
6 Davidlohr Bueso automatic for the people https://www.flickr.com/photos/daverugby83/5864277224 CC-BY 2.0
7 trokilinochchi Jan 2009 displacement in the Vanni https://commons.wikimedia.org/wiki/File:Tractors._Jan_2009_ CC-BY 2.0
displacement_in_the_Vanni.jpg
8 Patzold, Ralf Bundesarchiv, Bild 183-1990-0414-009 https://commons.wikimedia.org/wiki/File:Bundesarchiv_ CC-BY-SA3.0
Bild_183-1990-0414-009, _FDGB-Pokal,_1._FC_Lok_Leipzig_-_
Dynamo_Schwerin,_Ausschreitungen.jpg
10 Oxguy3 A rounded rectangle designed to look like a blank, aqua- | https://commons.wikimedia.org/wiki/File:IPhone_icon_aqua.png | CC-BY-SA 3.0
colored iPhone-style icon
14 benbansal.me An overpass on Strand Road helps ease traffic http://globalnewlightofmyanmar.com/ycdc-to-build-six-new- Unknown
congestion in downtown Yangon City. footbridges-in-yangon-this-year/
28 Caricature by J.J., SVG A stereotypical caricature of a villain https://en.wikipedia.org/wiki/File:Villainc.svg CC-BY-SA 3.0
file by Gustavb
29 Unknown Mynmar 7 http://asiafoundation.org/2014/04/02/picturing-the-promise-of- (c) The Asia
libraries-in-myanmar/ Foundation
30 mr.throk money and guns https://www.flickr.com/photos/throk/3554307607 CC-BY-SA 2.0
30 Soumyadeep Paul Mouth wide shut https://www.flickr.com/photos/soumya_p/8463251783 CC-BY 2.0
34 Chiltepinster Northern Mockingbird juveniles at a bird bath in Austin, https://commons.wikimedia.org/wiki/File:Mocking_Bird_ CC-BY-SA 3.0
Texas. Argument.jpg
39 jf 1234 Flower power https://www.flickr.com/photos/kde-head/1838470 CC-BY-SA 2.0
40 Sander van der Wel Bury your head in the sand https://commons.wikimedia.org/wiki/File:Bury_your_head_in_ CC-BY-SA 2.0
the_sand.jpg
42 Marc Venezia On the road to Bethlehem https://commons.wikimedia.org/wiki/File:Israel-Palestinian_ CC-BY-SA 3.0
Wall_Ich_Bin_Eine_Berliner.jpg
42 Elizabeth Ashley Jerman That awkward moment when https://commons.wikimedia.org/wiki/File:Young_couple_sitting_ CC-BY 2.0
apart_on_park_bench.jpg
43 Unknown Myo Myint Unknown (c) The
Irrawaddy
49 Unknown Unknown Unknown Unknown
51 William Cho A sandcastle by Castle Beach at East Coast Park, https://commons.wikimedia.org/wiki/File:Sandcastle_at_East_ CC-BY-SA 2.0
Singapore. Coast_Park,_Singapore_-_20100110.jpg
52 Unknown Unknown Unknown Unknown
55 Elya mirror, reflecting a vase https://commons.wikimedia.org/wiki/File:Mirror-vase.jpg CC-BY-SA 3.0
66 Burma Democratic BDC unequivocally denounces police brutalities https://www.flickr.com/photos/bdcburma/16760740206 CC-BY 2.0
Concern
67 AK Rockefeller Unknown http://akrockefeller.com/blog/the-last-thing-burma-needs-is- CC-BY-SA 3.0
shell/
75 Bernard B. ILarde Davao City Commemorative Monument of Peace & https://commons.wikimedia.org/wiki/File:Commemorative_ CC-BY-SA 3.0
Unity Monument_of_Peace_%26_Unity.JPG
75 Adam Jones Vietnam — Hanoi — War Remnants Museum — Diorama https://www.flickr.com/photos/adam_jones/3774705098 CC-BY-SA 2.0
of Prisoner & Prison Cell
78 Jainamishra Antique Naga Tribal Beads from the Wovensouls https://commons.wikimedia.org/wiki/File:Ancestral_Naga_ CC-BY 3.0
Collection. Tribal_Beads.jpg
85 Steve Evans Father and child, Dhaka. https://commons.wikimedia.org/wiki/File:Father_and_child,_ CC-BY 2.0
Dhaka.jpg
85 Arifhidayat Javanese men often use en:Sarong in religious or https://commons.wikimedia.org/wiki/File:Sarungan.jpg CC-BY-SA 3.0
caasul occasion
85 Ekta Parishad Women at farmers rally, Bhopal, India https://commons.wikimedia.org/wiki/File:Women_at_farmers_ CC-BY-SA 3.0
rally,_Bhopal,_India,_Nov_2005.jpg
90 AK Rockefeller Unknown http://akrockefeller.com/blog/the-last-thing-burma-needs-is- CC-BY-SA 3.0
shell/
90 AK Rockefeller Unknown http://akrockefeller.com/blog/the-last-thing-burma-needs-is- CC-BY-SA3.0
shell/
90 AK Rockefeller Unknown http://akrockefeller.com/blog/the-last-thing-burma-needs-is- CC-BY-SA3.0
shell/
94 Ulf Larsen LTTE bike platoon north of Kilinochi. https://no.wikipedia.org/wiki/Tamiltigrene#/media/File:LTTE_ CC-BY-SA 3.0
bike_platoon_north_of_Killinochini_may_2004.jpg
101 AK Rockefeller Unknown http://akrockefeller.com/blog/the-last-thing-burma-needs-is- CC-BY-SA 3.0
shell/
102 Created by Uwe Kils A photomontage of what a whole iceberg might look https://commons.wikimedia.org/wiki/File:lceberg.jpg CC-BY-SA 3.0
(iceberg) and: Wiska like
Bodo (sky).
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