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How to use

in your training

The aim of this module is to develop the knowledge, teaching skills and reflective practice that are
important for successful practitioners of learner-centred pedagogy.

This introduction will help you to understand the learning outcomes and learning strategies
presented in the course. Each section of The New Teacher will include:

« Exercises: to help you develop and apply the knowledge necessary for best practice in the
classroom.

o Activities: to help you develop the teaching skills necessary for best practice in the classroom.

* Reflections: to help you apply your new skills and knowledge to real-life teaching contexts
such as your own classroom.

Before and after the module...

Read the Themes Look at the Learning Goals for knowledge, teaching skills and reflective
and Main Ideas to practice. These outcomes will help you to identify which units of
prepare you for learning are most useful for you, or for your trainees’ professional
each module. development. They will help you to establish short-term and long-term

goals for this training course, and
for future training.

At the back of the book there is a peer teaching and observation task. This will help you to put into practice
the knowledge and skills you have gained from The New Teacher.

Included in the module is an answer key. It has answers and example answers to some of the exercises and
activities. Some questions rely on your own opinions and experience so we don’t provide examples.

Additionally, there is an appendix section. In it are the following:
* alesson plan template. You can use this when you are preparing your own lessons.

* an observation template. You can use this when you are observing another teacher (or another teacher
can use it to observe you).

¢ alist of the ASEAN competencies that are covered in this course.



In the module, you will find:

Previews. Every section starts
Key Words and Phrases are 3 g
\ 1.2 Different Sides of the Learner with a Preview task to get oS

technical terms we think are thinking and talking about

important to underst.and. You the topic and to activate your
don’t need to memorise them e prior knowledge in an area.

all. You will see these words
in bold when you read the
text.

Answers to Previews, where
possible, are at the back of
the module.

A Lok at the pictur
questi
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Ideas about Learning - “Learning Styles”

eet their need: their

One way to
In 2001, a resea a that most people have a preferred
learning style - Teachers can use this knowledge to design learning
activities to help ance.

Module 1 How Do Learners Learn? 9

Exercises check understanding
of the ideas in the section.

They offer ways to apply these
theories and develop relevant
teaching skills in your own \
teaching context.

f @ teacher uses only
style? Dees this

2. Should o
siyle?

e of their own learning

ERRREYS |

C Fill the gaps.
equally wider strongest favoured three |

Answers to Exercises, where
possible, are at the back of the
module.
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Reflections ask you to think
about your own teaching
and learning practices. This
is based on the idea that all
learner-centred teaching
practice involves a process
of planning, teaching and
evaluating your teaching in
order to plan the next lesson.
Reflections focus on how the
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Activities are designed to help
develop the skills necessary
for best practice in learner-

uonoayay

centred pedagogy. knowledge and skills used in
These include planning, this module are applied in a
designing and adapting classroom.

12 ‘The New Teacher

activities to suit different
types of learners, classroom
arrangements and class sizes.

Summaries remind you of the

Answers to Activities, where .. )
main ideas of the section.

possible, are at the back of
the module.

Additionally, there are discussion activities throughout the course, which we hope will give trainees the
chance to talk about, and reflect further on, some of the ideas in the course.
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Themes and Main Ideas

This is the third module in New Teacher series. It looks at how you can plan lessons for more
effective learning. It looks at ways to help busy teachers design better lesson plans. It also focuses on
activities you can use at different stages of the lesson, or to promote different types of thinking. It is
designed to have useful content and examples for teachers of all ages and subjects.

This module focuses on the planning stage of the the teaching cycle. The New Teacher 1 helps us to
identify our learners’ needs, and the The New Teacher 2 focuses on the actual teaching - managing

your classroom.

"ﬂ. w

Knowledge

(Exercises)

In this module you will increase
your knowledge of:

e the factors and elements in
lesson planning;

o different formats to plan
lessons;

* specific, relevant and
measurable lesson objectives;

« the five-stage lesson;

e levels of control;

e higher and lower order
thinking;

o the benefits and

disadvantages of using
coursebooks;

e observation and feedback
techniques.

Learning Goals

Skills

(Activities)

In this module you will improve
your ability to:

« apply planning solutions to
common teaching issues;

« write clear, focussed lesson
objectives;

« select activities to suit
different stages of a lesson
and different thinking
levels;

* sequence activities in a
logical order;

« assign relevant review and
homework tasks;

« select and create
appropriate teaching
resources;

« adapt coursebook materials;

« observe lessons for specific
teaching and learning
processes.
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Reflection

(Reflections)

In this module you will reflect
upon:

« the purpose of lesson
planning;

« the importance of teaching to
objectives;

» knowledge, skills and values;

* how teaching techniques
can be applied in your own
classroom to encourage the
development of different
levels of thinking;

¢ your progress in planning,
implementing and evaluating
lessons;

» your personal teaching goals.
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3.1 Planning

Objectives

« Trainees will discuss the purpose and importance of planning lessons.
 Trainees will identify some factors involved in lesson planning.
¢ Trainees will be familiar with different lesson plan formats and elements to include.

r
Key words and phrases in 3.1
adapt (v) - cSodecgppSecg(edesné (goé personalise (v) - 065:9/8:85¢ a305p5aScoas
G@oézcﬁwp_g @)l@)éooé
assess (V) - @03(605 23:2082005 rationale (n) - 380 qpSguSg ™
concentrate (V) - 30§ 9:8050005 restrictive (adj) - 00§ 020:3)05/05¢ gpie000
content (n) - 20¢§:0l me(3pE 3804/ scheme of work (n) - 20E§:[3:¢(go05¢ &&5:0qp:
factor (n) - ooefogé:@é:@o:gu% :396”0’36”08 sequence (n) - (rgé:aoors:saaocfao&
flashcard (n) - 95doo:qSgp: clogpéiofrrondedy mpiaoad
format (n) - ®8x05 0 structure (n) - 05p5ea00050
framework (n) - s¢(gdgeonol syllabus (n) - 20&q:
interaction (n) - ®»(C§3p§ 0Seoz.5005:5¢ teaching cycle (n) - 20&(o3pz(ac: ©0504:
objective (n)- qpSgoSgjod PGP
outline (n) - :8x07 template (n) - 9§20

3.1.1 Why Plan?

A In pairs, discuss the teaching cycle. What part of the teaching cycle is this book
about?

d
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B In pairs, discuss the teaching cycle.

T

« how you plan your lesson; N

» what you think is important in lesson planning; @

* the reasons you plan them like this. g

C Below are some quotes from teachers about planning lessons. Read them and answer ;'
the questions. ¢

1. How would you describe the teachers who made these comments? Here are some
adjectives, or use your own:

thoughtful busy dedicated enthusiastic experienced lazy
flexible hard-working imaginative inexperienced serious tired

2. Which comment is closest to what you think?

I spend a long time thinking about what to do for every lesson I teach.
a s [ write down everything in detail in a plan. It’s time-consuming, but it
helps me teach better. If I didn’t do that, the lesson wouldn’t go as well. The only
problem is that I stay up late at night to get it done and I'm often tired the next
day. I hope it will get easier with time.

&~

b I don’t believe in planning lessons. I think that’s too restrictive. I just go
= into the classroom with an idea and see what happens. That way I teach
more to my students’ needs.

N\

I have a detailed outline of what I intend to cover, but I don’t feel I have to
C » stick to it exactly. Sometimes something happens during a lesson and I want to
change the plan. For example, when the students don’t understand something, then
I want to spend more time on it. It’s better to not finish my plan than to finish it, but
leave the students behind.

v

d I don’t plan lessons. I don’t need to. We have a book. At the beginning of
s thelesson I just turn to the next page and carry on from there.

I have a detailed plan that includes everything about the lesson - the
e » stages, timing, activities and rationale. I prefer it that way, otherwise I get
distracted and don’t get through everything that [ want to cover.

v

Module 3 Lesson Planning 7
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D Read the comic and answer the questions. Discuss your ideas with the class.
1. What did she do wrong?
2. How could she do it better?

The teacher starts the lesson by revising the twelve-hour clock. They learned this last lesson. She shows the class a clock
and keeps changing the time.

What timeisit?

\;hat timeisitnow? Naw Mu, what

imeisit?
Half past six. timeisit?

No, it’s half past seven. Quarter past five.

Ten o’clock.

The exercise continues with the same boy shouting out the answers...

In the next part of the lesson, the teacher uses flashcards with pictures to teach the phrases for daily routines. She
shows each picture, says the phrase, and the children repeat it together. There are eight phrases, including “l get up
get dressed”, “l have my breakfast”, | go to school”, etc.

n«l

After that, the teacher has prepared a listening activity.

Now we’re going to listen to

aman talking about his daily “My name is John. I'm
routine. Listen and write what ateacher.Every day|
time he does each action. getup at..."

The electricity goes off. The teacher decides to read the audio script to the class. She looks for it but cannot find it.
||

Oh no...Itisn’t here. | must have Right, you need
left it at home. We’ll have to go to work in
onto the next activity. roups of four.
y group Yes, teacher.

The New Teacher



Students get into four groups. There are seventeen children present so there is one group of five. She gives four work-
sheets to each group.

Oh... There are five of you
in this group. Poe Pyit
Teacher, I haven't got orre\!JJ group y

Soe, Kaung Hla Zan, you'll
have to work together.

The teacher listens to group one...

Min get up Min have No. It’s Min GETS up... Min
attenpast || breakfast at HAS breakfast... Min GETS
twenty past seven. dressed... Min GOES to school.

dressed at half | Min go to school at
past seven. quarter to eight.

The teacher spends a lot of time going round the groups and correcting the verb forms.

Then she stops the activity and tells the children to copy the phrases from the board.

They start copying them down then the bell rings. It is the end of the lesson and they start to leave the classroom.

Wait... Your homework! What did she say? I'm not sure. Something
Write down what time you \/ about homework.

do everything every day.

Hand it in tomorrow morn---

i Comeon.Let’s
go.I'mhungry.

Module 3 Lesson Planning
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d

E Here are some reasons to plan lessons. Rank them in order of importance.

« Planning helps the teacher to predict problems.
« Planning gives the teacher confidence.
« Planning is a requirement of the school.

« Planning helps the teacher to think more clearly about
what, why and how they are going to do in the lesson.

« Planning creates a more focused and effective lesson.
« Planning makes the learners happy.
« Planning makes the teacher look good to their principal.

« Planning breaks down the content of the lesson into
manageable sections.

« Planning shows how successful the teacher has been.
« Planning demonstrates the teacher’s professionalism.

« Planning helps the teacher plan tasks and activities for
different learners..

« Planning helps to assess learners and learning.

Add to the list. What other reason are there to plan lessons?

F Some teachers don’t plan lessons. Can you think of any reasons for not planning
lessons?

G Look at the picture. In groups, discuss.
1. What are the problems can you see in this pictures?

2. How could planning help solve these problems?

HuoIssndsI
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3.1.2 Factors in Lesson Planning

A You are about to start teaching a new class. What do
you need to know about before you can plan a lesson?

Make a list.
* The subject you will teach;
* The age of the students.

B Here are some factors to think about when planning a lesson. Match them to the

explanations.

p—

the requirements of the institution
(school, college, university, CSO etc)

the lesson is part of a scheme of work
the age of the students
. the purpose of the lesson

students’ individual needs

ov A LN

. students’ interests

a. Any lesson should include a mixture of
grouping and seating arrangements. This
enables a range of interaction patterns.

b. The lesson should include things that the
students are interested in.

c. If the teacher sees that students have
difficulty with one part of the lesson,
they can spend longer on this. They might
leave out other things that are in the
lesson plan.

d. Alesson includes different activities for
different levels and types of learners.

e. The lesson follows on from the previous
lesson and leads into the next one.

f. Remember to take what you need for
each activity in your lesson. Make sure
you have everything ready before you go
into the classroom.

g. There are many ways of assessing
students, including while they are doing
a class activity. Assessment can be done
both formally, such as by testing, and
informally, by observation.

"o

-1

®

to <.

| Class... %

ey

e

¢)

7. differences between students g
8. the physical environment/limitations of ;'
the classroom (¢}

9. a variety of activities
10. materials and resources
11. flexibility

12. assessment of students’ progress

h. Remember that students, especially

adults, have a mixture of knowledge,
skills and experiences. There may be
parts of the course that they are better at
and others that they need to spend a lot
more time on. You spend more time on
the areas where they are weaker.

Young children can’t do one thing for a
long time. Think about how long your
students will be able to focus on each
task. Include appropriate activities
suitable for the age of your students.

Many schools require you to teach
specific topics. Often the students have to
work towards national or school exams.

Few classrooms are ideal for teaching

and learning. The furniture, for example,
might restrict the activities you can do.
You might not have a reliable electricity
supply. It might be very noisy. You need to
adapt your teaching to each situation.

The lesson should have clear objectives,
which can be used to plan each stage of
the lesson.

Module 3 Lesson Planning 11



C Here are some problems that teachers have in their classes. Match the problems to

Tl .

v explanations in B.

]

-

2- i.I teach a class of six year-olds. ii. I use the textbook that set

7} They are quite enthusiastic, but by the Education Department.

o after about twenty minutes of doing Some of the content isn’t
exercises from the book they stop relevant to the students
concentrating. They move around, and they get bored with the
talk to each other and don’t focus exercises. How can I make it
on their lessons. What should I do? more interesting for them?
iii. | spend a ot of tume preparing iv. ['ve just spent four
my lesson plan with a sequence weeks teaching a topic,
of activities Hhat go Hhwough which I thought I had
all the stages of the lesson . The done quite thoroughly,
provlem s Hhat sometimes tie but when I did a test
studlents don't really wnderstonol in class last week the
sometiving. Then | hawe to go on students didn’t do very
to the next actvity n order to well. I thought they had
get to the end of my lesson plan understood the topic. I
i tume. If | spent more Hume on often ask the class if they
making sure they wnderstood, | understand and they
wouldi't be able to achiene my always say “yes’. So why
objectines for Hie lesson . couldn’t they pass the test?
Vv.When I teach vocabulary vi. Our classes are not
to my English class I write organised aCCOV‘dl'V\g to
the words on the board, get ability, so there is quite a
students to repeat and they b[g a range in what the
write the words in their students in each group can
vocabulary books with a do. Some students finish
translation. The next lesson very quickly and then start
I give them a vocabulary ta{kfng, and others take so
test. Can you suggest a long that they never finish
different way of teaching any activities. This makes it
vocabulary? This is getting very difficult to keep control
a bit repetitive. of the class.

12 The New Teacher




D Here is some advice. Match it to the problems in C.

l.

E In groups, choose a
problem and advice
from C and D. Think
of some more advice
you might give.
Present your advice to
the class.

Example:

You shouldn'’t rely on students saying that they don’t understand. There are many
reasons why they might not say anything. Perhaps they don’t want to admit they don'’t
understand in front of others, especially if they think everyone else understands. It's

£11A11DY

very important to take the opportunity during the lesson while students are doing
an activity to go round the room checking what they are doing, so that you can see
immediately if they understand. Don’t wait for a test to assess your students — you
should be doing this all the time.

You shouldn'’t expect such young children to sit still for so long. Give them some
opportunities to move out of their seats during the lesson. Try and include a variety of
activities that allow the children to work in different groups and do different things.

In any class there is always a range of ability and you shouldn’t expect everyone to
be able to achieve the same all the time. Have some extra activities ready to give to
the students who finish first, so you can keep them busy. Don’t worry too much if
the weaker students don’t do as much as the others. What is important is that each
student works to the best of their ability.

There are many ways to teach vocabulary. With simple words, especially with younger
children, you could use flashcards with pictures on them, or even bring real objects.
Make sure you have everything ready before your lesson. You could have a section on
your lesson plan for the materials and resources you are going to use for each activity
at each stage of the lesson.

You don’t need to finish the lesson plan. If the teacher gets to the end of the lesson,
and has left the students behind, it is not good for the students. Remember, if the
students don’t understand something by the end of the lesson, then you haven'’t
achieved your objectives anyway. Perhaps have some extra activities in your lesson
plan that you could do or not do, depending on time.

Find out what your students are interested in. Allow them to use these interests in
class, especially when they need to do an activity from the textbook.

(]

HOISSNISI

Even if there’s no room to walk or run,
the children can stand, move their arms
and stretch their legs. There are many
activities that they could do standing up.

Module 3 Lesson Planning 13
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F In groups, choose three of the problems and:
1. write some advice for them on pieces of paper;
2. put the papers on the wall;
3. match other groups’ advice to the problems.

2. The students have to do an
exam at the end of the year,

but the content of it isn’t very
interesting to the students. They
are very enthusiastic and want

to study things that aren’t in the
exam, rather than the exam topics.

1.1 did a test last
week and most of the
students couldn’t answer
the questions on a
particular topic. This
is a really important
part of the syllabus.
What should I do?

3.1 try to include pairwork and
groupwork duwring my lessons,
but Hie furniture Us fixed to He
floor, so connot be mowed, which
makes it difficult to put people
wto groups. Any suggestions?

4, We have a textbook
that we have to cover
by the end of the year,
but the format is the
same for every unit and
the exercises in it are
very repetitive. Both
the students and I are
getting bored with it!

without any focus.

5.1 like to do a lot of different activities in my
lessons, as I know that it’s important that the
students enjoy themselves. The only problem is that
sometimes the lessons go from one thing to another

6. There (s no
textbook for the
course | teach and
| have to set the
exam at the end of
the course. There
are a lot of things
that | could teach,
but 'm not sure
which to choose.

14
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3.1.3 Structure of a Lesson Plan

A Here are some definitions of lesson plans. Which is closest to your ideas?

"o
)
®
A. L P]. >
(1]
esson Plan... :
1. ... states what the teacher is going to teach.
2. .. is a framework of what you plan to do in the lesson. It can be changed
depending on what happens in the lesson.
3. .. is a step by step outline of what you are going to do in a lesson. It could be used
by another teacher.
4. ...is a rough outline of what you are thinking of doing in the lesson.
5. ... states what the students are going to learn.
6. ... is a set of instructions that you have to follow exactly.
B Follow the instructions. >
1. Write a definition of “a lesson plan”. o
(and
12 w—w Of E-
My ’DW =.
<

A Lesson Plan...

2. Compare your definition with a partner. In pairs, write a definition.
3. Join with a another pair, and write a group definition.

4. Explain your definition to the class, and put it on the wall.

Module 3 Lesson Planning 15
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C Look at these lesson plans. Compare the content of the three plans.

1. Make a list of the type of content included, e.g.

* activities;

* [esson stages;
* lesson topic.

2. Decide which content is important and which is not.

i Subject/course,
i year/grade/level:

gStudents
gin class,
§age range)

Timetable fit:

Details of topic,
skill or structure
to be taught:

(number
gender,

They have learnt how to tell the time using the twelve-hour
clock.

They will go on to use the present simple for more regular
repeated actions.
The students will be able to describe their daily routine using

i eight verbs in the present simple. -

Present simple statements — eight phrases to describe daily
routine (get up, get dressed, have breakfast, go to school,
have a break, have lunch, go home, go to bed).

%Languagei

skill

Listening

Speaking

Vocabulary drill to teach the
i phrases.

%Ll'stenimg
i Speaking

Audio

éControlled
gpractice 1

! Listen to a description of

i someone’s daily routine and
Al in the missing times on the
i worksheet.

i recording
i Worksheet

éControlled
%practice 2

i Group work information gap —
i describe the pictures on your i
i sheet, listen to the others and
i wrrite down the missing times.

%Free
ipractice
§(Homework)

Write eight sentences to
i describe your own daily
i routine.

16
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Look at pictures which give examples of
citizenship and discuss which they identify with,

Think about what they
already know.

Match examples to terminology.

Pre-task vocabulary to
make the text easier to
understand.

Read a text about citizenship.

Introduce the main point of
the lesson.

Write a definition of the word " citizen ™.

Reflect on the main point
of the lesson.

Read other definitions of the word “citizen™
and compare w ith their own definition.

Compare own ideas w ith
established ones.

Look at a list of activities and decide which
are examples of active citizenship.

Reflect on the second point
of the lesson.

Prepare a presentation on 3 person they know
who 15 3an active citizen and explain what they
do that makes them an active citizen.

Personalise the topic and
consider a practical example
from their own knowledge.

Module 3 Lesson Planning
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D Design a lesson plan template.

% 1. Choose the sections you want on your
- templote Ob jective:
e ’
< 2. Decide how to lay out the sections.
1]
- 3. Draw your own lesson plan template. The
< template must be left blank. You must be

able to fill it in for every lesson that you

teach.

4. Present your template to the class. Explain

why you have designed it that way.
= E Write down your ideas in a reflective journal, or discuss them in groups:
(o) 1. Describe something you learnt in this section
- that was significant for you.
(¢”] 2. Why was it significant for you?
2 3. How will you use this in your teaching?
pud w
=}
=]

Summary - 3.1: Planning

There are many things to consider when planning a lesson. Some are more obvious, for example, the
age of the learner. Others need more thought, such as the needs of individual learners. This might
might seem a lot to think about for newer teachers. However with practice, teachers gradually
develop techniques that help them to deliver successful lessons.

Sometimes a teacher has to go into a lesson without planning. If this happens, it is important to
be able to think quickly. As you become more experienced you will find it easier to do things with
less preparation. However, inexperienced teachers are often more successful with - and feel more
confident with - a detailed lesson plan. Don’t feel that you have to follow every lesson plan rigidly. It's
also important to be flexible and to adapt what you are doing if the situation changes.

Different people and institutions produce lesson plans in different formats, but the information
included is generally the same. Don’t feel you have to use a particular lesson plan format that
someone else has developed. In time you will find a way of writing plans that suits you. The
important thing is that your way of writing a plan helps you teach the lesson.

18 The New Teacher




3.2: Lesson Objectives

» Trainees will write a clear, focused objective stating what the learners will be able to do by the
end of the lesson.

 Trainees will assess the importance of detailed preparation of the subject matter.

Key words and phrases in 3.2

attitudes (n) - 8o5eg805000:qp: perspective (n) - geoooé m(e¢
course objectives (n) - 20¢§: qpSguSg0d realistic (adj) - cooSeogogeanol [86&Eca0
element (n) - § 0pS:0loegp: research project (n) - 23002089 cpSc§iod

elicit (v) - 501@ 39384,”0:0% e@:@%ze@%oqog[%é: values (n) - m%(%:qp:

3.2.1 How to Write Lesson Objectives

A Here are some things that you might do before teaching a lesson. Put them in the
order that you do (or might do) them in:

d

|

i

|
MITAJI

l. Plan the content of the lesson.
2. Decide on the topic of the lesson.

w

Look at the course book (if you have one) and decide which
exercises you will use in the lesson and the order you will
use them in.

Decide exactly what point you wankt to teach.

. Familiarise yourself w ith the course content.

. Write a lesson objective.

Prepare the resources that you want to use in the lesson.

® < o F

Decide how much you can cover in one lesson.
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Before planning a lesson, the teacher needs to be clear what the point of the lesson is in order to decide

what activities should be included and how. Therefore the first stage of planning is to write down the

objective of the lesson.

d

HoIssndsI

qd

9SI1J.I9X

B Discuss the questions.

1. Why do people write lesson

objectives?

2. How many lesson objectives are
best for a lesson? One? Three? Ten?

Example:

If you have a clear idea about what you
are going to teach, it might help you
think about what activities to include in

your lesson plan.

1. Which of the lists:

a. says what the students will do during the lesson?

b. says what the teacher will do?

c. says what skills and knowledge the students will get?

d. helps you to assess students’ progress?

2. Which do you think is the most useful type?

List 1
« to teach about square roots

« to give students the
opportunity to listen to
spoken English language in
a shop

« to show students about
money and barter systems

« to teach students different
charts that can be used for
presenting data

List2

« Students will calculate
square roots.

Students will perform
a roleplay between a
shopkeeper and a customer.

Students will discuss

the advantages and
disadvantages of barter and
money.

Students will identify the
difference between a pie
chart, bar graph and line
graph.

C Read the three lists of objectives and answer the questions.

List 3

« Students will be able to
calculate square roots of
numbers up to 100.

« Students will be able to
sell and buy basic items in
English.

« Students will be able to
analyse money and barter
systems of payment.

o Students will be able to
present data in three
different types of chart.

20
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A common format for lesson objectives is: “By the end of the lesson students will be able to ...”

For example:
* ... spell their own name
e ... list ten birds native to Myanmar
* ... discuss the advantages and disadvantages of free trade agreements
* ... calculate percentages
* ... analyse the influence of religion in world politics
* ... describe the process of photosynthesis
e ... create a map of their house

Good objectives are: specific, realistic, measurable.

D Match the word with their descriptions

1. specific a. It is possible for students of this level in this amount of time.
2. realistic b. It is clear and definite

3. measurable c. It is possible to show what students have learned.

Here is an example of a well-written objective for middle school students:
By the end of the lesson, students will be able to ask and answer eight simple questions
in English about their families.

* It is specific: It tells you how many questions the students will be able to ask and answer (eight), what
sort of questions (simple ones about their families) and in which language (English).

* It is achievable, realistic and reasonable: It is limited to what middle school students can learn in one
lesson.

» It is measurable and observable: It is possible to check whether or not students have learned what has
been taught in the lesson.

Here is an example of a badly-written objective for middle school
students:

The students will do an experiment that demonstrates
Newton’s first law of motion

* This says what the students will do during the lesson, but not exactly
what they will have learned by the end of it.

+ It would be better to phrase it: “Students will be able to explain
Newton’s first law of motion and apply it to a practical demonstration.”

* “Do an experiment” can be an activity listed in the lesson plan, not an
objective.

|

9SI1J.19X
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E Follow the instructions.
1. Match the badly-written objectives with the problem.

Badly-written Objectives Problem

i A. “The students will read English ! i. This is too much for one lesson.
i stories.” 5

i B. “Students will be able to name ii. This is written from the teacher’s perspective.
i climate zones of the earth and
describe the seasons in all parts of
the earth.” :

i C. “To teach about community values : iii. It is far too general and does not say what they
i and their importance.” i will learn by reading the magazines or what they will
i be able to do after they have read them.

2. Match the badly-written objectives to the well-written objectives below.

i. “Students will be able to identify important community values and explain why they
are important.”

ii. “Students will choose a newspaper article to read, summarise it and present the
content of the article to the rest of the class at the end of the lesson.”

iii.“Students will be able to name the four main climate zones of the earth and label a
map with their location.”

F Follow the instructions
1. Look at these objectives. Which are well written?

a. “Students will know the names of the main food groups, the nutritional benefits of
each one and will be able to give examples of foods in each group.”

b. “To teach how to measure inflation, what the effects of inflation are and to compare
the situation in Yugoslavia in 1993 with the current situation in Myanmar.”

. “The students will be able to solve a quadratic equation by factorising.”

. “To teach the different chemical symbols for elements.”

. “The students will be able to say whether statements are facts or opinions.”
“To cover exercises 12-18 on page 80 of the textbook.”

. “To use the present perfect tense.”

> Qe - o0 o n

. “Students will write a short article, summarising the main types of political system and
giving examples of how citizens.”

. “I' will give clearer instruction so that the students know what to do and can be
organised more quickly.”

2. Rewrite the badly-written objectives or say why they do not work as lesson objectives.

22
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F In groups:

1. Write one or two lesson objectives for each of these lessons. ?
a. Lesson b in 3.1.3 on page 17. :.".

b. Lesson cin 3.1.3 on page 17. S_

(o

2. Compare your objectives with another group. «
G Discuss the questions. -
1. What are the advantages of writing lesson objectives? ftt

2. What are the difficulties in writing lesson objectives? 2

3. Would you show lesson obijectives to the students each lesson? Why/why not? c
7]

Example: 7]
pud

Writing lesson objectives helps you to =)
fFocus on exactly what you are going to =]

teach. However, | am very busy and it
might take a long time to write them...

Module 3 Lesson Planning 23



3.2.2 Objectives and the Lesson Plan

A How do objectives relate to lesson planning?

d

A
Y

Objectives Lesson Planning

MITAJI

To write good lesson objectives, the teacher must be very clear about exactly what they are teaching.

B Below are extracts from an English language class lesson plan and the class

E worksheet. The teacher explains the rule and gives students the worksheet. What order
should these things happen?

(¢") hould th hings happen?

:1! 1. The teacher checks that students have used the correct tense by checking the answers

s together with students.

% 2. The teacher presents the structure in part one of the worksheet. Students read it and

circle the verbs in the past simple tense.
3. The teacher writes the grammar rule on the board.
4. Students practice the structure by completing part two of the worksheet.

5. The teacher elicits the rule for forming the past simple tense.

objective Students will be able to use verbs in the past simple tense to describe
completed past events.
i form i Subject + base verb + (e)d
‘example | lived .. / We looked ..

1. Ellen Peel is over ninety years old. She lives in a village in the country with her five
cats. She is not married, but she loves children. She is very happy, but she can remember
times when her life was difficult. She often thinks about her past.

Ellen’s father died in the war in 1915 and her mother died a year later. Ellen was twelve
years old. Immediately she started work as a housemaid with a rich family in London.
She worked from 5.30 in the morning until 9.00 at night. She cleaned all the rooms in
the house before breakfast. In 1921 she moved to another family. She liked her new
job because she looked after the children. There were five children, four sons and one
daughter. She stayed with that family for twenty years. Ellen never married. She just
looked after other people’s children until she retired when she was seventy years old.

2. Yesterday T arrived (arrive) at school at 7.30 am. First T ¥ (go) into the office
and @ (pick) up my register. I @ (teach) the first two lessons, then T
@ (have) a break, when I © (talk) with my colleagues about exams. T
©® (spend) the afternoon marking books and I (leave) school at 3 pm.
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C Here are Lwin Lwin Oo’s answers to exercise 2. Look at the examples in red. Why has
she made these mistakes?

2. Yesterday I arrived (arrive) at school at 7.30 am. First I V" goed (go) into the office
and @picked (pick) up my register. I ®teached (teach) the first two lessons, then I
@ haved (have) a break, when I © talked (talk) with my colleagues about exams. I

©spended(spend) the afternoon marking books and I ? [eaved (leave) school at 3 pm.

|

9SI1J2.19X

In the previous exercise, the student has made several mistakes. This is not the student’s fault. She

irregular verbs, which are not being taught in this lesson.
The problem is that the teacher did not focus on the objective of the lesson when she prepared the
exercise.

The objective should be:
Students will be able to use regular verbs in the past simple tense.

verbs should be in a later lesson.

followed the rule that the teacher explained at the beginning of the lesson. However, the exercise includes

The exercise that the teacher gave to practise this should include only regular verbs. Irregular past simple

D look at this example of a lesson objective and plan. The objective doesn’t match the >
plan. Change the objective to match the plan. s
(s
: -
. . i e students will be able to identify and classify mammals, reptiles S
objective: : A bivd -
and birds.
<
1. Draw pictures of different animals. Ask student what are the differences
between them.
2. Explain features of mammals, reptiles, amphibians, birds and insects.
3. Write list of animals on board, Students classify them into mammals, reptiles,
amphibians and birds:
tiger, frog, snake, elephant, ant, eagle, owl, crocodile, mosquito, human, lizard
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E look at this example of a lesson objective and plan. The activities don’t achieve the
objectives. Think of two more activities to better match the objectives.

*  Students will be able to describe the characteristics of five

major world religions.
objectives:

«  Students will be able to explain how these religions came to
Myanmar, and their role in Myanmar society.

1. Do a short quiz, asking students basic question about different religions, e.g.
What buildings do Muslims worship in? What is the holy book of Christianity?
What type of clothes do Buddhist nuns wear?

2. Students watch a documentary on the history of Buddhism in Myanmar.

3. In pairs, students make list of new things they learned from the documentary.
They discuss these as a class.

4. Students read a text about the roles of U Ottama, U Wisara and the Sangha in
Burma’s independence movement.

5. In groups, students write questions about the text. They join with another
groups and ask and answer their questions.

6. Students plan a research project. They decide on a topic, and discuss in groups
and with the teacher how they ill do their research, e.g. interviews with
religious leaders? Internet research? Looking up historic documents in a library?

7. Over the next week, students research their topic, and write up their findings in
an essay or presentation.

BURMA
BUDDHISM
NEUTRALISM

my wrweidiant o= CBF Telwvlsian
Pelirawsy 3 AT

R N T TR T
wid Badiy friddiad

—
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F Choose two of these objectives. In groups, think of three useful activities to achieve
this objective.

1. Students will be able to calculate the square root of numbers between ten and 100.

2. Students will be able to describe the effects of changes in the supply and demand of
goods and services.

3. Students will be able to order food in a restaurant using English.
4. Students will be able to outline the characteristics good and bad leaders.

5. Students will be able to download and install an anti-virus programme on a computer.

G Discuss the questions.

£11A110Y

(]

P w
%)
(o)
c
%)
\Whendolyou =
objectivesi=lbeforel il =
duringlorfaftenwriting
thelactivities2dWhy
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3.2.3 Knowledge, Skills and Values

A Match the words and the explanations.

o

=

o 1. knowledge a. attitudes; things you think, feel and
S_ - reflect on

® - SKITS b. content; things you know about
s 3. values c. things you can do

e B Look at the objectives from a textbook then answer the questions.

e 1. What subject do you think this textbook is about?

:3 2. What type of students is it written for?

o 3. How many lessons do these objectives cover?

;' 4. What is the difference between knowledge obijectives, skills objectives and values
D objectives?

Knowledge Skills Values

By the end of this unit you By the end of this unit you By the end of this unit you

will have increased your will have developed your will have reflected on:

understanding of: ability to:

« the role of decision-making in  « compare and contrast » whether all decisions should
a democracy. different decision-making be made democratically or

+ direct and indirect democracy. systems; not;

+ the importance of equality; « create a list of criteria for a + the decisions you allow others

« the importance of elections; candidate; to make for you;

« the characteristics of a free + identify the values of an ideal < whether elections lead to the
and fair election; political candidate; best government;

+ the importance of * roleplay a political debate;  ways to participate in your
accountability; « analyse accountability in local community;

+ the importance of institutions; + views and beliefs that should
transparency; « discuss the pros and cons of not be tolerated;

« the importance of limiting transparency; * reasons why people do and
participation; « evaluate the class’s views on do not obey the law;

« the importance of tolerance participation;  the most important elements
and compromise; * roleplay a mock trial; of democracy.

* the rule of law.

C Discuss the questions.

(]

1. What are the advantage and
disadvantages of knowledge,
skills and values objectives?

. What situations might you use
knowledge, skills and values
objectives?

UOoISSNndSI

3. How are lesson objectives
different from course objectives?
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D Look at the lesson plan example in 3.2.2 E. Write a knowledge, skills and values

7 N S

Knowledge 2
Skills
Values

E Write down your ideas in a reflective journal, or discuss them in groups:

1. Describe something you learnt in this section
that was significant for you.

2. Why was it significant for you?
3. How will you use this in your teaching?

Summary - 3.2: Lesson Objectives

Writing good learning objectives takes practice. Many teachers find it difficult to start with, but they
are an important part of lesson planning. With specific, realistic and measurable lesson objectives,
that also take into account the other considerations, learners have a clear idea of what they are
aiming for. As a teacher, you know what your learners should take from the lesson. This is very useful
as helps you think about what to teach, why, and how.

It is quite easy for teachers, to overlook a detail of the lesson that causes learners to make mistakes.
Therefore it is important for the teacher to think through the lesson from the learners’ point of view.
You need to be clear about the point you are teaching and the activities you use to teach it. With
practice teachers develop an in-depth knowledge of their subject. They also become familiar with the
things that learners are likely to misunderstand.
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3.3: Lesson Structure

Objectives

 Trainees will explore the structure of a lesson and be able to plan a lesson that follows a logical
sequence of activities.

 Trainees will be familiar with the basic format of a lesson plan and will be able to complete it
with the information required.

r -
Key words and phrases in 3.3
application (n) - @205:3)9 indicator (n) - p3$:03§: §§:8qp:
background information (n) - e§005 lead-in (adj) - saqj1 $3l§:
2g|0dFBAOSGP: levels of control (n) - a8§:g)6m§,2005¢0:(3¢:
consolidate (v) - 20705(000p5 350¢
engaged (adj) - 8o5cloonigo &6(g0e prior knowledge (n) - §8:c00:6000 02300
§ego0pd revise (V) - [0§c0pS [mp5qodea0:0005
3.3.1 The Five-stage Lesson
"U A Think of the last lesson . - . S
- you attended, or a B s
(¢} lesson you taught
S_ recently. What did you
o do in this lesson? List all
E the things you did, in the
order that you did them. M | g =X " -
ey B Below are the stages of a lesson.
e 1. Match the descriptions with the names of the stages.
2 2. Put them in the order that they come in the lesson.
o]
;' a. Students receive new information, skills and ideas. i. Review
¢ b. The teacher checks what the students have
learned during the lesson. ii. Presentation
c. Students do activities to help them use the new
information and skills, using their own opinions and ideas. iii.free practice
d. Students do activities to prepare them to study the topic
and to access their prior knowledge of it. iv.controlled practice
e. Students do activities to help them understand the new
information and ideas. v. introduction
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C Look at the parts of a lesson plan.

1.

2.
3.

What subject and topic is this?
Put them in order.

Match them to the stages of the lesson.

1. Introduction > 2. Presentation > 3. Controlled Practice > 4. Free Practice > 5. Review

. Students read a text about mammals.

The teacher writes the word mammals on the board, asks students

what mammals they know. She writes all their ideas on the board.

¢. In groups, students think of some other examples of mammals.

. The teacher asks students questions to see what they have learned

about mammals.

Students decide whether these statements are true or false.
(. Humans are mammals.
(i. Mammals lay eggs.
(ii. Mammals can’t breathe underwater.

lv. Mammals are cold-blooded.

D In groups, decide on a lesson objective for this lesson. As a class, vote on the best
objective.

E Match these activities to the stages of the lesson.

1

©®NO U A WN:;

Students predict the content of the lesson from key words.

Students fill in a table with the key details from a text.

Students write a summary of what they have learned.

Students put paragraphs in order to reconstruct a text.

Students look at a picture related to the topic and answer questions about it.
Students prepare a survey about the topic.

Students discuss what they have learned about the topic.

Students think of questions that ask what they want to know about the topic.

In pairs, students each read a different text, then tell each other about what they have
learned.

10.Students have a debate about the topic.

11. As a class, students brainstorm what they already know about the topic.

12. Students write a timeline of the events they are studying.

13. Students match key words and phrases to definitions.

14. Students write an essay outlining their opinions on the topic.

|

9SI1J.19X

qd
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F Look at the activities. They are from two different lessons.
1. Sort them into the two lessons and the lesson stages.
2. What is the lesson topic for each?

: Lesson A Lesson B :
Subject Social Studies / Politics English :
toplc ..................... :

introduction

i presentation
oo et et :

controlled
practice

free
i practice

fesescsessertortsntcnrcsencirssnnes P PP PP P PP PP H

! review

The class discusses which is more fair,

1. Students work in pairs. The ]
. the UK or Myanmar election systems.
teacher gives Partner A a text

about the UK electoral system.

She gives Partner B a text about

C.
the Myanmar electoral system. ] . . ]
i i Students write questions asking what people did

2. The students read their text, i i lastweek. They ask and answer them in groups.

then explain it in their own ]

words to their partners. ¢

...................................................................................................................................................... . E.
D. 1. Groups present their

1. The students read this text: ideas about how fair the

electoral systems are.
Last weekend Eh Poe’s class went for a picnic in the forest.

They left at 7 am and walked for about two hours. Then
they stopped for a break. They walked to a waterfall, where

2. The teacher asks
questions about their

they stopped and cooked food. In the afternoon they played opinions and to check

caneball. They arrived back home about 4 pm. their understanding of

the systems.
2. Then they complete these questions about the text.:

a. Where they go? | To the forest.

b. What did leave? | At7am. F.
c. long they for? | About two hours. The teacher
i reviews the form

3. Students write their answers individually. ot sfimale

4. The teacher corrects them together in class. questions.
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The teacher writes this chart on the board

question s subject object
auxiliary verb
word pronoun pronoun
Did you go?
Did she like it?
What did they eat?
Where did it go?

She writes these gap-fill exercises on the board.

1. ___ youlive in Bago in 20057
2. ____your mother learn English?
3. Who___ he meet?

4. Why____ they go to Thailand?

The class completes the exercises together.

H.
The teacher writes these
words and phrases on the
board:

election [ vote [ secret ballot |
representative [ free and fair

She asks the students,
“What is the topic of today’s
lesson?” and writes their
ideas on the board.

The teacher gives a worksheet with
multiple-choice questions about the
UK and Myanmar electoral systems,

e.g.
In the UK, each voter gets __ vote(s).
i.0 ii. 1 iii. 2 iv. 5

They check the answers as a class.

G Look at the lesson you listed in 3.3.1 A.

The teacher asks the class questions:
What did you do last night?
Did you go out?

Did you do your homework?

o o oo

What did you have for dinner?

She notices which students can
answer easily and which are confused.

1. Dces it fit this model? Classify each task into Introduction, presentation, controlled

practice, free practice and review.

2. What would you change about it if you did it again (or taught this lesson yourself)?

H Dces this teacher training course fit this model?

£11A11DY

(]

Example: ;.
Well, there is a “preview” activity at the 2
beginning of each section of the book. 7
That s like an introduction to the ideas in (7,
that section. i~
(=)
=)
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3.3.2 Introduction and Presentation

d

MITAJI

A Look at the picture. Why
is the beginning of a
lesson like this?

Introduction activities are sometimes called warm-up, lead-in or pre-task activities. Sometimes we call
them a “hook’. They are used at the beginning of the lesson. An introduction activity is often very short
and simple. It can:

* focus learners’ attention on the topic;

* get learners interested in the topic;

* get learners to think about what they already know about the topic (and show the teacher what the
learners know).

Presentation activities show a new text, topic, structure or skill to the learners. The main difference
between introduction and presentation activities:

* The introduction stage is related just to the subject in general.

» The presentation stage focuses specifically on the objective of the lesson.

G|

1.

9SI1J.I9X

8.
9.

NowuawN

B Classify these into introduction activities or presentation activities.

The teacher gives examples of the grammar structure students are going fo study.
Students brainstorm examples of types of renewable energy that they know.
Children do a Mon action song in a Mon language lesson.

Students read a text which gives new information about the Cold War.

The teacher gives a quick quiz to see what students know about land law.

The teacher demonstrates an experiment showing how batteries work.

The teacher writes key words from the text the students are going to read and they guess
the topic from the words.

Students listen to a radio programme about ducks.

The teacher asks students’ opinions about the U.S. election.

10. Students watch a short documentary explaining uses of statistics.
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C Here is a lesson plan for an English language class. Think of one or more introduction

and presentation activities to include in this lesson. 5
................................................................................................................................................................................. . ="
: i * Students will be able to name ten places in cities and towns in E
c i English; s
i object I . ,
SASEEETES i » Students will be able to read a simple map; -
. i » Students will explain ten basic divections using left and right. <

stage time activity

introduction : :
presentation . :
{5 mins ! Ask students questions about the town.
§ controlled % ............................... % ................ s s .§
| practice Smins | npairs, students ask and answer questions about the
H : town :
E o 20 mins i In groups, students make maps of the local area
 practice L S mins | Groups compare maps :
: 10 mins | {Studemts write a list of things they learned in the
. review T N :
: i homework : Students make maps of their neighbourhood :
D Here are some lesson objectives. In groups, identify activities to introduce and present >

these lessons. s

1. “Students will explain the life cycle of the butterfly.” :‘

2. “Student will be able to identify examples of advertising in newspapers and magazines.” <

3. “Students will describe their favourite book.” :p.

4. “Students will analyse the main effects of climate change.” <

5. “Students will be able to recognise and name the main organs of the body.”

E In pairs or groups: >

1. Think of a lesson you might teach. A

2. Write a lesson obijective for it. o

3. Design an introduction and a presentation activity for this lesson. S_

4. Teach these to the class. -

<

F Discuss the questions.

d

1. Why are introduction activities useful?

L]
2. Why are presentation activities useful? g
Example: &
Learning is more effective if students are E
already engaged in the topic. It is more efficient (=)
if they are already using their prior knowledge, =]

and sharing it with others on the class.
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3.3.3 Controlled to Free Practice

A Look at the pictures and answer the questions.

:!U 1. In picture A, what controlled practice activities could be happening?
@ 2. What free practice activities could be happening?
S- 3. In picture B, what controlled practice activities could be happening?
2 4. What free practice activities could be happening?

We can build up the learners’ skills and knowledge by using activities with decreasing levels of control.

Control describes how much choice the learner has in the answers they produce. Throughout the lesson,
the teacher can use activities with less and less control.

early in the lesson

late in the lesson

B Here are some features of activities. Classify these features into earlier in the lesson

E:j or later in the lesson.

¢ Students demonstrate they understand new information.
g Students demonstrate the can use the new information.
;' Many opportunities for students to make mistakes.

(¢} Fewer opportunities for students to make mistakes.

There is usually a correct answer.
There may not be a correct answer.

The teacher lets students express their own ideas, even if they make mistakes.

®No vAWN -

The focus is on accuracy.
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1. Last weekend I to the market. (go)
2. Last weekend [ to the

3. What did you do last weekend? Write five
sentences.

This example shows different levels of control in English language writing activities.

High control: Only one possible correct answer.

Medium control: A few choices: verb, tense, object.

Low control / free: A lot of choices.

C Classify these activities into controlled, medium-control and free practice.

1. Students have a diagram of a plant and a list of names of the parts of the plant. They

label the diagram with the names.

2. Students dissect a plant. They separate the different parts and decide what they are

called.

3. The teacher writes the beginning of a sentence on the board. The students complete the

sentence with a suitable ending.

4. The teacher writes a sentence on the board. The students name the parts of speech of

each word.

5. Students have a list of events in history. They give the dates when each one happened.

6. Students have a list of events in history. They discuss why they happened.

Controlled Medium-control Free Practice

d

9SI1J.I9X
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D These activities are part of a lesson plan on teaching percentages. Here is the
presentation stage of the lesson:

1. The teacher gives the students this formula to calculate
percentages:

(Value x Number) = 100
2. The teacher demonstrates and elicits the answer with an example:
30 (% Value) x 20 (Number) = 600

600 = 6
100

3. “So, 30% of 20is 6.”

Here are some activities that could be included during the practice stages of the
lesson. Rank them in order of control.

A. True or False
1. In pairs, students write TRUE on one piece of paper and FALSE on another.
2. Write an equation on the board, e.g. 30% of 60 = 18. Pairs decide if it is correct.

3. If the answer is correct, pairs hold up their TRUE card. If it is incorrect, they hold up
FALSE.

4. If the equation is incorrect, a volunteer writes the correct equation on the board.

B. Class survey
1. Teacher pre-teaches how to put data into tables and charts.

2. The class decides on some survey questions,
e.g. How old are you? What languages do you speak?

3. Students answer survey questions about themselves, and put their answers around
the classroom.

Hla Hla Win
age? 24
languages? Shan, Burmese, English

4. Ingroups, students collect and combine all the data, and calculate the percentages
of each item,
e.g. 45% of students are 20-25, 75% of students speak Shan, etc.

5. They present their findings to the class in a table or chart.

age language
>20 13% Shan 75%
20-25 45% Burmese 2%
25-30 30% Pa-O 8%
30< 12% English 56%
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C. Move and Match
1. Teacher pre-teaches how to represent percentages in a pie chart.

2. In pairs, students are given a piece of paper with either a pie chart piece, a problem
(with the percentage represented in a pie chart piece) or the answer to the problem.
No pairs have the same paper

\ 5% of 9

180

3. Pairs have two minutes to move around the classroom, compare their sheets and
find a set of three.

D. Multiple Choice E. Group Quiz Competition
Students circle the correct answers. 1. In groups, students think of five
percentage problems, calculations
10% [15% |[25% |50% and answers.
15 20 40 70 2. Theyread out their questions to the

other groups. Groups answer the

1. 160 |16 24 42 75 .
questions they hear.

22 26 45 80

3. Groups read out their answers, and
mark the answers they hear.

70 0 125 | 325
2. 700 |72 as 170 |350
75 105 |175 | 365

4. Addup all the scores. The group
with the most points wins.

F. Circle the Number Bingo
1. Give each student a card with 2 numbers onitin a5 x 5 grid.
2. Read out a problem e.g 5% of 1520

3. Students make their calculations and circle the correct number on the worksheet.

36 44 4 55 400

225 10 165 18 247

180 63 216 3 60

50 143 5 100 76

15 8 150 16 64

4. Continue until a student has circled a straight line of numbers. When they do, they
call out “bingo’.
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E Look at the example lesson objectives from 3.3.2 D. In groups, choose one of these.
Create a controlled practice activity and a free practice activity for this lesson.

1. Students will explain the life cycle of the butterfly.

Student will be able to identify examples of advertising in newspapers and magazines.
Students will describe their favourite book.

Students will analyse the main effects of climate change.

kb

Students will be able to recognise and name the main organs of the body.

F In pairs or groups:

1. Think of a lesson
you might teach. This
could be the lesson
you chose in 3.3.2 D
or a different one.

2. Write a lesson
objective for it.

3. Design a controlled
practice activity,
a medium-control
activity and a free
practice activity for
this lesson.

4. Teach it to the class.

G In your experience in
schools, do teachers use

T
7] more controlled practice,
o or more free practice
ﬁ activities? Why?
7]
(ST
(=)
=]
Example:

Teachers more often use controlled
practice activities because they have
written questions about a text. The
answers are either right or wrong.
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3.3.4 Review and Homework

A Discuss the questions.

1. When do you review what students have been learning? ::U
2. Why do you review what students have been learning? ®
3. How do you review what students have been learning? S
2

The lesson should be organised so that there is time at the end to review what has been covered. There

are different ways to do this, including:

* Learners write down the main points of the lesson.

* The teacher goes through the main points of the lesson with the class.

» The teacher asks questions to check that learners have understood the content of the lesson.

 Learners ask questions about things they are not sure about.

B Look back at the exercises on teaching >
percentages in section 3.3.3 D. "
How would you review this lesson? o

<
o w
(o
<

A common time to review is before final (or mid-course) exams. Here is one procedure a class can use to
revise before an important exam:

* In groups, learners have a different section of the textbook to look at.
» Each group makes a list of questions to ask about their section of the textbook.
» Groups swap questions, and try and answer the ones they are given without looking at the text book.

* Once they have answered as many as possible, they look at the textbook to find the answers to the other
questions.

C In groups, discuss other ways to help
students revise for an exam.

d

Example:

They could work together in groups and
make large mind maps, showing all the
key words and ideas from the textbook
or course.

HoIssndsI
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D In groups, discuss:

1. When do you give homework?
2. Why do you give homework?
3. What types of tasks do you give

for homework?

Example:

I only give homework if we did not finish
all our class work on time. | think that
students work hard enough in class and

should not have to do extra work at home.

A student reads his,
homework closely

during night study.

Often homework has just two main purposes:

* so that learners can consolidate what they have learned;

« so that the teacher can check whether the learners have understood the lesson.

However, homework does not have to be limited to practising or memorising what has been taught in the

lesson. It can also have other purposes.

qd
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E Match the types of task to the activities.

Preparation task:

gets students involved in their

own learning, and makes
them think about a topic
before they study it in class.

1. Students in an English
class have prepared
some interview
questions. They have to
go out at the weekend
and find a foreigner to
interview.

Application Task:

connects things students
have been learning with the
real world, their lives and
communities.

2. Students find photos
in newspapers and
magazines showing
people doing different
jobs and bring them to
the next lesson. They
are going to talk about
how men and women are

represented in the media.

Research Project:

students use different sources
— the community, book and
newspapers, the internet — to
find out more about a topic.

3. Students are learning
about waste and
recycling. They have
to go round their
neighbourhood, pick up
rubbish, and think about
what to do with it.

42
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For homework to be effective it needs to be:
* interesting;
« relevant to the learners;

» related to the content of the lesson (this might be a preparation task for the next lesson, e.g reading
ahead);

* achievable.

F Here are some homework tasks for.
They relate to the exercises on teaching

HOMEWORK
percentages in 3.3.3 D. TASKS, for tomorrow:

A Read an articf, about Brazilign
dental hygiene, ang calculate the
per'centage of Brazilians wh, brush
their teeth befoy, they go to bed

1. Which tasks are preparation,
application or research?

2. Which tasks are not interesting,
relevant, related or achievable?

b. |
R:ad the mtroductorg chapter n
the book “Fun i Algebra

C.

In groups, discyse how you use
percentages jn Your daily |(ife.

G Follow the instructions.

1. What things do you need to consider
when you set homework tasks? Look
at the homework tasks in 3.3.4 F. What
practical problems might students
have completing these tasks? What are
some solutions to those problems?
Add more items to this list:

-If you want students to do a
group task for homework, they
need to be able to get together
outside class. Perhaps they could
use the school library after class...

2. Write better homework tasks about
percentages, that fit the requirements
above.

qd
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H Look at the example lesson objectives from 3.3.2 D. In groups, choose one of these.

% Create a homework activity for this lesson.
-+ 1. Students will explain the life cycle of the butterfly.
pd
< 2. Student will be able to identify examples of advertising in newspapers and magazines.
1]
- 3. Students will describe their favourite book.
< 4. Students will analyse the main effects of climate change.
5. Students will be able to recognise and name the main organs of the body.
> | In pairs or groups:
- 1. Think of a lesson
-+ you might teach. This
o
< could be the lesson
i x you chose in 3.3.2 D
(o o .
< or a different one.

2. Write a lesson
objective for it

3. Design a controlled
practice activity,
a medium-control
activity and a free
practice activity for
this lesson.

4. Teach it to the class.

J Which of the ideas
in this section
would you give for
homework?

(]

Example:

I would give aresearch project as
homework. It’s useful for students to
work together, and it’s important that
they learn how to find new information.

UoIsSsSndsI
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3.3.5 Writing a Lesson Plan

A What information could you include in a lesson plan? 5"
Make a class list of the board. - aCtIUS —
- Inskructions @
<
(1]
2
A lesson plan can give two types of information:
¢ background information, such as details of the learners, their level, their course;
* the outline of the lesson you are planning to teach.
B Look at this lesson plan. Where in this book have you seen this lesson? I
: stage time activity resources >
T .. m
introduction : 5 mins Revise the 12 hour clock. clock : e
........................................ ;...............................;...............................................................................................g............................................' n
' i 10 mins i vocabulary drill of key phrases i flashcards ;
E t t' ....: ..................................... : ...... '. ..................................................................................... .,
T : Listen to a description of someone’s @

i 10 mins

: daily routine.

. audio recording :

écontrolled
i practice

i Group work information gap —
: 20 mins | describe the pictures on your sheet. | worksheet
: i Listen and write the missing times.

e e e e h e h e e h e h e e e h e h e N e h e N g e e h e e e et e e e e e e e e e e e e e e e e oS e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e s s e e e e e e s N ee e e eseeeeeeerters et entratetoretrtensrasy .-

free 10 mi
practice mins
. review i homework

! In groups, talk about what you do
i each day at which times.

Write eight sentences to describe
your own daily routine.

......................................................................................................................................................................................................................

C Here are some more details about this lesson. Match the details with the type of
information.

AN =

Grade 5 English
17, aged 10-12, mix of boys and girls
45 minutes

They already can tell the time with a 12
hour clock. They will practice this using
the present simple for repeat actions,

Students will be able to describe their
daily routine using eight verbs in the
present simple

. Some students can’t read clocks. Need

to explain traditional and digital clocks.

. possible problems and solution
. objective

. student information

. background/course information

. length of lesson

subject and level
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D Look at the maths lesson in 3.3.3 D (percentages). Complete this lesson plan about it.
Some information is on pages 38 - 39, some is in the plan. some you need to create.

T T TP TP T T e PP PP PP PP PPPPPPPPPPP PP PP PP Arssssssnesttatttttttessssissinntnns §esserserstrtertorcsrssrtorssessnrone. N

Matl«s first year :
: Post-secondary

: students have passed wxatwculat:on, but don’t
: know how to apply problems to real life

i length

objective 2
stage time activity resources
introduction | 5 mins : teacher asks students what
: i percentages are used for : .
presentation 3 4
: : 10 mins
i controlled
: practice
: i 7.
: 15 mins
. : 15 mins P11, : :
free ..................................................................................... ...................................
i practice i Start : :
: ! today, finish i Class Survey

i tomorvrow

review homework 12
| course : Students are doing a two-lesson unit on percentages as part oF

{ information ! their “basic numeracy” course
! problems and
i solutions

E Think of a lesson you are going
to teach or would like to teach.
Write a detailed lesson plan.
Use the same format as the
lesson plan above.

You could use the activities you
designed in 3.3.2, 3.3.3 and
3.3.4, or write a new one.
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F Discuss the questions.

d

1. Is it necessary to write ot
lesson plans in this much «n
detail? 2

2. When would you include all (7
this information in a lesson E
plan? o

3. What other information =
could you include in a
lesson plan? When?

G Write down your ideas in a reflective journal, or discuss them in groups: =

1. Describe something you learnt in this section 0
that was significant for you. -

2. Why was it significant for you? 1)

3. How will you use this in your teaching? 2

1]
=}
=]

Summary - 3.3: Lesson Structure

Using a sequence of introduction, presentation and controlled to free practice activities, followed by
a review of what you have taught, is an important way to build up students’ knowledge and skills.
For this to work well it is important that the activities are carefully planned and follow on from each
other in a logical order.

An introductory activity or warm-up is q good way of focusing the learners’ attention on the lesson,
but then it is important to follow this up with activities that present and practice the content of the
lesson. Ideally the teacher should dedicate a few minutes at the end of each lesson to review what
students have learned. It is useful to have some questions ready to check understanding. This will
help you see if you have achieved your objectives. Homework is also an important indicator of
success and a way for learners to consolidate what they have been taught. Make sure that you leave
enough time to explain clearly what the students have to do.

The plan combines the learning objectives and teaching techniques with the activities and exercises
that are included at each stage. It helps you prepare the lesson. This in turn helps you to teach the
lesson - you know what you and the students are doing and why; you know what resources you need,
and you can use it to manage the time as well.

It is a good idea to start planning the next class after you have taught the previous one. This means
you can evaluate what actually happened in the class while planning the next class.
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3.4: Lesson Content

Objectives

» Trainees will include a range of activities in each lesson to in order to give it variety and
cater for different learning needs.

¢ Trainees will make resources to use in the classroom.

 Trainees will evaluate and adapt the content of a coursebook to fit in with their lesson
plan.

Key words and phrases in 3.4

compulsory (adj) - e[¢decs impact (n) - a>0Seqpadg
demanding (adj) - Q%:;gaq_lcf)qp:@ozcoom interpret (v) - 3388005 @%a@@é:
cond:adgiodqpiag$iac: process (n) - (605

flowchart (n) - 3280530005 39005339305 supplement (v) - 38e0&:copS[5:
8:@05:9 @)qu cc0omd(aé:

higher-order thinking (n) - ss0¢(e¢

< C
0)83@03@08260)0@02

3.4.1 Activities: Stir and Settle

A What do stir and settle mean? What is the difference between these activity types?

d

When would you use each type?

MIIAII
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B Follow the instructions.

1. Look at this list of activities. Put them on the line, depending on how active the students E
are when doing them. (¢”]
=
o o n
a. Children do-an-action-song- ;'
b. Students do a roleplay in pairs, using a script. (¢}
c. Students read a text silently.
d. Students listen to a lecture about the topic.
e. Children practise writing the numbers 1 to 10.
f. Students look at a list of words and categorise them (women/men/both/
neither) depending on who they think they are typically used to refer to.
g. Children label pictures according to the number of objects in them.
h. In pairs, students think of questions about the topic. Pairs join with
another pair, and ask and answer each others’ questions.
i. Children sing a counting song.
j- Students copy a text from the board.
k. Students walk round the room looking at pictures from the media on the
walls. They see how they compare to the information in the texts.
I. Students write an essay on the topic.
2. Decide in which stage of the lesson they would best fit. Most activities could go in more
than one stage.
. ackivity level 2. stage of lesson
active
presentation / controlled practice
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C Look at these two lesson plans. Label the activities from 5 (where students are most
active) to 1 (where students are most calm)

e e e
subject maths level Grade 1 / KG A
Obectw ............... S ab{etocomtmdwwtemmbwsme\i10
St‘agg .......... B m ............................. ........ Stlrorsettle’
mtmductlon - Smgtmcomtmgsomg ................... l_ ................................

: i Show and say the written :
; presentation : class i numbers, and match them to : ii.
: : i the pictures. :

: ! Match written numbers to
: pairs | pictures. R
. controlled | individual | Practice writing numbers. v, :
practice ................................................
' i Write correct number agamst =
i individual | picture, depending on A
: i number of objects in picture.
E i Sing counting song again as | _.
JEMIERY class i children hold up numbers. VI —
b.
subject gemder { level adult

studemts will consider how men and women are portrayed in ;

the W\edla
stage roupin activit SEEelor
grouping gctlvity settle?

i Students look at a list of words and
i put them into categories (women /i
: : i men / both / neither), depending on i T
T i who they think they are used for. :

: Students answer prediction questions :
! class i about how they think women and men | viii. ___
: i are typically shown in the media. :

: Each student (A/B) reads a text. Then :
; presentation : pairs i they ask and answer questions about : ix.
: f i the other person’s text. :

: Students walk round the room looking :

| free practice | individual at pictures from the media on the i

: walls. They see how they compare to i ——
i the information in the text. :
§Discussiom about what they leamed§
i review i class i about how women and wmen are : xi.

! portrayed in the media.
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Teaching and learning activities are any task related to the learning objectives. They might be called
activities, tasks, exercises or other things.

They can be energetic (stir activities), where learners can move around and make some noise, or quiet
(settle activities) with learners sitting at their desks thinking. Their are activities yo do individually, in
pairs, groups or as a whole class. Some you can do in class, others you do outside class.

Lessons need a variety of different types of activities. Sometimes the teacher wants the learners to be
more active, and move around, and sometimes they should be quieter and stay in one place. These are

sometimes known as “stir” or “settle” activities.

Some teachers plan their lessons as a sequence of activities, all related to the learning objectives.

D Here are some lesson topics:

1. Rubbish, and what to do with it. ?
2. Writing a letter complaining about poor service. :".
3. Volleyball skills. <
For each topic think of one stir and one settle activity. <«
E How would you use the
stir and settle activities >
from 3.4.1 D in a lesson? 2.
Choose one of the topics E'
and write some lesson ot
notes, or design a lesson q

plan.

F What do you need to think
about when you decide
what activities you want
to do?

(]

Example:

What are the lesson objectives? Is
the activities noisy or quiet? Are
there other classrooms nearby?

UOISSnNdSI
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3.4.2 Lower and Higher Order Thinking Skills

A Look at these activities.
1. In each activity, what do the students have to do?

d

2. Have you ever done these activities as a student?

MIIAII

You are cooking dinner on Saturday
and have invited a hundred qguests.
If each sack of rice holds enough

for fifteen people,
a. How many sacks do you need?

b. How much will be left over?

What are the
advantages and
disadvantages of living in
abamboo house?

Which triangle
is the right-
angled triangle?
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All together...
One times two is two.
Two times two is four.

One times twois
two. Two times
twois four.

What are the
differences between
these two places?
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In some schools and classrooms a lot of learning stays at the level of remembering and understanding.
However, there are many more demanding skills that learners can develop. Teachers can help their
learners to work to the best of their ability by developing more difficult tasks. i

Bloom’s Taxonomy *

In the 1950s, B.S. Bloom designed a structure outlining levels of Evaluating
A ————

learning, which also describes the thinking and learning people use in

the real world. .
It is widely used today to help teachers choose activities to m
develop their learners’ thinking skills. This helps learners to do :

more with what they learn.

Bloom designed this diagram to describe what learners
should be achieving at each level of thinking.

|

B Match the thinking levels with the objectives.

1. apply a. Learners can form new ideas, inventions, theories etc, using the
ideas and information they have studied.

2. remember b. Learners can use the information in different contexts.

9SI1J.J9X

c. Learners can make connections between the different parts of

3. create . .
information.

d. Learners can explain the ideas and concepts using their own

4. evaluate
words.

5. analyse e. Learners can judge whether something is good or bad, right or
wrong, appropriate or not.

6. understand f. Learners can recall information without looking at the text.

C Look at the activities in 3.4.2
A. Which activity uses which
thinking level? In groups,
write them in the pyramid
like the one above.

- £11A110Y

D Discuss the questions.

1. Look at how the other
groups ordered the
activities in C. As a class,
agree upon the best order.

2. Why are the levels written
as a pyramid (rather than
a cycle, or a ladder?

. uoIssnasiq

vl
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E Read the lists of activities. Label the groups of classroom activities with the thinking

level. A
(qud
eeesessesesssssnsssesss eeeeeeeeeeeeeeeeeea,...,.,, =3
T ————— <
1]
. 1. : 2 : -+
0 build a model to demonstrate 0 interpret data from a questionnaire =
' how something will work : and display it in charts or tables :
0 make a puzzle using ideas from i 0 lookat information and decide
: a story : whether or not it supports an idea
: . or th
i 0 dressadollin national costume ; vy
. {0 makea
: 0 solve a maths problem using the : imp Ortatrll(t)zChar.'t el
: new method taught : €psin a process
) i 0 explai ; ;
: 0 write a sentence using the new eVIe)nt n the causes of a historic
: grammar rules taught :
Tl 0 prepare a report about a topic
0 compare and contrast a bamboo
house and an apartment block
S
i o inventamachine to make soap e
0 create a new product. Give ita 4.
i nameand designa marketing : 0 make a timeline of events
campaign
paig - { 0 make a facts chart
{ 0 write a song, story or poe :
o i 0 listall the animals in a story
: 0 design a cover fora CD or boo
. c ) { 0 make a word search using
0 compose a piece of music s { OIS recently taught
0 writea computer.programme to ! {0 write down a grammar rule
: calculate the profit from a shop .
................................ i 0 recite a poem
i 0 make a word search
. 5.
mprehension questions ; .
1 0 answer comp i 0 marka presentation using a list of
. about a text 4 criteria
i i main idea
0 identify the 0 have a debate and vote on who has
: 0 make a cartoon showing the = presented the best argument
: vents .
: sequence of e i 0 write aletter to the Ministry of
i 0 retell the story in your own words Education explaining why the final
o prepare a mind-map to show the | €Xaminations should be changed
i sequence of events 0 list the advantages and
: . : disadvantages of living i
true /false questions 8 lving in a
o / c.l. ..................................... bamboo house
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F Follow the instructions.

1. Put these activities into one of the lists in 3.4.2 E.

a. Outline the main points of a lecture.

b. Look at an example of a grammar structure and work out the

grammar rules.

c. List the main events in a story.

d. Solve a complicated number puzzle based on completing an easier

version of the same puzzle.
e. Write an essay giving your opinion.

f. Design a building to store the rice harvest.

2. Add one more example to each list.

G Read the story of Cinderella and the questions that a teacher might ask their students.
Match each question to Bloom's levels of thinking.

=D

in‘e//a

T TNV

Cinderella lives with her cruel
family. She has two ugly stepsisters
who make Cinderella do all their
work. They wear beautiful clothes
and she has to wear rags. They

get an invitation to the ball but

=Y

@
F .|_- i
£
;:".
3
o
i
.
b
B
2
r_'l

RN TR TR

1. Who are the five characters from the story?

B2

Cinderella does not and she is
very upset. Suddenly, a fairy
godmother appears and helps
Cinderella get to the ball. At the
ball Cinderella dances with the
Prince who falls in love with

her. However, at the stroke of
midnight Cinderella must leave
the ball as her clothes will turn
back to rags after 12 oclock. As
she rushes out she leaves one of
her shoes behind. The prince
tries the shoe on lots of women
throughout the land until he finds
Cinderella. They get married and
live happily ever after.

(RS

remembering

WA AT

i LA e

T R S U

2. What other ways could Cinderella escape her situation if she hadn’'t met the fairy
godmother?

What do you think are the bad things that the stepmother dees to her, and why?
Compare Cinderella to the two ugly stepsisters.

o v kW

What would the poster for a movie version of Cinderella look like?

In your own words, explain why the two ugly daughters do not like poor Cinderella.

L
HEN
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H Read the article. In pairs, create one question or activity for each thinking level.

MYANMAR’S

A'woman trying to'collect water in
the Dry Zone.: «

A quarter of Myanmar’s population live
in Myanmar’s Dry Zone. 60% of those are
farmers, who depend on the land to eat and
to make money. Many face problems with
access to food and water.

The area is dry because it is in the rain
shadow of the Chin Hills. It has the lowest
average annual rainfall in Myanmar. In some
parts of the Dry Zone, the average rainfall
is fewer than 4 inches (100 mm) of rain.
The average rainfall in most other parts of
Myanmar is 8 — 24 in. (200 — 600 mm).

DRY ZONE

One of the major issues facing the Dry
Zone is food insecurity — people are without
reliable access to a enough affordable,
nutritious food. A 2014 survey showed that
18.5 % of dry zone households face food
insecurity. One local woman, 30 year-old
Kyi Htay, from Bagan, Mandalay Region
said “Getting food is a headache every day”.

Unfortunately, the problem will probably
become worse in the future. Farmers’
harvests have been poorer in recent years and
water shortages are a problem. There are an
increasing number of droughts because of
the lack of rain and poor irrigation.

Improving food security in the Dry Zone
area requires several solutions. These include
planting new trees, more money for modern
farming methods and help for farmers to
improve the soil so they can grow more.
Until these things happen, many people will
face difficulties in Myanmar’s driest place.

Planet Earth, Mote Oo Education, 2015

| Choose a topic you teach or will
teach, Think of an activity at each

level that you could use to teach this

topic.

J Discuss these questions:

1. What sort of activities do you

£11A110Y

£11A110Y

(]

[—rs
normally use in your classroom? «

. . (o]

I try and introduce my English students 2. Wh'Ch thinking levels do they (o
to the news, so | use real stories. 1 do lots include? gl
of comprehension activities, but | will try 3. If they only include the lower ones, E

and do creative writing based on stories. what activities could you use that ©

focus on higher-order thinking? -
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3.4.3 Resources

A Do you use any

o :

I extra resources in the
(¢°) classroom?

S What sort of things
o do you use? How do
s you use them?

Here are some ideas of additional resources that a teacher could bring into the classroom and how they
could be used.

subject : topic resource activity

i flashcards with i e  the teacher presents the name of each animal
i pictures of i  the teacher holds up a flashcard and students call out
i animals i the names of the animals.

............................ O OO OO OO OO

{ animal
i vocabulary

e students look through magazines and newspapers for

‘womenand : :
E i newspapers and pictures of women and men.

............................ e e es ee e el

T 22;; a2 magazines e they list what they are doing Politics/leadership?
: : : Fashion? Sports? Celebrity gossip?

i e students throw two die fifty times
i dice made of

: i e they record the number of times each possible total
: cardboard H

Maths probability
: : (from 2 to 12) comes up.

B In groups, choose one of the subjects
in 3.4.3 A, and:

1. identify the age group that you might
use this activity with;

2. write a lesson objective for the lesson;

£11A11DY

3. decide how you could get or make
this resource;

4. think of another activity you could do
with this resource.
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C Complete the missing sections in this chart.

Subject Resource Activity

parts of a . e students dissect a flower and identify

flower the different parts

: H In group students play a matching game
flashcards with where they turn over pairs of cards 3
i rhymingwords i e If the words on the cards rhyme, they

: 5 make a two-line poem

[T PrTT T PrrTIIn i T T o ;,

S rhyming
P2, i words in
: : poetry

map of the

Geography 3. ¢ e students identify the continents
H i world
s a copy of
Politics o Myanmar’s 2008 : 4.
constitution .
: constitution
Kayah flashcards of
language e vowels and 5
guag alphabet :

i literacy i consonants

D Here are some subject and lesson topics.
1. What extra resources that would be useful for teaching them?
a. Environment: Different types of waste produced in the world

b. English: The terms used in dictionaries to define words (pronunciation, part of speech,
collocation, etc.)

c. Economics: Principles of supply and demand

d. Mathematics: The names of solids (cube, pyramid, cylinder, cone, etc.) and the number
of faces each one has

e. Physics: The characteristics of synthetic fibres

2. In groups, choose one of these topics. Prepare a resources and activity

3. Demonstrate or teach your activity to the class.

E Discuss these questions.

1. Is technology (computers, internet,

£11A11DY

£11A110Y

d

[___T]

smartphones) useful or a problem in a class? :

2. What extra resources would you like to have =

in your ideal classroom? 7

Example: E_

Students like colourful things. | like a g
bright and colourful textbook with lots

of information. This is as good as any
smartphone or computer.
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3.4.4 Using a Coursebook

A Do you use a coursebook in your teaching and learning? What do you
think of coursebooks? Are they useful or not?

Id

MOIIAD

Coursebooks are important. In most formal education systems, they are a compulsory part of the
syllabus. However, none are perfect. One of the skills of a good teacher is to use the textbook effectively.
This means deciding:

» how to use the content of each unit;

» what order to use it in;

» what to supplement it with;

» what to leave out.

The textbook is a tool to help the teacher; it is not there to restrict the teacher.

On the opposite page is a lesson from Myanmar’s Ministry of Education English Textbook: Grade 6 pp.
23— 35, Lesson 3, and a lesson plan for it.

B Compare the lesson plan with the original textbook exercises:

E: 1. What exercises did the teacher keep?
® 2. What was changed or moved?

g 3. What was added?

;' 4. What was left out?

¢
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C Discuss these questions.

a

1. Do you ever teach a textbook exactly as it
is written? When?

2. What would the ideal textbook look like?
What would the contents be like?

Example:

UoIssndsI

When I haven't got enough time to
prepare, | just work through the
exercises in the book. The best textbooks
have lots of pictures in them.

IT-TEACHES EVERYTHING, AND
% MARKS ALL THE HOMEWORK TOO

D In pairs, choose a coursebook lesson and make a lesson plan.

1. Decide what the objective of the lesson is.

Y

2. Think of activity to infroduce the lesson.

3. Think of the other lesson stages. Decide:

IAI

« what activities from the book are useful;
« what order to do them in;

+ what you could leave out;

+ what you could add.

£

4. Decide what extra materials you need to produce for the lesson.
5. Put your plan up on the wall.
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E Write down your ideas in a reflective journal, or discuss them in groups:

1. Describe something you learnt in this section
that was significant for you.

2. Why was it significant for you?

3. How will you use this in your teaching?

UO0I}293[J3Y

Summary - 3.4: Lesson Content

One feature of a well-planned lesson is that it has a mixture of different types of activities, so that the
pace of the class varies. Sometimes the teacher wants the learners to be more physically active and
sometimes they should be calmer, but thinking more deeply. An important part of lesson planning is
to decide which ones to use and when to use them. Bloom’s taxonomy helps the teacher to stretch the
more able learners and can help learners use higher-order thinking.

Only a very tired or unimaginative teacher would teach by following the textbook and doing nothing
else. Enthusiastic, imaginative teachers sometimes take time to prepare extra resources to make the
lessons more interesting for the learners. This can be very time-consuming, but once prepared, these
materials and ideas can be used again and again. It can be very motivating for the teacher if he or she
can see them having a positive impact on the learners.

Textbooks can be an important part of the syllabus. However, none are perfect. One of the skills of a
good teacher is to use the textbook effectively. This means deciding how to use the content of each
unit - what order to use it in, what to supplement it with and what to leave out. The textbook should
help the teacher, not prevent the teacher from teaching effectively.
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3

.5: Evaluating your Lesson

Objectives

» Trainees will be aware of the importance of reflecting on their lesson
» Trainees will act on feedback given by an observer in order to improve their teaching

Key words and phrases in 3.5

constructive (adj) - =(gpoconoecsoéeann learner-centred (adj) - ao€opoy ©03(0jeon
critical (adj) - eomoc:oqj:e00§29:200¢ §eon monitor (V) - 29:006e00¢ (03052005
dominate (V) - g6:8:20p5 observe (v) - eapooooopd

feedback (n) - =(03(gsc:1 03055105 teacher-led (adj) - ooc(030:03 S:es00eonn

guide (v) - mé:&g$wé

3.5.1 Reflection and Feedback

:!U you finish a lesson?

(q”) 1. Go home, relax and do

S_ something you enjoy.

(¢”] 2. Forget about it as quickly as
E possible.

A What do you usually do when

3. Reflect on what was good
about the lesson, or what
didn’t work as well, and why.

4. Something else.

After you have taught a lesson it is important to reflect on it. This means thinking about what went well,
what didn’t go so well and why, so that you can improve for next time. Ask yourself these questions:

* Did I achieve my objectives?

 Did I follow my lesson plan? If not, what did I add or leave out? Why?
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B What other questions are
useful to ask?

d

. QUESTIONS...
(TF2 11NIAP

Example:

I ask myself which students did not
understand the lesson, and the possible
reasons why. This is important so that
they all understand next time.

UOISSNISI

Some teachers write journals after they teach their lessons. For this to be useful, comments should
consider specific aspects of your lesson.

C Here are some comments that teachers made in journals. Look at them and decide
which are most useful and why:

qd

1. “The lesson went well. The students did what they were told.”

This is not a very useful comment. It doesn’t really reflect on what the
teacher did and how effective the teaching was and why?

2. “The lesson was a disaster!”

9SI1J.I9X

3. “The lesson started well - all the students were active during the warm-up, but | let the
game go on too long during the free practice stage and didn’t have time to review the
lesson properly at the end. | must keep a closer eye on the time next lesson.”

4. “"Some of the students are finding the work too difficult, | need to get them moved to
another class.”

5. “One group finished the activity quickly and started chatting, because | didn't have
anything else prepared for them to do. | need to have an exira activity ready in case
some finish before others.”

D Imagine you were the teacher in the lesson described in 3.1.1 D.
1. Write a journal entry for it.
2. Swap with a partner and read each other’s.
3. Discuss your comments together.

£11A110Y

It is useful to get feedback which helps you evaluate your lesson. The practise
diagram on the right illustrates how this process works.

Often feedback is given by a colleague who observes the lesson. This understand feedback
could be a senior teacher or one with similar experience to you.

Observer’s feedback is often guided by a set list of questions on an new practice fix mistakes
observation sheet, which focus on the organisation of the lesson and

aspects of classroom management. Sometimes the feedback might focus
on a particular aspect only. For example in this module, feedback will focus only on lesson planning.
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9SI1J3.I9X

E Here is a feedback sheet an observer completed for the lesson in unit 3.1.1. Fill the
gaps with the statements below.

1. “If your electricity supply is not reliable, have a back-up activity ready.”

2. “The lesson had a good balance of teacher-led and learner-centred activities,
which were appropriate for the topic being taught. However, you need to organise the
time better. Allow five or ten minutes at the end to review the lesson and explain the
homework.”

3. “You didn't include the audio script under “Resources’. Make sure to write down
everything you need.”

4. “OK - a good balance of whole class and small group activities.”

5. “The whole class repetition and group activities were good, but you need to be clear
about which verb form you want them to practice.”

The plan included information
i about the topic, skill or structure.

The objective was specific, realistic You weren't speaﬁc about the verb
; i form you wanted them to use, so the
and measurable.

i children made mistakes in the activity.

The plan included information :

i about lesson stages, activities, ia.

i timing and materials. :

The stages of the lesson followed a

! logical order and included a good i b.

: variety of activities. :

 The activities were appropriate for | OK — flashcards are very useful for tI/us
the level and age of the students. age group. E

i The activities were appropriate for

| neac o2 c.
The i achieving the objective.
i lesson :

The teacher managed to achieve Write eight sentences to describe your
i the learning objective(s). fown daily routine.

The teacher was well-prepared :
! with the materials and resources i d.
i needed. H
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It is important that the feedback is constructive, so that it helps the teacher improve. Constructive
feedback has three features:

* It has an example of something that went well. This could include a comment about how the teacher is
improving on a point that was brought up after the last observation;

* It points out what did not go as well as it could have, but is not so overly critical that it is
demotivating;

* It gives specific advice about what the teacher needs to do to improve in the area(s) identified as weak.

F Look at these comments. Decide if they are examples of constructive feedback or not.

If not, how they could be rewritten to make them better? EE
Examples: @
“An excellent lesson.” g

This doesn’t tell you much. It assumes the lesson was perfect. Was LT

there really nothing that could have been done better? g

“The students didn’t understand when you were explaining about photosynthesis.”

This says what the problem was, but does not give advice about how
to improve.

1. “You started the lesson much better than last time. Using an action song at the beginning
helped the children focus on the lesson, as they settled down much more quickly.
However, they lost concentration during the class game, as it went on too long and they
were not all involved all the time. If they are starting to fidget, it would be better to move
onto something else. Don't let an activity go on for too long.”

2. “Overall, a well-organised lesson. However, you didn't leave enough time to explain
the homework properly. Even if it means cutting an activity short, make sure you give
yourself enough time to finish off the lesson without having to rush at the end.”

3. “The stages of your lesson are still mixed up.”
4. “Well done!”

G Discuss these questions

a

1. How do you feel when you are
observing another teacher?

2. How do you feel when your teaching
is being observed?

HOoISSNdSI

Example:

| like observing colleagues because | can
observe the students too. It helps me

to think about their needs, and how the
teacher meets them.
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3.5.2 Teachers’ Personal Aims

A Look back at the lesson in the cartoon on 3.1.1

:E D. Make a list of the things the teacher could
(¢} do to improve her teaching, e.g.

S_ She let one student keep shouting out the
o answers — she should have been stricter
E and make sure others could answer.

Once you have reflected on your lesson, and got feedback if you were observed, you should think about
how you would teach the lesson if you did it again.

There may be general areas for improvement that you can work on. These can be included in an extra
section on the lesson plan about personal aims.

B Here are some examples of feedback. Match them to the teacher’s aims.

T

"

®

g Observer's Feedback Teacher’s Aims

;' “You kept asking the same . “I will try to give clearer instructions so
o students to answer questions.” that students know what to do when | am

. “Too much teacher talking

time.”

. “Some of the students at

the back didn’t seem to
understand.”

“ .
. “You spent a long time on one

activity, then didn’t have time
to review the lesson.”

. “The students didn't

understand what to do when
you were organising them for
the roleplay.”

. “The students were sat waiting

with nothing to do while you
prepared the equipment for
the experiment.”

. “How do you know whether

or not the students understood
what you were teaching?.”

putting them into groups for an activity.”

. “I will set up the equipment for an

experiment before the lesson so that we
don’t waste time during the lesson.”

. “l' will try to talk less during the lesson

and encourage the students to contribute
more.”

. “I will ask more questions to check that

students have understood what | have
taught.”

. “I will organise the time better, so that | can

review what we have covered at the end of
the lesson and don't finish so chaotically.”

“I will go round the class while the students
are doing an activity and monitor what
they are doing.”

. “I'will try to get the quieter students to

answer questions and not let the louder
ones dominate so much.”
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C Think of a lesson that you have taught or participated in.

What were the weak points? What personal aims would %

you put on the lesson plan for the next lesson? o

Discuss your aims with a partner. Offer some advice <

1]

to your partner. -

<

D Write down your ideas in a reflective journal, or discuss them in groups: =
1. Describe something you learnt in this section o
that was significant for you. =

2. Why was it significant for you? (¢}
3. How will you use this in your teaching? 2
pud w

=}

=)

Summary - 3.5: Evaluating Your Lesson

There are many things that a teacher has to think about before, during and after their lesson. It’s not
an easy job to be able to manage what is happening in class while providing the learners with the
skills and knowledge they need. It takes careful planning and a continuous process of evaluating each
lesson and making improvements.

All teachers have lessons that do not go as planned. When this happens to you, try not to dismiss it as
a disaster. Think about why things went wrong and how you could improve. Even a very experienced
teacher will have lessons that go badly, and activities that don’t go as planned. One habit of a good
teacher is to evaluate each lesson and think about what went well and what could be improved - even
after years of teaching.
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Task: Peer teaching and observation

In pairs, plan and teach a 15 minute lesson.

Two classmates will observe your lesson and give feedback.

Teachers

Work with a partner who teaches the same
subject area.

1 Decide on a (short) topic to teach, and
the level and age of your students.

2 Plan the lesson using the lesson plan
template on page 81. Make sure to
include in your lesson plan:

« your learning objective(s)

« your lesson procedures (the stages
of the lesson and the activities
used at each stage)

+ the materials and resources you
will need

C Teach the lesson to the rest of the class.

Make sure you both teach parts of the
lesson.

Observers

Observe the lesson your classmates are
teaching.

1 Observe the lesson and record your
comments. (Use the observation
feedback sheet on page 82).

Here are some things to consider:

What were the successes of the
lesson?

+ How could the teacher’s
techniques/teaching style be
improved?

+ How did students respond to the
teaching techniques used in the
lesson?

2 Give feedback to the teachers.
Remember that your feedback should
be constructive, i.e. it should include:

o what worked well;
+ what did not go so well;
+ how to improve.

NOTES: If you are observing the lesson it is
important NOT to interrupt the students or
the teacher during the activity.

Don’t be afraid to get as close as possible
to the students in order to see what they
are doing.
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Answer Key

3.1: Planning
3.1.1: Why plan?

A Answer: planning

C Possible Answers:

a - dedicated, hardworking, serious,

inexperienced, busy, tired, enthusiastic
b - experienced, flexible, imaginative
c - flexible, thoughtful, experienced

d - lazy, tired

e - serious, thoughtful

D Possible Answers:

1.

Her objective was not specific enough. She
didn’t specify that they were going to learn
the third person present simple.

» She didn't have a back-up activity ready in
case the electricity went off.

+ She didn't have the transcript for the audio.

« Her timing was bad - she didn't leave time
to explain the homework.

2. She should think more carefully about exactly

what point she is going to teach

+ She should think about things that can go
wrong and prepare for this situation.

+ She should make sure she has everything
she needs or might need.

+ She should stop an activity before the end
of the lesson to give enough time to finish
everything and explain homework, etc.

F Possible Answers:

+ The teacher already knows exactly what s/
he is going to teach.

+ The teacher follows a coursebook with
instructions, and dees not do anything else.

G Possible Answers:

1.

Most of the students aren’t involved in the
lesson or listening to the teacher. The ones
that are only copying from the board.

2. Planning helps the teacher think about:

+ the objective of the lesson.

« what sort of activities are needed to be
included to achieve the objective.

+ how to structure the lesson with a sequence

of activities that help achieve the objective.
« different activities to make students more
interested in the lesson.

3.1.2: Factors in Lesson

Planning

A Possible Answers:

+ the length of the lesson.

« if there is a syllabus that you have to
follow.

+ the reason the students are studying this
subject.

« if there is an exam at the end of the course.

+ the classroom resources.

B Answers:1.j,2.¢,3.i,4.1,5.h,6.b,7.aor
d,8.k,9.ao0rd, 10.f,11.¢c,12. g

C Answers: i. i, ii. b ord, iii. ¢, iv. g, v. d, vi. a

D Answers: 1. iv. 2., 3. vi, 4. v, 5. iii, 6. ii

F Example answers:

1.

You need to cover this topic again, but try

to do it in a different way. You may find that

students have difficulties with some parts of a
subject. There's no point going on to another
topic if they haven’t mastered an earlier one.
Find out what they find difficult.

. If the students take exams, it is important

that you cover the material that they will be
tested on. You might find that there is time to
alternate necessary topics and exam practice
with other things that are more relevant and
interesting to the students.

. You might not be able to move the furniture,

but you can probably move the students.
For example, you could turn the front row
of students round to work with the person
behind them or put students into groups by
working with the students across the aisle
between the benches.

. Even if you have to cover all the material in

the textbook, that doesn’t mean you have to
follow it exactly. It's a good idea to list the
points that each unit includes (some textbooks
give this information at the end of each unit)
and then decide how you would like to teach
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it. Use the exercises in the book and include
your own activities and ideas as well.

5. If students are enjoying themselves they are
more likely to take part in the activities in the
lesson. However, having fun is not, in itself,
the most important thing about a lesson. You
must make sure that your lesson has a clear
objective and that all the games and activities
that you include are there because they help
the students practise what you are teaching,
not just because they are fun.

6. If the school or college hasn't already got
one, you should write a framework of the
material you will cover in the course, which
will help you decide on the content of each
lesson. In some subjects it is important to
teach things in a particular order, as students
need to know the basics before they can go
onto more difficult material.

3.1.3: Structure of a Lesson
Plan

C Possible answers:

+ subject or course

+ grade or level

+ length of lesson

« timetable fit

+ objective of lesson

« details of topic, skill or structure
 timing

* resources

* grouping

+ purpose of activities

3.2: Lesson Objectives

3.2.1: How to Write Lesson
Objectives

A Possible Answers: 5, 8,1, 2, 4,6,3,7

B Possible Answers:

1. Because a well-written lesson objective helps
teachers think about exactly what they want
the students to learn in the lesson. This helps
the teacher think about what to teach, why
and how. It helps the teacher focus on what
activities can be included to achieve this.

2. A lesson should have at least one main

objective, but it could have two or three. More
than that can be too many to achieve in one
lesson, unless it is quite long.

C Possible Answers:

1. A - List?2
B - List 1
C - List 3
D - List 3
2. List 3
D Answers:
1.b
2.a
3.c
E Answers:
1. A i
B-i
C-ii
2. A-ii
B - iii
C-i

F 1. Answers: a, c. e, h

2. Possible answers:

b. This may be too much for one lesson. It
could be split into objectives for two or
more lessons.

“Students will be able to measure inflation
and explain its effects” | “Students will
compare Myanmar's current situation in
Yugoslavia in 1993.”

ulu

d. “Students will recognise the chemical
symbols for elements.”

f. This does not say what the students are
going to learn.

g. “Students will analyse and form sentences
using the present perfect tense.”

i. This is not a lesson objective; it is a
teacher’s personal aim about improving
her teaching. (See 3.5.2 for more
information on this topic.)

G Possible answers:

1.

Good lesson objectives help teachers focus on
the main points of the lesson, and how they
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are going to teach these.

2. It may be difficult o write something that is
clearly focused and fits the criteria for a well-
written objective.

3. If students understand the purpose of the
lesson, they might study more effectively.
However, writing good objectives can take
a long time, and a very busy teacher might
prefer to focus on other aspects of lesson
planning.

3.2.2: Objectives and the Lesson
Plan

A Possible answer: In order to prepare a well-
planned lesson the teacher must be clear what
the students are expected to be able to do at the
end of the lesson. This is the basis for deciding
what activities should be included.

B Answer: 2, 5,3, 4,1

C Possible answer: Because she was following the
grammar rule that the teacher provided.

D Possible Answer: “Students will be able
to identify and classify mammals, reptiles,
amphibians, birds and insects.”

E Example answers:

 “Students create Venn diagrams showing
the similarities and differences between
Buddhism, Islam and Christianity.”

« “Students read a text about the history of
major world religions in Myanmar.”

G Answer: Before, so that you can ensure your
activities help meet the objectives.

3.2.3: Knowledge, Skills and
Values
A Answers:1.b 2.¢ 3.a
B Possible answers:
1. politics, social science
2. university, adult, senior high school
3. 5-10 (depends on how long the lessons are)

4. knowledge objectives are about what you
know. Skills objectives are what you can do.
Values objectives are what is important to
you.

C Possible answers:

1. Advantages: Objectives that focus on
knowledge, skills and values help the teacher
to deliver a lesson that goes beyond the
learning of simple facts. Students need to
develop a range of skills for the 21st century
society, including the ability to evaluate and
use information, and skills which they can use
outside the classroom.

Disadvantages: They are more difficult to
write.

Values are complex. Whose values should you
teach? They depend on individuals, and also
they vary and change across different cultures
and generations.

2. When you are teaching a course that focuses
on students’ ability to do something at the end
of it, rather than on just remembering and
reproducing information.

3. Lesson objectives are more detailed than
course objectives. Course objectives give a
broad overview of what is covered by the
syllabus.

D Example answers:

Knowledge: “Students can describe key
characteristics of five religions in Myanmar.”

Skills: “Students can identify differences and
similarities between these religions.”

Values: “Students will reflect on the role religion
plays in their life and community.”

3.3: Lesson Structure
3.3.1: The Five-stage Lesson

B Answers:

1. a-ii, b-i, c-iii, d-v, e-iv

2.daecb

C Possible Answers:

1. Subject - biology/science
Topic - mammals

2. b,a,ecd

3. a - presentation
b - introduction
c - free practice
d - review
e - controlled practice
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D Example answer: “Students will recognise the

characteristics of mammals and identify common

mammals.”

E Possible answers:
Introduction - 1,11, 13
Presentation - 5, 8,
Controlled practice - 2, 4, 9
Free practice - 6,10, 14
Review - 3,7, 12

F Answers:

1. Lesson A:
* Introduction: H
* Presentation: A
+ Controlled practice: |
» Free practice: B
* Review: E

Lesson B:

+ Introduction: J

» Presentation: G

+ Controlled practice: D
 Free practice: C

* Review: F

2. Lesson A - Electoral systems
Lesson B - Questions in the past simple
tense

G Possible answer: A lot of this book fits the
five-stage model, with preview (Introduction)
followed by presentation of new information,
and controlled-free practice, and each chapter

ends with a review (reflection). However different

trainers might use the book in different ways,

skipping or adding material to suit the needs of

the class.

3.3.2: Introduction and
Presentation

A Possible answer: Think of a fisher catching a

fish. The fishing hook is used to grab the fish and
bring it towards the fisher. The hook is a way to
grab your students’ attention at the beginning of
the lesson.

B Answers:

1. presentation
2. introduction
3. introduction

4. presentation

5. introduction
6. presentation
7. introduction
8. presentation
9. infroduction

10. presentation

Example answers:

Introduction:

« Show students a (paper or electronic) map,
and students brainstorm information you
can get from a map.

 Ask students if they ever use maps, what
they use them for, and what they find
difficult about using maps.

Presentation:

+ Students look at a map and identify
places and features they discussed in the
introduction.

+ Give students a very basic map, and dictate
features to students, e.g. “A bridge goes
over the river on River Road’, “There is a
petrol shop on the corner of Main Street
and Green Street. They draw these on their
maps.

D Example answers:

1. Introduction: Draw a butterfly on the board,
slowly. As you draw, students guess what you
are drawing.

Presentation: Give students a picture of the
life cycle of the butterfly (egg, caterpillar,
cocoon, butterfly) and students point to each
stage in the life cycle.

2. Introduction: Students all bring a piece of
advertising to class (printed from the internet
or cut from a magazine) and put them up on
the walls.

Presentation: Students read an article on the
history of advertising.

3. Introduction: Ask students what books they
have read this month.

Presentation: Show students a book review of
your favourite book.

4. Introduction: Explain to students they are
going to watch a documentary. Write key
words and phrases on the board: “global
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warming”, “sea levels rising”, “species
extinction”, “extreme weather patterns”.
Students predict what information be in the
documentary.

Presentation: Students watch a documentary
about climate change.

. Introduction: Students all stand up. Tell them

to point to different parts of their bodies, e.g.

“Touch your stomach” “Point to your lungs’.

Presentation: In groups, students each get
one part of a human body. Groups assemble
their body, and the first group to correctly
complete this task is the winner.

F Possible answers:

1.

Learning is more effective if students are
already engaged in the topic. It is more
efficient if they are already using their prior
knowledge, and sharing it with others on the
class.

Presentation is essential - it is the way
students get new information. It is useful to
use a variety of presentation techniques, as
some activities work for different students
better than others.

3.3.3: Controlled to Free

Practice

A Possible answers:

1.

Answering comprehension questions;
completing the gaps in a text with the missing
words.

. Writing an essay; writing interview questions.

. Asking and answering questions practising

a particular language point; asking yes/no
questions about factual information.

asking open-ended questions to get
information; asking opinion questions.

B Possible answers:

1. earlier

2. later

3. later

4. earlier

5. earlier

6. later

7. later

8.

earlier

Answers:

1. controlled

2.
3.
4.
5.
6.

free

medium-control

controlled
controlled

free

D Answers: Controlled - free: C,D, F A, E, B

(&

D, A and F are controlled)

E Example answers:

1.

Controlled: Students correctly label the
pictures of the life cycle of the butterfly.

Free: In groups, students create and perform
a dance about the life cycle of the butterfly.

. Controlled: Students match the advertisement

with the psychological technique it is using to
make you want to buy the product.

Free: The class is given a product, and
designs an advertising campaign to sell it.

. Controlled: In groups, students are given

three book review cut into sections and mixed
up. Groups classify these into each review and
put them in order.

Free: Students write their own book review.

. Controlled: Students answer true/false

questions about climate change.

Free: In groups, students list possible solutions
to the effects of climate change, and rank
them in order from easy to implement to
difficult to implement.

. Controlled: Students label the organs in a

chart of the body.

Free: In groups, students write quiz questions
about the organs for other groups to answer.

G Possible answer: A lot of schools focus more on
controlled practice activities as many teachers are
not comfortable where there is no correct answer.
Many traditional textbooks focus on controlled
practice, as these are easy for teachers to mark.
However, free practice activities are important
for helping students to develop their skills. It is
also important for students to be able to use their
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own ideas, and make their learning relevant to
their own situation and community. Free practice
activities are more likely to focus on this.

3.3.4: Review and Homework

B Possible answers:

+ The teacher reviews the formula for
calculating percentages, e.g. fill in the
missing words: v Xn =2?

+ She asks a student to come to the board
and write an example.

E Answers:

1. application task

2. preparation task

3. research project

F Possible answers:

a - research
b - preparation
¢ - application

. d - not relevant to students

b - not related to the content of the lesson
¢ - probably not achievable, unless students
can easily meet outside class hours.

G Possible answers:

It is important, if students are doing a group
task, that everyone takes part and that lazy
students do not get away with the others
doing all the work.

Students need to have access to the resources
necessary for the task.

Students should not have so much homework
they can;t do other things (helping in the
home, leisure activities)

. “Calculate the percentage of female-headed

households in your town.”

H Example answers:

“Find a caterpillar or butterfly, and observe it.

Write down its behaviour. Draw a picture of it.”

2. “Count all the examples of advertising you

see on your way home from class.”

3. “Read a book (or part of a book) of your

choice.”

4. “Look around your home, and assess how

climate change might affect your home.”

5. “Colour the labelled picture of the human

body using different colours for each organ.”

3.3.5: Writing a Lesson Plan
B Answer: 3.1.3 C

C Answers:

1. f

2. c
3.e
4.d
5b
6.a

D Possible answers:

1.

2.

45 mins

Students will be able to calculate percentages
phrased as problems to solve.

. 10 mins

Teacher provides the formula and

demonstrates how to calculate percentages on
the board

. 5 mins
. Circle the Numbers Bingo

5
6
1.
8
9

10 mins

. worksheets

. Move and Match

10.cards with pie chart, problem or percentage

1.

Group Quiz Competition

12. Students calculate the percentages of TV

programmes made locally, and imported TV
programmes watched at their house.

13. Students might understand the formula

but have difficulty expressing situations in
percentage terms. Spend time explaining this
if necessary, with extra exercises ready from
the textbook if they need practice.

F Possible answers:

1.

The most important thing about a lesson plan
is that it suits the teacher who is going to
teach that lesson.
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2. A new teacher is likely to find a very detailed
plan very useful, as it can help them to cope
with their lack of experience. Experienced
teachers may find that a just few notes of
what they are going to do are sufficient,
especially if they have taught the lesson many
times before.

3. You could also include a section for
comments, which would be completed after
the lesson as part of a review of how it went.

3.4: Lesson Content
3.4.1: Activities: Stir and Settle

A Possible Answers: In this context “stir” refers
to activities where students are more physically
active and “settle” refers to quieter activities.

B Possible Answers:
1. active - calm: o, k,i,h, b, e, f,g,j 1 ¢ d

2. a - presentation
b - controlled practice
¢ - presentation
d - presentation
e - controlled practice
f - introduction
g - controlled practice
h - free practice
i - review
| - presentation
k - free practice
| - free practice

C Possible Answers:

i. 4
i. 3
iii. 2
iv. 1
v. 1
vi. 5
vii. 2
viii.2
ix. 3
x. 4
xi. 2

D Example answer:

1. Stir - Pick up rubbish from outside the
classroom. Bring it in and discuss what can be
done with each type of rubbish.

Settle - Design a waste management
flowchart for the classroom.

2. Stir - In groups, students roleplay a scenario
of bad service in a restaurant.
Settle - Individually, students write letters of
complaint.

3. Stir - Practice slamming balls over a
volleyball net.
Settle - Listen to a lecture on teamwork skills
and positioning of players on a volleyball
court.

E Possible answers:

Rubbish - Students discuss the environment
around their school and how they can
improve it. They pick up rubbish from
outside the classroom, bring it in and
decide how each thing should be disposed
of. They design a waste management
flowchart for the classroom and allocate
tasks for each student to make sure that

it is followed. They review its effectiveness
every week.

Letter - Students brainstorm examples

of poor service in restaurants. In groups
they roleplay a scenario of bad service

in a restaurant. They look at examples of
language for complaining. Then they write
their own letter of complaint and “send” it
to the restaurant.

Volleyball - Students practice slamming
balls over a volleyball net. Then they
listen to a lecture o teamwork skills and
the positioning of players on a volleyball
court. They go back to the volleyball court
and practise the skills that they have been
taught.

F Possible answers:

Each activity contributes to the students
achieving the learning objective.

There should be a good balance of stir and
settle activities (not too many, not changed
too often, they should follow on from each
other in a sensible order).

Are the stir activities going to disturb
another class?
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3.4.2: Lower and Higher Order

Thinking Skills

A Possible Answers:

B Answers:1.b 2.f 3.a

Students have to calculate how much rice they
will need.

. Students have to evaluate a type of house.

. Students have to answer a comprehension

question.

. Students have to perform in a play.
. Students have to recite the two times table.

. Students have to compare different places to

live.

4.¢ 5. ¢ 6.d

C Answers:

Ul W = QDN B

D Answers:

1. remembering, understanding

2. creating

3. Students are expected to go from the most
basic (remembering), through the other levels to
the highest (creating).

4. The most common activities are at the bottom
of the pyramid. Fewer activities happen at the top
of the pyramid.

E Answers:

1. applying
2. analysing

3. creating

4. remembering

5. understanding

6. evaluating

F Possible answers:

a - 5 (understanding)
b - 2 (analysing)
¢ - 4 (remembering)

d - 1 (applying)
e - 6 (evaluating)
f - 3 (creating)

. 1 - show how your community is affected by

the issue

2 - identify the causes of an event
3 - make a display with information about the
issue

4 - write the main points in a notebook
5 - do true/false questions about the text
6 - decide whether the way you did the
activity was the best way.

G Answers:

1.
2.
3.
4.
5.
6.

remembering
applying
understanding
analysing
evaluating

creating

H Example answers:

+ remembering - What percentage of dry
zone households face food insecurity?

+ understanding - What effect to the Chin
Hills have on the dry zone?

+ applying - Does your community have
similar issue to the dry zone?

+ analysing - How does the rain shadow
prevent rain from reaching the dry zone?

+ evaluating - Of the solutions suggested,
which would be easy to implement?

 creating - What improvements could you
make to the soil so it could be more fertile
with less water?

3.4.3: Resources

B Possible Answers:

English

1.

children: primary or middle school

2. “Students will identify 20 English names for

animals.”

. Draw basic animal pictures. Cut them from

magazines, print them from the internet.

Make cards with the word for the animal on
them. Students match the picture and the
word.
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Gender

1.
2.

3.

4.

adults or post-secondary

“Students will analyse how men and women
are shown in the media.”

shops, internet, around people’s houses,
libraries

Students search for pictures of men or women
doing non-traditional roles.

Maths

1.

2.

3.
4.

any level from middle school to university, or
adult numeracy classes

“Students will calculate the probability of each
total coming up when they throw two dice.”

Students make them in class.

Students design another probably experiment
using three, four or more dice.

C Possible Answers:

1.

2.
3.
4.
5.

flowers

a language lesson (in students’ first language)
continents

List the main sections of the constitution.

Identify the sounds these letters make.

D Example answer:

1.

a - examples of different kinds of waste, e.g.
a plastic bag, a can, a bottle, some old food,
some industrial waste

b - flashcards of these terms, dictionaries

¢ - things you can use as currency, e.g. small
coins, blocks, pieces of paper. Things you can
use as goods, e.g. sweets, fruit, biscuits

d - cardboard, rulers, scissors and tape, so
students can make examples of these in class
e - examples of synthetic fibres

3.4.4: Using a Coursebook

B Possible Answers:

1.
2.

exercises 1, 2 and 3

Some exercises from the book were left out,
some activities were added, the text and
comprehension questions were given for
homework.

. an action song as an introduction/warm-up;

drilling of the vocabulary; a miming game

to practice the vocabulary; a roleplay of the
story

4. exercises 4, 5 and 6 (as these are not related
to the objective)

3.5: Evaluating your
Lesson

3.5.1: Reflection and Feedback

B Possible Answers:

+ Did the stages of the lesson follow on from
each other in a logical order?

+ Did the lesson have enough variety?

+ Did | end the lesson in an organised way?

+ Was there a good balance of teacher-led
and student-centred activities?

» What went wrong? Why? If | was doing the
lesson again what would | change?

» What went right? Why?

C Possible Answers:

2. Not a useful comment. This deesn’t say why
it went badly. It is important after you have
recovered from a bad lesson to reflect on why
things went wrong so that you can improve.

3. This is a useful comment. It has all three
elements of good feedback - what went well,
what didn't and what to do about it.

4. Not a useful comment. This may not be
possible and the teacher needs to think about
what s/he can do in the lesson to cater for
these students’ needs.

5. A useful comment. It identifies a problem and
what to do about it.

E Answers:
1. d
2. e
3.a
4.b
S.c
F Possible answers:

1. constructive
2. constructive

3. Not constructive. This offers no advice about
how to improve.
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4. not constructive. It gives no indication about
what made the lesson so good.

3.5.2: Reflection and Feedback

A Possible Answers:

+ She should think more carefully about
exactly what point she is going to teach
and write a very specific objective.

+ She should prepare for things that can go
wrong, like the electricity going off, and
have a back-up activity ready.

+ She should make sure she has everything
she needs or might need, such as the
transcript for the audio.

+ She should improve her timing of the lesson
and stop an activity before the end of the
lesson to give enough time to finish in an
orderly way and explain homework, etc.

B Answers:

l.g

C

S
(0]

o T Q
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Appendix 1: Lesson Plan Template

Objective:

Details of topic, skill

or structure:

Stage of lesson

Timing

Activity

Resources

Module 3 Lesson Planning

81



Appendix 2: Observation Template

Teacher: Date:

Lesson topic:

observation point comments

The plan included information
about the topic, skill or
structure

objective(s) was specific,

plan o
realistic and measurable

plan included information
about lesson stages, activities,
timing and materials

stages of the lesson followed
alogical order and included a
variety of activities

activities were appropriate
for the level and age of the
students

activities were appropriate for

lesson . L
achieving the objective(s)

teacher achieved the lesson
objective(s)

teacher was prepared with
materials and resources
needed

general
comments
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Appendix 3: ASEAN competencies

The ASEAN competency framework for Southeast Asian teachers was developed in order harmonise,
complement and benchmark the standards used in the various ASEAN countries. Teaching competency
standards represent an agreed definition for quality teaching.

‘Having a quality teacher in every classroom is a goal all Ministries of Education aspire to attain.
But we need to be more explicit about what teachers know and do, about what teachers need to
know, and how well they need to perform in order to become more effective. The existence of
teaching competency standards represents an agreed definition for quality teaching’

http://www.seameo-innotech.org/wp-content/uploads/2014/01/PolRes_TeachingCompetencyStandardsInSEA.pdf

3.1 Planning

ASEAN C3: Prepare lesson plan based on syllabus and timeframe
ASEAN C4: Consider diversity of learners in preparing lesson plans
3.2 Lesson objectives

ASEAN C2: Formulate specific learning objectives incorporating knowledge, skills, attitudes and values, if
applicable

3.3 Lesson Structure

ASEAN D3: Motivate active learning

3.4. Lesson content

ASEAN B4: Promote students’ participation and collaboration

ASEAN Bé6: Integrate HOTS into the lesson

ASEAN Cé6: Determine appropriate learning resources available for teaching and learning
ASEAN E1: Acquire knowledge and skills in the use of teaching and learning resources
ASEAN E2: Develop teaching and learning resources appropriate for the lesson
ASEAN F1: Equip oneself with HOTS concepts and strategies

ASEAN F2: Develop HOTS in learners

ASEAN F3: Develop creativity

3.5 Evaluating your lesson

ASEAN (8: Utilise results of learner assessment and teacher’s reflection in lesson plans
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