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Young Adult Success

Preface | Why We Wrote
This Book

Mote Oo Education aims to promote social justice through context-appropriate
materials and services for the adult education sector. We support community
educators in building a just and peaceful society through teacher training and

curriculum development.

Back in 2014, we conducted an assessment with partner organisations and kcy
informants — education experts in Myanmar and those working with adults from
Myanmar — about what materials they would like to see Mote Oo produce in the
near future. One of the areas that was identified as having both high importance
and high interest was the topic of life skills. But what cxactly did that mean?

When we started this project in September 2015, everyone had their own
view as to what life skills were. 'Ihey all had different ideas about what should
be included in a life skills book, and what young adults and their teachers
in Myanmar 'had to’ know. Opinions differed greatly as to what those skills
should be. So we did what any responsible and inquisitive educator would do:

we conducted more research.

Firstly, we conducted a programme and literature review into what state schools,
courses, educational programmes, United Nations (UN) agencies and non-
governmental organisations (NGOs) were delivering as 'life skills' in Myanmar

and on the Thai/Myanmar border. This was done for two purposes:
1. To compare simﬂarity of definitions and content available to young adults
(for the purpose of this process defined as 16 to 30 years of age).
2. To identify thematic areas not being delivered or taught in the various

education sectors.

Secondly, we conducted a qualitative assessment. This was a series of semi-
structured interviews with 9o key informants: partner programmes, donors,
life skills course providcrs and members from the target age group. Additionally,

one guided workshop was conducted with young adult learners.

Thirdly, we conducted a knowledge, attitudes and practice (KAP) quantitative

assessment, to prioritise which elements should be addressed. This enabled us to
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Preface — Why We Wrote This Book

establish a kind of baseline for young adults — where they are now in relation to
the prioritised skills. Additionaﬂy, we wanted to establish a baseline for teachers

and care-givers to establish their capacity to guide young adults in acquiring

these skills.

We conducted surveys with over 1,000 respondents from 45 programmes
throughout Myanmar and both migrant and refugee camp environments on
the Thai border. A broad geographical area, programme type and target-age

respondent type was included.

The results of those three stages of research informed the content and design of

this book.

We haven't just rewritten material that :ﬂready exists, though some excellent
views, theories and accepted principles are included. It doesn't follow the
approach that many school-based life skills programmes take. Around the
world, almost all of the various models and programming around these skills
are based on working with children at the start of their school life. The courses
are delivered by highly-trained educators. The courses are also mostly embedded
in the curriculum, meaning they are taught as part of and across all subjects,

rather than being treated as a standalone subject.

If these skills are usually introduced and fostered Carly on in a child's schooling
and then developed and worked on through the school cycle, how do we do that
with 16-30 year olds who have not had that in their previous education? How to
format a book around skills that can't really be taught?

A trial version of this book was produced and distributed in April 2017. Over the
following 6 months we collected feedback around appearance, format and design
but most importantly, the effectiveness — did readers increase their knowledge

about the skills, their view of the importance of them and their ability to use them?

After analysing and incorporating that feedback we arrived ac what you are now
reading: Young Adult Success, a self-access, guided book — not only for adolescents
and young adultes, but also for anyone who interacts and works with them:

parents, educators and care-givers.

e5 e



Young Adult Success

Guide | How To Use This
Book

To get the most out of this book you will need to work your way through it
systematically. It has not been designed to be 'taught'. It isn't a textbook or a
curriculum. It has been designed in such a way that you, the reader, can look

inside yourself and question. Please question.

It isn't a book you can dip into. However much you might be tempted to just
jump to a section that may seem more interesting, don't. You need to start at
the beginning and work through to the end, but pace yourself. Don't rush, take

your time.

You will be doing a lot of work. Some of this work will be casy as it will ask
you about your knowledge. However, a lot will not be so casy. You will be
challenged to examine yourself;, your inner thoughts and past experiences. You'll
be challenged to be honest with yourself and to improve, to move forward, to
grow. For that reason, I have called these things Challenges and they will always

appear in the same way — in a bold, browny-orange text:

CHALLENGE 1

Read the quote again, and pick the statement that you feel most closely
fits its meaning.

Definitions, facts, quotes and direct sources are in blue text like chis:

j 1. The fact of getting or achieving wealth, respect or fame.

R —— — ——— 3

or like this:

'Success is 1% inspiration, 99% perspiration.'

Thomas Edison

or like this:
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Guide — How To Use This Book

‘Myanmar Basic Education'

Life skills is a subject taught within (or alongside) the main curriculum in
state schools and covers the following areas.

The narrative, the main body of the book, will always be in black text.

At the end of each chapter you will find a Remember section. This is to reinforce

key points from the chapter but also to support you in developing the skills.

Remember

You will also find a Recommendation section at the end of each chapter. Please
follow those recommendations. You may be tempted to continue reading, but

please don't. Take some time to apply what you have worked through.

Recommendation

Don't be too hard on yourself. As you start using a new development skill, it
doesn't mean that you will use that skill all the time in every area of your life.
Find someone you can trust, someone who will support you, someone you can
talk to honestly about what you have read and who will encourage you. Using
the new skills will gradually become easier for you as you start to use them in

more and more areas of your life — home, school, play, work and relationships.

Finally, and perhaps most importantly, acquiring these skills is not automatic.
There are factors that can limit or delay your development. Many of these factors
can be outside of your control or relate to your health — both physical and
mental. If you are experiencing difficulties in either of these areas, please know
that there are people you can talk to if you reach out. It is more than OK to talk
about and share those difficulties. Global evidence shows that realistically one in

four of us will experience difficulties with our mental healtch. You are not alone.

e/ @
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Chapter 1 | Young Adult Success... Loading?

If you are familiar with Mote Oo, you know we work with civil society
organisations and post—secondary teachers and learners. Both the learners
and the teachers want success; in what they are tcaching and 1carning,
and in life around them. The teachers often are young adults themselves.
Some are also learners — enrolled on a further education course or gcneraﬂy
'upskilling’. If you are reading this book, you want success. Or at least you
want to understand what success could mean for young adules today. But
does success mean the same for everyone? Does it mean the same for you
as it does for a brother or a sister or your parents or your friends? Does it
mean the same for you now as it did five years ago? Will it mean the same
to you in ten years' time?

What Is Success?
CHALLENGE 1

OK, let's get straight to work. Write your own definition of success.

Some definitions:

e — e e e e e e i _

g
1. The fact of getting or achieving wealth, respect or (
fame.

2.The correct or desired result of an attempt.
Webster's Dictionary

e T T s e
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Young Adult Success

'A third measure of success that goes beyond the
two metrics of money and power, and consists of
four pillars: well-being, wisdom, wonder, and giving.
Together, those factors help you to take care of your
psychological life and truly be successtul.

Arianna Huffington, Founder & CEO Huffington Post

'Success is peace of mind, which is a direct
result of self-satisfaction in knowing you did your
best to become the best you are capable o?/
becoming.'

John Wooden, US college basketball coach

N

e e e e e

'Success is about living in accordance with your
values.'

Tony Hsieh, Zappos CEO
e

I

'The more you're actively and practically
engaged, the more successful you will feel.!

Richard Branson

'Success in life could be defined as the
continued expansion of happiness and the
progressive realization of worthy goals.'

Deepak Chopra

e e e e e ———— e B

'Success is 1% inspiration, 99% perspiration.'

Thomas Edison
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Chapter 1 | Young Adult Success... Loading?

CHALLENGE 2

Compare your definition of success with ones you've just read. Are any of
them similar?

CHALLENGE 3

Think about someone you believe is successful and write down the reasons
for your belief. You can use single words and phrases or write sentences.

OK. That probably wasn't too hard; or was it? Now think about yourself
Think back to the image at the beginning of this chapter. Has your success

'fully loaded'?

Look at yourself and where you are in your life, and think about what
success means for you. What are your criteria for success? Think about this
for your short-term future (a few weeks), the medium term (three months
to two years), and the long term (more than two years). Would success for
you look the same at each time stage?

e 11 e



Young Adult Success

CHALLENGE 4

Write down anything you thought about YOUR success. As previously, you
can write words, sentences or short paragraphs.

Was that harder? Did you find it more difficult to write about success for
yourself as opposed to secing success in someone you admire? Is what you
thought successful about them similar to what you wrote for yourself? Are
you trying to follow that person's success, or do you have a different path?
You'll revisit what you wrote here later in this chapter and in the book.

e 12 o



Chapter 1 | Young Adult Success... Loading?

Skills for Young Adult Success

CHALLENGE 5

a. What skills do you think you need in your life? Take as long as you
like and think as broadly as you like. Write a list of these things.

Don't hold back - write everything you can think of.

b. Now tick each skill that you need to achieve your idea of success

from Challenge 2.

Now you've written down the skills that you need in your life, look at the

list below.

* 8tudy skills
* Technical Skills
* Health skills

* safefy) skills
* Vocafional SKills
* Livelinood skills

e 13 o
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Young Adult Success

CHALLENGE 6

Look back at your list of skills in Challenge 5 and see how many fit each
category in the list you just read.

This is not a definitive list of categorices of skills, and a lot of them can
be merged. Additionally, there are varying levels of abilities within cach
one. Many people would argue that they are skills you need in your life,
but many others would disagree. A lot depends on where and with whom
you intend spending most of your time. For example, a lot of people say
that knowing how to write computer programs is very important, but
knowing the differences between certain kinds of bamboo is not. Others
would say the opposite. The skills that are useful in your life are largely
contextual, and a lot of\people will have skills that others have never even

have thought of.

We asked young adults and their teachers about skills in gcncral and then
specifically about skills that fall under three different categories:

1. intrapersonal skills;
2. interpersonal skills;

3. thinking skills.

CHALLENGE 7
Match the three definitions below with the three categories above.
(Answers on page 15)

a. Skills to deal with other people.

b. Skills to solve problems, make decisions and cope with changes.

c. Skills that are internally yours.

These are not standalone skills. They are not used in isolation. All of
them interact with each other. How can you solve a problcm without
understanding that there is one? How can you make a decision if you don't
see you have choices? How can you budget your finances if you are not
numerate? How can you resolve an issue with someone if you can't listen
to them or communicate your understanding?

So far, you are the one who has identified your ideas of skills, and said
whether you think you need them for your success. During our research,

e 14 o



Chapter 1 | Young Adult Success... Loading?

we found out that peopie wanted to know the most about the skills that
they knew the least about. The interesting thing is that there were no real
differences between what the young adult learners prioritiscd and what
their teachers prioritised. Here they are:

Managing Change
Self-awareness Problem Soiving
Understanding Emotional
Others Understanding
Questioning Reflection
Resilience
79 €q ze
SIaMsUY
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Young Adult Success

CHALLENGE 8

Match the definitions below with the skills on the previous page. (Answers
at the bottom of the page)

a.

Understanding our unique individual character and how we are likely
to respond to situations.

. Recognising and manage our emotions, and the emotions of other

people, both individually and in groups.

. Coping with change.

. Coping with challenges and problems in your life, and to come back

stronger from them.

. Gathering information to help solve problems, to help in decision-

making processes and to understand messages more clearly.

Looking back on what we do, thinking about events and developing
insights.

. Finding solutions to problems.

. Understanding and being interested in other people's feelings and

concerns.

Look back at your list of skills in Challenge 5. Are any of the eight skills
above on your list? Do you think those skills should be on your list? Do

you need them?

Wherever you are, whoever you are with, and whatever you do, these are

SkIHS that you can't dO without. You may not have cven thought Of them

before, but there is now evidence that a lot of employers and teachers

see these kinds of skills as more important than school grades or subject

knowledge.
uondd|yad 7} 93ueyp 3uideuew
sJayjo 3ulpuelsiopun 'y 3uluonsanb - 3uipuejsiapun jeuojows 'q
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CHALLENGE 9
Look at the table.

Chapter 1 | Young Adult Success... Loading?

a. Read the lists. Think about the differences between the skills in each

column.

b. Think of a title for each column based on what you know so far.

..................................................................................

Safe sex (avoiding pregnancy &
infection)

..................................................................................

o 17 e



Young Adult Success

So, what differences did you notice? Ask yourself:
« Are the skills in one column easier to learn or acquire

than in the other?

« Do the skills in one column have a kind of basic set of
rules, whereas in the other column the rules Change
depending on circumstance?

If you are following everything so far, your answers to those questions
should have been YES.

CHALLENGE 10
a. Look at the table again and the skills in column one.
i. Put a tick next to any of the skills you think you have.
ii. How do you know that you have successfully gained that skill?
b. Now look at the skills in column two.

i. Put a tick next to any of the skills you think you have.
ii. How do you know that you have successfully gained that skill?

OK, you’ll come back to this shortly. Many people have created many
definitions and/or categorices for skills. However, the following
categorisation gives quite a clear differentiation between the sets of skills
in the two columns.

We can call column one 'hard' skills and those in column two 'soft' skills.
'Hard' here means practical. 'Soft' means flexible or adaptive. Actuall}a the
'soft’ skills can be much more difficult to learn and master. Look at the
image on the opposite page.

e 18 o



Chapter 1 | Young Adult Success... Loading?

HARD SKILLS SOFT SKILLS

-

4

o s
&

+ Rules stay the same v Rules change

v Learned in school .« Mainly learned
or from books, by trial and error,
manuals, the : experience and
internet etc. practice

v Can be mastered . Take a lifetime to
relatively easily master

v You can use them :  You often need other
on your own people to use them

+ How you use them ./ How you use
doesn't really : them depends on
change your emotional

state, external
circumstances and
the types of people
you interact with

Does that make sense to you? Can you relate your learning in life and the
skills you've acquired to those images? Check back to your ticks on the
column lists in Challenge 9. How many did you tick in column one? How
about in column two? Throughout this book you’ll be revisiting the skills
in column two. Do you rcally have them? Have you mastered them?

o 19 o




Young Adult Success

CHALLENGE 11

OK, based on a classification of hard and soft skills, go back to your category
lists of skills from Challenge 5 and write them in the table.

e HordSklls e SoftSkils "L
Eg: Cooking Eg: teamwork

All the things you wrote in column one are the hard skills thac fall
under categorices such as financial, health, livelihood, or studying. All the
things in column two (the soft skills column) should be all the personal,
interpersonai and thinking skills you listed earlier.

Is that what your table looks like? If not, make these changes Now.

e 20 @



Chapter 1 | Young Adult Success... Loading?

CHALLENGE 12

Look at your lists again and think about what you wrote about how YOU see
success for YOURSELF. Be honest with yourself - how many of the skills or
abilities in column one, the hard skills, do you need to achieve your success?
Do you already have these skills?

a. Tick the skills you think you need and think you have.

b. Put a cross next to the skills you don't think you have and don't think
you need.

c. Circle the skills you think you need and don't have.

Need is different from want. We can look at wants as the nice extra things
to have in our life if we have the time, patience or money. The needs are
what you can't do without. Knowing what you need versus knowing what
you want — and why you want it — is a very important tool for your life.

Here's the bad news. This book isn't going to give you anything you just
circled in the hard skills column. Those are skills you find in other books,
schools, courses, or trainings around you.

This book is about the soft skills column. It is these skills that you need
to work on to help you master the skills in column one — the hard skills.

Look at your soft skills list again. Look at the classification of soft skills,
at what makes them soft.

v Thcy require the emotional part of your brain, not just the rational
part

s/ You acquire them through trial and error, failure, disappointment,
and bouncing back (resilience)

s/ How you use these skills changes dcpcnding on your own frame of
mind, the environment you are in and who you are interacting with

s/ You never stop learning them. New experiences, places, people and
situations will require you to be adaptivc

CHALLENGE 13

OK, now repeat for column two, the soft skills, what you did in Challenge
12. Tick, cross or circle.

e 21l e



Young Adult Success

How does your list look? Any crosses?

None of them should be a cross! Maybe you don't think you need it, but
believe me, you do. If you want to be successful (however you define it)
you will need all of those skills in one way or another.

More circles than ticks? Don't WOITY, that's OK. Acquiring and mastering
these skills is a lifelong journey. At the time ofwriting, I am 46 years old
and I still have a long way to go with many on my list.

These skills take practice and determination. To acquire them requires
a frame of mind and attitude that says to you, 'l want to grow, not just
learn. T want to move forward, not just kcep up with the crowd. I want
to see what's beyond the hill, not just look at the Valley’. This actitude is a
growth mindset.

The rest of this book will examine your growth mindset and these kinds
of skills. You'll continue to take an active role in your reading and your
responses. We'll Cxplorc these competencies and address some myths. If you
encourage your growth mindset and ask yourselflots of questions, by the
end you'll be well on your way to undcrstanding your young adult success.

e 22 @



Chapter 1 | Young Adult Success... Loading?

Remember

v This was just an introduction to YOUR young adult success; there's
a lot more to cover yet.

W It's your thinking, personal and interpersonal skills that you are
working on.

+ These skills don't just get delivered in a lesson for you to acquire.
They take continuous lifelong practice.

v’ These abilities are not used in isolation. They need to be worked
on together.

Recommendation

Go outside. Do something else. Think about what you've worked through
in this chapter. Talk to your friends or your colleagues or your children
or your parents or your brothers and sisters. Ask them about what
they think about success. Did they know what they wanted and how
to get there? Talk about change. Think about that change beyond the
boundaries you set yourself. Look how that change can work positively,
how you can make the most of it. Encourage your growth mindset. From
now on, try listening harder, understanding more. Most of these things
just take practice and the will to succeed. Close the book and come back
to it in a day or two.

e 23 @
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Chapter 2 | Life Skills — What's in a Name?

In the last chapter, you started iooking at the idea of success, what
you think it is and what it could mean for you. It you followed the
recommendations, you will have talked to lots of other people about their
views of success.

You also started to look at skills you may need and, spcciﬁcally, the
personal, interpersonal and thinking skills required.

In this chapter you will build your understanding of these kinds of skills
a bit more through Cxpioring the various names given to them. Does it
matter what they are called?

In the old English piaywright William Shakespeare’s famous work 'Romeo

and Juliet', the character Juliet at one point asks,

'What's in a name? That which we call a rose by any
other name would smell as sweet.’

CHALLENGE 1

Choose the statement that you feel most closely fits the meaning of the
quote above.

a. Many different things are called by the same name.
b. It doesn't matter what you call something as long as it is understood.

c. The characteristics of something don't change even if we call it
something else.

Shakcspcarc used an old-fashioned way of spcaking, but basicaliy he's saying
that you could call a rose anything you like. It wouldn't change the fact
that it smells plcasant (and looks good t0o); a nice idea. However, if we
start caﬂing things differentiy from what is the accepted name, it would
all get rather Confusing, wouldn't it? Imagine a stranger coming up to you
with a mango and saying, 'taste this pineappie, isn't it delicious? Well, it
may indeed taste delicious, but you know it's not a pincapplc; you know
it's a mango.

Il
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Young Adult Success

Language evolves. Words take on new meanings according to what's in' —
youthful slarlg, idioms and mctaphors. But some things, technical terms
for example, remain constant so we are clear as to what is meant — so we

don't get confused.

CHALLENGE 2

Where do you think the term 'life skills' originated?

a. Mahatma Gandhi in 1935, talking about the qualities needed to build
a new India.

b. The World Health Organisation in the early 1980s, to try and prevent
the spread of HIV and AIDS.

c. 1800s Britain, to train workers in colonies to be more efficient and
productive.

The term life skills originated from the World Health Organisation (WHO)
in the 1980s. They devised it for a very specific purpose: to try and prevent
the sprcad of HIV and AIDS. Back then, HIV and AIDS were the most
threatening crises facing the world. 'Ihey were new and spreading at a
remarkable rate. The WHO understood that without education about how
people cacch and transmit them, AND how to prevent this, they would
have serious imp]ications for the population ona global scale.

The purpose of life skills programmes is to educate pcop]c, n particular
children and youth, so that everyone in society has an organised, acceptable,
and beneficial ]ifcstylc. Thcy cover three main areas: physica] health, mental
health and social harmony and tolerance.

® 26 @



Chapter 2 | Life Skills — What's in a Name?

Who (or what) Is the WHO?

When diplomats met to form the United Nations in
1945, one of the things they discussed was setting up
a global healch organisation.

The WHO was founded on 7 April 1948 — a date that
is celebrated every year as World Health Day. It has
more than 7,000 people from more than 150 countries
Working in 150 country oftices, in six rcgional oftices

and at their headquarters in Geneva.

It outlines the following as the principles it operates under:

Health is a state of complete physical, mental and
social well-being. It is not just the absence of disease
or infirmity.

The enjoyment of the highest standard of health is
one of the fundamental rights of every human being
regardless of race, religion, political belief and,
economic or social condition.

The health of c1||orveop|es is fundamental to peace
and security, and depends on full co-operation of
individuals and States.

Unequal development in different countries in the
promotion of health and control of diseases, especially
communicable disease, is @ common danger.

The extension to all peoples of the benefits of medical,
psychological and related knowledge is essential to
the fullest attainment of health.

Informed public opinion and active co-operation is
of the greatest importance in the improvement of the
health of the people.

their people. This can only be fulfilled by providing of
adequate health and social measures.

Governments have a responsibility for the health of ' '

e 27 @



Young Adult Success

CHALLENGE 3

True or false? If false, explain why. (Answers at bottom of page)

a. Health means having total physical, mental and social well-being.

b. Not everyone has a fundamental right to health. Some groups are
excluded.

c. Peace and security requires healthy people.

d. Peace and security requires full involvement of both individuals and
the government.

e. The knowledge of medical, psychological and related themes is
essential to be healthy.

f. It is not necessary for the public to be informed or to cooperate to
have healthy people.

g. Governments are responsible for providing the right health and
social structures for their people.

The WHO defines life skills as:

e B

e

.. abilities for adaptive and positive
behaviour that enable humans to deal
effectively with the demands and challenges
of everyday life.

But do you think thcy are the only one using this term? Do you think that
is the only definition of life skills? No. Other organisations, for example
UNICEF, also have definitions.

anJ| 9 JY3u
anJ) ‘3 aniL p B Sey 9UOAIDAS - 3s|ed q
‘|lenuasss sl - asjed °} anJL D anil e
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Chapter 2 | Life Skills — What's in a Name?

UNICEEF defines life skills as:

- e e |

...psychosocial abilities for adaptive and positive
behaviour that enable individuals to deal effectively
with the demands and challenges of everyday life.

After World War I, European
children faced famine and disease.
UNICEF was created in December
1946 by the United Nations to provide
food, clothing and health care to
them, and to work with others to
overcome the obstacles that poverty,
violence, disease and discrimination

place in a child's path.

UNICEF promotes the rights and
wellbeing of every child. Together
with their partners, they work in 190 countries and territories, focusing
special effort on reaching the most vulnerable and excluded children, to

thC bCl’lCﬁt Of 311 Childl‘@l’l, CVCI‘YWhCI"C.

CHALLENGE 4

Look again at the WHO's and UNICEF's definitions of life skills. Apart from
UNICEF saying 'individuals' and WHO saying 'humans', what is the main
thing included in one definition that is not in the other?

What Does 'Psychosocial' Mean?

Here we need to break down the word and get into some definitions, but
first turn the page for another Challenge.
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CHALLENGE 5

Read through this list of words. Tick the ones you think you will come across
as you work through the meaning of 'psychosocial'.

science mind economics parties behaviour
society people cognitive drugs alcohol
sexual health language wellness values psychology
sociology study contraception tobacco brain

OK, now you've made your predictions, let's look at the word and break it
down: Psycho is short for psychological. This comes from the Greek words
psyche, which means 'mind’, and logos, meaning 'knowlcdgc or study.'

What Is 'Psychology'?

The Merriam-Webster Dictionary gives these two short and simplc
definitions for psychology:

} « the science or study of the mind and behaviour
« the way a person or group thinks

e, e T i e e et e

Simple \X/ikipedia explains it in a bit more depth:

'Psychology is the study of the mind and of thought,
feeling, and behaviour. It is an academic and applied
discipline which involves the scientific study of mental
functions and behaviours.’

To summarise, psychology is really the study of the mind, people's behavior
and how people or groups think.

Let's look at the next bit of the word: Social. Social has a lot of meanings
depending upon the context. You may consider yourself a social person.
You attend social events and socialise with friends or Collcagucs.
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What Is 'Social'?

[t means:

« relating to people talking to each other or doing

enjoyable things with each other
« liking to be with people

The Merriam-Webster Dictionary

Social comes from the word sociery, which is:

e

‘?7 « people living together in organised communities with
shared laws, traditions, and values

Adapted from The Merriam-Webster Dictionary
e e e, i, st

B I e

The study of society is sociology.

What Is 'Sociology'?

'Sociology is the study of societies and how humans act
in groups. Sociology is a social science. People who
study sociology are called sociologists.

'A society is the community of people living in a
particular country or region and having shared
customs, laws, and organizations.

'Auguste Comte (1789-1857) was first to use the term.
The problems caused by the change to an industrial
society, where many people moved to cities and

worked in factories, was an early focus of sociology.

'In the 2000, socio|ogy looks at race, ethnicity, class,
gender, the family and social interaction. It also studies
results of the breakdown of social structures, such as
crime and divorce. Sociology also studies worldwide
societies.'

Simple Wikipedia & Wikipedia
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To summarise, whenever you see the word social, or socio, it relates to society
on cither a large or small scale.

OK, so now you've looked at psycho and at social as two different ideas.
Putting those ideas together gives us the word psychosocial.

CHALLENGE 6

Based on what you just read, have a go at writing a simple definition of
psychosocial yourself. There's no right or wrong here, it's just for you to see
how you put the two words together.
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'Pyschosocial’ Explained

1. involving both psychological and social
aspects.

Example: psychosocial adjustment in marriage.

2.relating social conditions to mental health.
Example: psychosocial medicine.

Merriam-Webster Dictionary

Academics have gone a bit further. The book, ’Psychosocial Studies: An
Introduction), by Woodward & Kath, 2015, defines it as:

'The psychosocial approach looks at individuals in the
context of the combined influence that psychological
factors and the surrounding social environment have

on their physical and mental wellness and their ability
to function. This approach is used in a broad range of
helping professions in health and social care settings

as vve|?as by medical and social science researchers'.

CHALLENGE 7

a. Look back at your own definition (Challenge 6). How close were you
in getting the main ideas of the meaning?

b. Look back at your predictions of the key words (Challenge 5). How
right were you?

UNICEF defines life skills as psychosocial abilities. That means how your
wellness (health) and ahility to function are influenced by your pcrsonal
psychological factors. It also means how you sit in your own social
environment (1argc or small). Therefore the psychosocial approach needs
to be personal and individual, right? Surcly this means that a 'one size fits
all' approach can't rcalistically be implcmcntcd. You're you — someone clse
is themselves. We all have different psychological and societal makeups.
That said, we are all more alike than we are unalike, a notion you'll cxplorc
in the next chapter.
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One size fits all,
does it?

/

You read earlier how, during the industrial revolution, Auguste Comte
invented the word sociology as a result of the problems related to people
moving for work (internal migration), into an unfamiliar Working
environment.

What about you? It is highly likely that you will move (or have moved) to
a different placc, maybc for further education, maybc for work, maybe for
love; maybe even because you were forced to.
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CHALLENGE 8

List people you know that have moved from one place to another for long
periods of time. The example is a friend of mine called Sithu.

Person { Where move from? Where moved to? i  Why did they
. 5 5 move?
Sithu Rakhine State The Philippines Work as a seaman

OK, you were probably able to think of a few peoplc right? Now think
about the psychological and sociological problems that they may have
cxpcricnccd in the new place. Think also of the problcms of those in the

place they left.
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CHALLENGE 9

In the tables below, use one of the people from your list on the previous
page and write down what you think those problems may have been. Again,
| have used Sithu as an example.

....................................................................................................................................................................

£ Sithu's Family miss him very much. Sithu's football team have lost their best
: i striker.

....................................................................................................................................................................
....................................................................................................................................................................

....................................................................................................................................................................
....................................................................................................................................................................
....................................................................................................................................................................

Finished? There are no right OT Wrong answers for this because every
single person will think of different people and places. The purpose of
that Chaﬂenge was to think about the mix of psychology and sociology that
gives us the word psychosocial. We'll look more at this and the notion of
problems n general later in this book.
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CHALLENGE 10

a. In Challenge 5 in Chapter 1, | asked you to write a list of all the things
that you considered to be skills you needed for your success. Go back
to that list. Write down everything from your list that is a psychosocial

ability.

Finished? OK. How does your list look? T imagine it is much shorter than
your original one. Now you:
« know a bit more about whar life skills actuaﬂy means, and;

« have a bit more background on psychology, sociology and

how the two combine to become psychosocia].

b. Can you think of any more psychosocial abilities? Add them to the
list above.

So, what's in a name? On the next two pages are some of the more
prominent organisations working around 'life skills' and the categories and
competencies they list under them. You'll start here with where you started
carlier: the WHO.

e 37 @



Young Adult Success

World Health Organisation
Some of the important life skills identified by WHO are:

« Decision making « Coping with stress, trauma and

« Critical thinking/perspicacity loss

. Self-awareness/mindfulness . Creative thinking/lateral thinking
« Equanimity (emotional stability) « Interpersonal relationships

» Problem solving - Empathy

« Effective communication « Resilience

« Assertiveness

UNICEF

Continued from the earlier definition around psychosocial abilities, UNICEF
loosely group these into three broad categories of skills:

« Cognitive skills - for analysing and using information
« Personal skills - for developing personal agency and managing oneself

« Inter-personal skills - for communicating and interacting effectively with
others

'The British Council - 21 Century Skills'

The British Council's work with school systems aims to improve learning
outcomes for students. Research by education experts and academics
explains that to participate in a global economy, young people need to have
deep learning skills. These are also referred to in the literature as core/key
skills/competencies or 21t Century Skills. The BC has identified these as:

« Critical thinking & problem solving « Digital literacy

« Collaboration and communication « Student leadership and personal
« Creativity & imagination development

. Citizenship

‘The Social Emotional Learning Challenge'

Afew years ago, a group of leading US academics, and organisations focusing
on building youth capabilities got together to form the Social Emotional
Challenge (www.selpractices.org). It was designed to identify promising
practices for:

« Emotion management « Initiative
« Empathy « Responsibility
» Teamwork « Problem solving

They produced a guide with 32 standards and 58 criteria against the above
six competencies.
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'The Collaborative for Academic, Social, and Emotional Learning' (CASEL)

CASEL (www.casel.org) advocates and provides leadership for high quality
SEL programming and learning standards. It identifies five core competencies
associated with SEL:

+ Self-awareness « Social awareness
« Self-management « Relationship management
« Responsible decision making

'Lifeskills Handbook'

The author of this book, Clare Hanbury, focuses on getting children and
youth more involved in mainstream education. The book was originally
commissioned by Voluntary Services Overseas (VSO) in 2002. (www.
lifeskillshandbooks.com). She identifies five core competencies:

« Decision making & Problem- « Communication & Interpersonal
solving relationships

« Critical thinking & Creative «+ Self-awareness
thinking « Empathy

'The Comprehensive Adult Student Assessment Systems (CASAS)
Competencies'

CASAS (www.casas.org) provides assessments of basic skills for youth
and adults, and curricular tools to target instruction. Their competencies
identify more than 360 essential life skills that youth and adults need to be
functionally competent members of their community, their family, and the
workforce. They cover nine broad content areas:

» Basic Communication « Employment

« Health + Learning and Thinking Skills
« Mathematics « Consumer Economics

« Community Resources « Government and Law

« Independent Living

'Myanmar Basic Education’

Life skills is a subject taught within (or alongside) the main curriculum in
state schools and covers the following areas.

« Environment & Sanitation - HIV/AIDS & STls
« Disease Prevention « Social Skills
« Drugs, Alcohol & Tobacco « Emotional Intelligence

« Reproductive Health
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Wow. You've just looked at eight organisations' categories of life skills (or
socio-emotional skills). Thcy rangcd from three main ones with UNICEF to
twelve from the WHO. And that’s just the main categories/competencies.
CASAS say there are 360 'essential’ skills. Knowing WHAT thcy are isn't
very useful. What is important is for you to know HOW to use them.

CHALLENGE 11

Go back through the eight lists you have just read. Write down any skills
that appear on every list.

So all these organisations and structures are listing skills or competencies
in a certain way but none of them are agrccd upon by all. Sure, there are
similarities, and some skills appear as combined forms, but not one item
is cxactly like another on any of the lists.

CHALLENGE 12

Right, so now go through the lists again and write the ones that appear most
often, either as individual skills or as ones coupled with another. Show how
many times they appear.

Example: Problem Solving appears on three of the lists. On one it is on its own; on another
it is coupled with Decision Making; and on another it is coupled with Critical Thinking.
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OK, got more this time right? But even so, there are not that many that are
listed more than twice. So what's the point of all this?

What I want you to take from this is that through this book you will
be looking at psychosocial skills; those that focus on thinking and your
rclationships, both with yoursclf and other pcoplc. Whether thcy are called
Tife' skills, soﬁ skills, socio-emotional skills, 21* century skills or skills for success
doesn't rcally matter. What matters is that you realise that developing and
using these skills will allow you to foster that growth mindset and be better
equipped to tackle the problems you will face in life.

As you have read, there are a lot of diffcring views as to:
« what they are;
« what's essential;
+ the categories they can fic under;

. thC Crossover thWCCl’l t]’lOSC.

Think back to the hard skills, those non-psychosocial skills, from your list in
Chapter 1, page 20 again — the things like cooking, managing your finances
or driving a car. How quickly or casily do you think you could learn (or
have learned) them? How long would it take you to master them — become
really, really good at them? Do you think the 'rules’ around those skills
change? Mathematics is mathematics, right? 2 + 2 = 4. In Myanmar it's 4.
In Australia it's 4. In Belize (a small country in Latin America) it's 4. That
doesn't change.

CHALLENGE 13
Look at the skills you ticked on your list in Challenge 12 in Chapter 1. Be
honest with yourself.
Write next to each ticked skill a number:
1 =l use this skill almost all the time
2 = | use this skill sometimes
3 =1don't often use this skill

Think about those you don't often use. Why don't you use them much? Is
it because you are mostly in an environment that doesn't require them?
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Let's say you spend most of‘your time in Yangon, Myanmar. Do you think
that if you magically transported to Tokyo, Japan or Cairo, Egypt, that your
use of those skills may need to increase? Say you are from Putao in Kachin
State and have not travelled far from there. What skills would you need to
use if you now had to move to Sittwe in Rakhine, or Mae Sot in Thailand,
or Brighton in Eng]and?

What about pcoplc? If you've always lived in a city, how would you get on
with rural people? Would you understand them? Would they understand
you? | don't mean languagc — I 'mean experiences, views on life, what you
see as being important. Do you think that might differ? Is your view 'better’
than theirs, more 'correct’ than theirs because it is your experience? Is theirs

more 'correct' than yours?

Look at the picture below. Who is ‘correct”?

The answer to this is one of perspective. From each person's viewpoint,
they are correct. It is both a 6 and a 9. You could argue all day that the
other person is ‘wrong' and that you are ’right’, but what it rcally comes
down to is trying to understand the other's viewpoint. You'll look more at
perspective later in the book.
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Remember

v There are lots of skills you could do with having in your life, but
they are not necessarily psychosocial skills.

v Psychosocial skills are about how your wellness (health) and ability
to function are influenced by your personal psychological factors
AND how you sit in your own social environment — or that of
others.

v Again, these are your personal, interpersonal and thinking skills.

v Look forward and beyond, but be aware of your present — this is
your growth mindset.

Recommendation

Go outside. Do something else. Think about what you've worked
through so far. Talk to your friends or your co-workers or your children
or your parents or your brothers and sisters. Ask them about what they
think about 'life skills'. See how many different answers, definitions, or
categories you get. How many are psychosocial? How many of them are
those are lifelong or continuous learning skills? Ask them whether these
skills are important for THEIR success. Close the book and come back to
it in a day or two.
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So, you've looked at the skills that we'll be covering in this book. You've
looked a little at what success could mean for you. Now you'll look at you.
Who are you? What are you? What is your identity? Do you have more in
common with other people than you have differences?

S - = e —

S—— e —

'ldentity is the role you choose to play in the
story of the Universe.'

Maria V Shall

e e e i ——— e i

e e

Do you agree with this quote? Is identity reaﬂy as sirnple as the part YOU
decided to act out in life? How much choice do YOU have in defining
YOUR identity? Is it one thing or many things? Do those things change?
If so, when do thcy Changc? How do thcy Changc? \X/hy do thcy Changc? Is
identity that important?

Think back to your birth. Well, you won't remember it, that's for sure, but

you became a person in this world on that day.
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CHALLENGE 1

In the space below, write down all the things that contributed to your
identity in that first year of your being on this planet.

Identity Point Details

Age O-1 year old

Sex

Name

Class

Skills

Knowledge

Citizenship

Livingin...?

Religion

Ethnicity

Gender

Sexuality

Livelihood

Interests

Values

Character

School

Parents

Friends
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Some things there you could probably easily write in; others not so easily
or just not at all, right? From the start of this book, I've asked you to think
about things from your own perspective. In that first year following your
birth, were you able to think or feel from your own perspective?

Here are My answers to this same exercise.

O-1 year old

Male

Christopher

No idea

Crying, going to the toilet wherever and whenever
my body told me to

None

British birth certificate but born in the country of
Wales

a 'nice house' in Wales

Baptised as a Christian

[ don't know

Unknown

None

None

Milk, mother & father

None

Disruptive (but cute at the same time)

None

English father and Australian mother

None
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CHALLENGE 2

a. Compare your answers with mine. Were our answers similar? What
were the differences? Who am 1? What is my identity? Who are you?
What is your identity? Are we more alike or unalike?

b. Look at your answers again. How many did you choose for
yourself? Did you choose your birth sex? Your name? Your religion?
Your citizenship? How many things on that list did you actually
choose? How many of those things do YOU get to change as you
progress through life? Are most of those choices or are they just
circumstances of being born?

CHALLENGE 3

a. Now do the same exercise but for when you were twelve years old.
This time, add a bit more detail. Think about how you felt about
those areas of your identity.

b. Had these areas changed, were they changing, or had they remained
the same?

c. Were they your choice, they were still things that other people
decided for you, or were they things that you were born with?
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Details

Changed,
changing or
unchanged?

i Mychoice,
; someone else’s or
born that way?

‘12 years old
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Here are some elements of my twelve-year-old self.

12

Changed

Not my choice

I'm part English, part Australian. | have
Jewish and Chinese blood too from my
mother's side.

Kind of
changed

Not my choice

| can see that | don't really fit the typical
image of a boy... not rough and tumble
but would fight to stand up for myself
against bullies. | am called derogatory
names related to sexuality and not

being 'masculine'. | see myself as having
‘feminine' characteristics.

Changing

Not my choice

I have sexual awareness now and
attraction. Wow, [ like girls! First
intimate kisses, first feelings of romantic
love.

Changing

Part my choice,
part physical
maturity and
pubescence

I have a newspaper delivery round in the
mornings before school and on weekends
and receive an income.

Changed

My choice

I'm starting to get a sense that some
things are 'right' and others 'wrong'. Big
feelings around unfairness — especially
what's unfair to me!

Changing

My choice

Realising that | don't sit well with the
systems | am supposed to belong to as
they did not encourage individuality and
that | was supposed to go along with the
crowd. Becoming rebellious...

Changing

My choice

Actually changed five times. One kind of
nursery school or kindergarten and one
primary school in Wales (the country of
my birth). Then another primary school
for a short time after moving to england.
Then another school as a boarder 100
miles away. Then another school and

: back living at home with my parents.
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How do the changes between my first year of life and my twelve—year—old
self compare with yours — similar or not? Who was I at twelve? What was
my identity?

Who were you at twelve? What was your identity? Was that how you saw
yourself or was that just the labels attached to you from birth? Were any
changes your choice?

Is identity something you choose or is it formed and directed by someone
or something else? Is it nature, upbringing or a combination of both? How
much of it do you decide is 'yours' and how much of it is decided by other
circumstances? How much of it can change, and how much stays the same?

Now that you've been through some more reflective exercises and are
considering your identity, let's look at some of these elements in a more

clearly-defined way.

CHALLENGE 4

Have a look at these terms and consider how they relate to your identity.
Write what you think they are and how they might relate to you. (Answers
in a table on the next page)
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OK, now check what you wrote against the following definitions.

What you're born into or given by your family such
Given Identity i as how you look, your sex (man or woman), your
: religion, and ethnic group.

How you define yourself. This includes things such as
Self-identity gyour (l've(ib\004, your creative abilities, your values,
i and personal interests.

: Just like countries, people and groups also have
: boundaries. You will have boundaries regarding
) : behaviour. This will include acts that you will and
Boundaries i won't accept from others, but also boundaries you
i set yourself around how you act and behave toward
i others.

{ This is how you see the world. Do you see it as being

i what's directly around you or do you see it on a

i much larger scale? How do you make sense of what

: you know about the world? How do you make sense

: of life, the mind, society and culture? Is your view !
i the same as other people's around you? What are you !
{ learning about the past and how does it affect the !
| present?

Worldview

How is your self-worth? Do you feel positive beliefs
Self-Esteem i about yourself?

Adapted from www.mindfithypnosis.com /who-am-i-self-identity /

Take a few minutes to think about these terms. What elements are you able
to choose and/or change? Which parts can you apply your growth mindset
t0? Which parts do you think influence YOU and YOUR identity the most:
the bits you can change or the bits that stay the same?
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CHALLENGE 5

Look at the picture and:

a. In each frond of the palm leaf, complete the sentence: 'l am..." If you
are not sure what to do, look at my example on page 55.

b. Now, go back and see if there's anything there that you have written
that you don't like. Cross it off. Maybe you wrote something down
that someone else said about you but you don't like it, or you

disagree with it.
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Now look at the palm leaf again, and notice how each part of the leaf gets
narrower at the ends. Also notice how each part is connected — there's a
central, broad area where all the parts connect. That area connects to the
tree through a stem. Look at this picture.

Central
broad area

CHALLENGE 6

Match the parts of the tree with the following terms. (Answers on page 56).

a. Society =

b. Human connection =

c. Individuals =
d. Parts of identity =
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So, your identity palm leaf is just one of many attached to the tree. Other
leaves are other people. Those leaves are attached to a central broad area.
That then connects to the stem, and then to the tree. One way of looking
at identity, is that the central, broad area of the leaf is the 'whole you'. It's
the place where all the different parts of you come together and make you
who you are, and make you have things in common with other people. The
stem is the human connection. Like the stem that connects all the different
leaves to the tree, being human connects you to all people everywhere. Look
at my identity palm leaf below.

Narrow

Human Connection

Now, those tight, narrow points represent the places where you (probably)
forget about that human connection. Those are the places where you only
identify as one thing — your religion, your gender, or maybe your ethnicity.
In order to have perspective on yoursclf, you need to look at yoursclf from
the human connection point to see all che many things that make you who
you are. Look at the next image:
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Human Connection

This palm leaf is not so clear, is it? Looking at it this way, you can see the
wide part that connects to the tree — the human connection part — but the
individual parts of the leaf are not so obvious. Again, it you imagine you
are this leaf, when you are trying to see all of yoursclf from just one part,
you can't. You can only see the elements next to or opposite each one. You
only get a sense of all of you when you are 100king from the stem — the
human connection part.

Identity: Status- or Value-oriented?

You can classiﬁr mOost parts of your identity as either:
1. Status-oriented: Focused on your social position (student,
shopkeeper, husband, daughter, rich, village head person).
OR

2. Value-oriented: Guided or directed by certain beliefs or standards
(caring, clever, free, generous, motivated etc.).

Neither of these types is 'better' than the other. However, by identifying
whether or not you are more status- or more value-oriented, you can
better understand your choices and priorities in life, leading to better
self-discovery and self-awareness.

CHALLENGE 7

a. Earlier, you looked at 0-1 year-old self and your twelve-year-old self.
Do that same exercise again for the age you are now.

puoJ} Uo saAed| *p wajs q
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Changed, My choice,
changingor i someone else’s or
unchanged? born that way?
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b. Now examine those elements through the perspective of values or
status. Write them in the table.

Based on this, which are you now; value or status oriented? Are you
surpriscd by this? What do you think this says about your idcntity now?
How have your priorities changed over time?

As you get older, you can choose how to define yourself and not be labelled
by others.

OK, so by now you've looked at a variety of elements that make up your
identity. Some of those elements you can't change, but many you can (and
will). Take a look at the image below. How does it relate to you now at

your current stage Of11f67

: Personalit
Attitudes @E@\ /@
Perceptions — [ Characteristics ]

Langua Literature

Influences that aizli?;i:;lr
shape identity iri i
o Spiritualit;
- Culture
ocation v mach
and Time SEE cusai?ims (g')wezln uc})1
T and ocial €edom
Period nge Traditions GroupS

Societal B
Distinctions @ %
Female
—
Croce)

Bonner Curriculum. Identity Circles. A Personal Exploration of Diversity
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CHALLENGE 8

Make your own identity map based on the example. Put your name in the
centre. You can use the same categories in the example, or think of your
own. Include all the elements you can think of that contribute to your
identity.
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CHALLENGE 9

Reflect on your identity Map and the different roles you play in your life.
Choose two of these roles. How do these roles make you feel? Use the
template to record the positive and negative emotions you feel in your
different roles. For example:

excited

R annoyed
wanted é:\ Role: Sister 5 happy

- e ™

<:©%

Role 1

@0%

Role 2
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Remember this chapter title? Read the following poem and see if it fics

with what you are discovering about your identity.

I note the obvious differences
in the human family.
Some of us are serious,
some thrive on comedy.

Some declare their lives are lived
as true profundity,
and others claim they really live
the real reality.

The variety of our skin tones
can confuse, bemuse, delight,
brown and pink and beige and purple,
tan and blue and white.

['ve sailed upon the seven seas
and stopped in every land,
['ve seen the wonders of the world
not yet one common man.

[ know ten thousand women
called Jane and Mary Jane,
but I've not seen any two
who really were the same.

Human Family by Maya Angelou

Mirror twins are different
although their features jibe,

and lovers think quite different thoughts

while lying side by side.

We love and lose in China,
we weep on England's moors,
and laugh and moan in Guinea,
and thrive on Spanish shores.

We seek success in Finland,
are born and die in Maine.
In minor ways we differ,
in major we're the same.

I note the obvious differences
between each sort and type,
but we are more alike, my friends,
than we are unalike.

We are more alike, my friends,
than we are unalike.

We are more alike, my friends,
than we are unalike.

So, you have all these parts of you. You've been working through your identity.
[s it just one thing? Do you have only one identity or do you have multiple
identities? Who are you? Are you how you see yourselﬂ or how others see
you? Is it both? s it neither? Are you the same 'you' as you were fifteen years
ago, ten years ago, five years ago, last year, last month, last week, yesterday?
Are you the same 'you' when you talk to your friends as you are when you
talk to your parents? Are you the same with your students (or teachers) as
you are with your eolleagues? Are you the same you with Strangers as you are
with people familiar to you? Are you the same you in your day—to—day life as
you are when you go for a vacation, or a weekend away?

No, of course you're not. You change according to how you feel you need to,
to the people you are with and the environment around you. However, if
you integrate your identity from looking at yourself from a human connection
perspective rather than from a human differences perspective, you'll be part
of a larger tree, not just a leaf all on its own.
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The thing about your identity is that it can, does and will Chfmge. You have
all these mu]tiplc parts of you based on a whole bunch of factors; thcy are
not fixed. Your emotions are not fixed, your thinking ability is not fixed,
and many of the multiplc parts of your idcntity are not fixed. The trick is
to integrate all the parts of your identity, and to reintegrace them, and then
to do it again: Throughout your life. You are not the same person you were
at twelve and you are not the same person that you will be when you are
30 or 50 or 90. You are still you though. In today's world, there isn't rca]]y
much about you that you can't change if you really want to.

We are all different, yet not. You ARE unique, your identity is yours, but
you share common ground with so many people. Is it better to focus on
the similarities or fight about the differences?
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Remember

v You have your birth identity which you really had no choice about.
v You have the ability to choose other elements of your identity.

v Your identity is not fixed — you can change it if you want.

« There are many parts to your identity.

v Integrating those parts is key to understanding who you are.

v You are uniquely you but primarily you are human.

v’ We are all more alike than unalike.

Recommendation

Go outside. Do something else. Think about what you've worked
through so far and build this chapter in with all of that. Revisit the
recommendations made throughout the book. Talk to your friends or
your co-workers or your children or your parents or your brothers and
sisters about identity. What elements are most important to them and
why? What is most important to you and why? Are those elements
more important than being human? Look for the things that you have
in common with other people, not the differences. Close the book and
come back to it in a day or two.
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Chapter 4 | Your Development

So, you've looked a little at what success can be and at the idea of
psychosocial skills (those skills which relate to you, those peop]e around
you and your ability to face and overcome problems). In Chapter 1, you also
thought about whether success looks different for you at different times in
life. If you're understanding the idea of a growth mindset, then your success
will look different at different stages.

You've also looked at who you are and that your identity is made up of many
different elements and that they can and will change. In this Chapter, you
will look at how some of those changes are related to life stages and how
and when your brain develops.

As humans, we develop. It starts when we are born, in our infaney, with
our physical selves and our senses. When we are two years old, sensory
development is usually in place (if we are fully healthy). We then develop
greater perception and motor development. There is also social and
emotional development; very early in our lives we start fitting into some
kind of social world and experiencing emotions. There is also cognitive
development, which includes our abilities to reason and to know things,
and our memory.

CHALLENGE 1

Match the phrases or words from the paragraph above (1-6) with the
definitions (A-F). (Answers on page 66)

1. EPhysicalself A ESeeingmoredeeply
2. ESenses B. EFamin,friends,school

----------------------------------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------------------------------------------

< ESocialworId E ESeeing, hearing, tasting, touching and smelling
6. ECognition F. EReﬂexesand coordination
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As we go through our childhood and into our adolescence, all of these
areas keep developing. However, our physical development (how our bodies
grow) slows down as we start to reach young adulthood. But does our brain
also slow down in its dcvclopmcnt?

CHALLENGE 2

Below are the stages that | have just mentioned, and some more. Predict
the ages of these stages. (Answers on page 68)

Stage : Age

ae it ic
a’s Ve 271
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CHALLENGE 3

In the last chapter, you looked at some definitions of psychology. Without
looking back, can you remember what psychology is?

A simple explanation is, 'the study of the mind and of thought, feeling,
and behaviour...

So, it's the study of the mind (brain), thought (thinking), feeling (emotion)

and behaviour (hOW we aet).

Psychologists dOl’l’t diS&gI"CC on human dCVClOmel’lt; dCVClOmel’lt happens.
rH’le 21150 dOl’l't I'CZ{Hy diS:lngC on thC stages Of\lif‘ﬁ Qll’ld thOSC 4gces. Ifyour
stages 100]( similar to t]’lC ones at d’lC bOttOl’l’l ofpage 68, WCH dOl’lC.

However, there is a lot that psychologists don't necessarily agree on, in
relation to adulthood, and cognitive development in adulthood. In fact,
there are now almost too many 'stage theories' to count.

Isn't something a little odd when we look at those stages? Surely they
cannot be global can they? After all, life expectancy varies dramatically
from country to country.

CHALLENGE 4
Predict the answers to these questions.
a. What was the average life expectancy at birth of the global
population in 2016?
b. What was it for women?

. What was it for men?

o o

. What was Myanmar's average life expectancy?

. What was it for women?

-

What was it for men?

. Which country in the world has the highest average life expectancy?

> 0Q

. Which country has the lowest life expectancy?
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Global Ranking . Total Average =~ Women Average :  Men Average
World n/a 69 711 67
Myanmar 171 66.6 69.2 64.2
Japan 3 85 88.5 81.7
Laos 182 64.3 66.4 62.2
Cambodia 181 64.5 671 62
Thailand 116 747 78 715
Monaco 1 89.5 9815 85.6
South Africa 190 631 64.6 61.6
Chad 224 502 515 49
USA 42 79.8 821 775
Denmark 47 794 82 77
UK 33 80.7 83 78.5

The World Factbook - www.cia.gov

CHALLENGE 5

a. Compare your answers about life expectancy with the table. How
close were you?

b. What factors do you think make Monaco the country with the
highest life expectancy?

¢. What factors do you think make Chad the country with the lowest
life expectancy? (Answers below)

1em ‘Apanod ‘o1es Ajjersow Juejul y3iy AJoA ‘O3ed Ajljersow jeusarew y3iy AJA - D

plaom ayy ul

93eJ AjljelJow Juejul 3s9Mo| ‘Adaunod Ayjjeam ‘ypm uidaq oy uonendod [jews AJaA - g
§ S3US[[ey) SISMSUY

+99 33V p|O 6T-CT:20U0S3|0pY

G9-T :pooylnpy e TT-9 :pooypiiyd
0%-9C :POOYNPY 3|PPIN ‘G- Alysnou :pooyp|iyd Ajie3
$Z-0C :Pooy}Npy Sunox ‘Nq e pue T-0 :Aoueu|
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Brain Development

OK, we are taiking about your development right? So, let's talk about your
brain's development.

One of the earliest pioneers in cognitive psychology was Jean Piaget (1896-
1980). He spent about 6o years researching the development of children's
thinking. He believed that, by the time a child reached the end of their
adolescence, their thinking had stabilised. Since Piaget, there has been
signiﬁcant evidence to show this is not true — that your thinking can

develop throughout your adulthood.

I don't know how old you are. As you are reading this book, you are
probably older than sixteen, maybe in your late teens or twenties. Many

of you will be older. Think back to your middle childhood years (6-12). If

you arc as Oid as me, that’s a iOl’lg way to g0 back...

CHALLENGE 6

a. Can you remember how you thought when you were six years old?
How you viewed things?

b. What about when you were twelve?

c. Now think about your teens. Was the way that you thought in your
teens different from your middle childhood? HOW did your thinking
change? Do you know WHY it changed?

d. What about from your teens to your young adulthood? Is your
thinking changing or is WHAT you think about changing? Or is it
both?

There are no right or wrong answers.

In 2005, the Massachusetts Institute of Tt echnology (MIT) created the Young
Adult Deveiopment Project. MIT defined young adulthood as being 18-25
years of age. The project looked at all areas of life including education,
community work, relationships with parents, empioyment choices and
mental health. They specifically looked at three main areas of research:
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« COGNITIVE DEVELOPMENT — the changes in
thinking patterns that affect behaviour.

 BRAIN DEVELOPMENT — the changes in the
structure and function of the brain, and how they
affect thinking and behaviour.

 INFLUENCES ON DEVELOPMENT — the role of
colleges and universities, Eqrenting, peers, and
other factors that shape the brain's development.

The project found that young adulthood is a time of dramatic change in
basic thinking structures, as well as in the brain itself. An eighteen—year—
old is not the same person as they will be at 25, in the same way that an
cleven-year-old is not the same as they will be at eighteen.

[t sounds obvious, doesn't it? However, do YOU think of those years in the
same terms? Do YOU expect the late teenager to bea ﬁli]y deveioped adule?
If you are in this stage yourself; do YOU expect or believe you should be a
ﬁliiy developed adult in the way you think?

According to MIT, we all have a mental 'visor' that screens out some ideas
and events from the brain, and encourages others. As you develop, you
can see and think about a wider range of things. You can consider more
cornpiex and abstract reiationships and moral probierns. This gives you
more powerfui thinking tools.
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MIT, after all their research in this project, stated that:

'..when teens enter young adulthood, their thinking
capabilities, relationship skills, and ability to regulate
emotions are unlikely to be at a developmental level
where they can cope easily with the demands of

a diverse, global, technological, rapidly-changing
world.!

So, if teens entering young adulthood are unlikely to be at a developmental
level where they can cope easily with the demands of the world, are we

expecting too much from them? And is this the same for all pcoplc? What

is this like for:
e a zz—year—old couple with a baby and another on the way?
e 2 sixteen—year—old who has to support his sick mother and
younger siblings?
e a ﬁfteen—year—old with no family who leaves school and

has to find a job?
« agirl starting university, living with her parents?

1 nineteen—year—old joining the army?

CHALLENGE 7

How does this relate to you? Do you think you are under too much pressure
to succeed too early? If you are older, did you feel 'ready' to cope with the
demands of the world when you were a late teenager? Write down some
of the things that you feel/felt pressure about at around 16-18 years old.

MIT went on to say that, 'If all goes well, biology and environment bring
a surge of growth paralleling those of childhood and adolescence’.

So, if all goes well people grow in young adulthood just as much as in their

childhood and teens? That sounds a bit like luck. However, we can use our
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growth mindset to acknowledge difficulties if we have an understanding
all round of what those difficulties are.

MIT acknowlcdgcd that, as this project was conducted in the USA, there
are cultural expectations around 'adult’ roles such as financial independence
and family formation that could be very different from other cultures. Do
you think that 'adult' roles are the same in Myanmar as in other countries?

CHALLENGE 8
The table below outlines some 'adult' roles and the legal ages you can do
these in different countries. (Answers on page 76.)

a. Write the legal age that you think each law says in Myanmar.

b. Write whether you felt/feel 'ready’ for that role or responsibility at
the 'legal’ age.

USA UK India : China Myanmar Are/Were
S S S, S R S : You Ready?
By : 1B ¢ 18 i 18 i 18
g E E E a.
..... S S SO SR,

By : 2 i 18 | 182 i 18
alcohol : : :

Marry 18UBwith | 18(Bwith | Girls18, : Girls16, |
i parents : parents : Boys2 :Boysi8: c.
i consent) i consent] i E :

Have sex 16-18 §16[17ma|e§ 16 14 : : .
] i i tomale) : ]

 Motorbke © 16 i 7 i B 18 :
e e NS SRR S
Car license 16 17 18 18 f
Open bank 18 1 10 Bank
account o o poley
Buy land 18 18 18 8 iy
Vote 18 18 18 B
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Look again at Chzﬂlenge 8 and what you feel/telt pressure about. Were those
pressures coming from people around you, or were you putting pressure on
yourself? At what ages were you were ready for these things?

Think back to elements of your identity (see the last chapter). Think

Cspccially élbOth status and V31UCS.

CHALLENGE 9
a. For each stage of your life that you have lived through so far, decide
whether you were more overall status or value oriented. Tick the
most appropriate box for each.

b. Look at your adolescent years and the 'adult' roles from the previous
challenge. Identify if those roles related to your status or your values.

c. Think back to Challenge 3 in Chapter One, and the person who you
identified as being successful. What do you admire about their
success? Do you admire their status or their values? Why?

So, what is it that allows you to feel ready for some things and not for others?
\X/hy might you be more status- than value-oriented at certain life stages?
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Developmental Changes

After their young adult development research, MIT wrote:

'The years from 18 to 25 are a time of stunning
accomplishments and chilling risks, as a roller coaster
of internal and external chcmges, inc|uding brain
changes, propels young adults from adolescence to full
maturity'.

The following summarises some of the key psychosocial changes when
adolescents become young adults.

ADOLESCENT E— YOUNG ADULT

Thinking
Aostract More Complex
Thinking — Thinking

Generally, when we are children, we think in a concrete or firm way. We
think about what we can see and the here and now. For example, we can
look at a black cow, be told that it's a cow, and think about that cow. If we
were shown a white cow, we might say, 'that's not a cow because cows are
black’. It is literal thinking, fixed by definitions and our brain boundaries.

As you progress through adolescence, your thinking becomes more abstract;
you can see patterns and make generalisations. You can think of a white
or brown or multi-coloured cow and understand that they are cows, even

though thﬁy are not b]ack.

In childhood, you will be able to perform simple mathematic tasks such as
addition and subtraction, though in adolescence you'll be able to see them
as opposite things.

In young adulthood, if your abstract thought develops enough, you will move
onto more complex thinking by developing systems for organising abstract
thoughts and applying them to different perspectives, values and ideas.
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Points of View
Right/wrong Appreciation for
FIAMEWOrk — DIVErse Views

In adolescence, ideas tend to be either right or wrong. Mostly adolescents
will only 'see’ one solution to a problem. This is often reinforced in school
where a student has to learn the right' answers expected by a teacher.

In young adulthood Gf development is 'on track’) you will be able to 'see’
many points of view. You will realise that there may be many solutions or
'right’ answers to a problem. You will start to more fully appreciate the
differences in people, their viewpoints and ideas.

Relationships
'Instruvmental’ RZ\M’lOﬂSV\lP
Relationships —=> MUtvality

As an adolescent, even though you may be able to see more than one point
of view, the ideas or needs of others will quite often get disregarded when
addressing your needs. Your relationships will mostly be about, 'what can
you do for me and what can I do for you in return’ — you scratch my back
and I'll scracch yours. This is known as 'instrumental’ thinking,.

As a young adult, you will be more able to see different points of view
- multiple perspectives — at the same time. Therefore your rel:ttionships
will develop based on shared values and mutual respect. This means you
will move from baek—scratching relationships to more mutual relationships
based around treating others as you would like to be treated.

Emotions
lnmns‘\ﬂg 0f emotional
gmotion l:> Reqgulation

In adolescence your hormones really start kicking in. Your experience more
emotions and these are triggered more easily. This gOcs across the range
from happiness o anger or from excitement to boredom. You might not
'feel' these more than you did in childhood, but it is clear that you feel
them more strongly.
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In young adulthood, once your hormones have calmed down, you gain a
much better ability to integrate your emotions and thought. You will have
more of an ability to think about the present and the future at the same
time. This will allow you to balance or regulate how you feel. You will be
able to consider delaying immediate pleasure by balancing that pleasure
against possiblc future consequences.

Decision Making
gensation R]SK-T&KM@ and
seeking —— Decision making
As an adolescent, your emotions are triggercd more casily. however, you
often actually seck to trigger them too. At this stage of your life you are
not typically able to rcgulatc those emotions — you just go 1ooking for the

thrills. You can look at this like jumping on a bike and riding really fast
down a hill without checking first that the brakes work.

In young adulthood, you are better able to think about consequences and
you will be able to think about risks more responsibly and measure your
choices more Cffcctively. This increased abi]ity to rcgulate your emotions
and measure risk will also lead to more thoughtful decisions regarding

both your present and future work, relationships and health. You'll check
the brakes.
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CHALLENGE 10

Are these changes similar to your experiences? Match the pressures you
wrote down in Challenge 7 to these five change areas:

Understanding stages of development as a natural process can heip you to
appiy that understanding to other areas of your life. So far, we've looked a
lictle at what this development is. You now know a bit about it, have some
understanding of it and have begun to apply that to your own experiences
and life. When you know WHY you behave, act and feel the way you
do — not just WHAT you feel — then you're on your way to self-awareness.
But remember, self-awareness is a psyehosoeizd abiiity, and therefore a
lifelong practice. Your self will change throughout your life, and reflecting
on that — who YOU are now versus who you used to be — is essential to
your growth mindset and your idea of success.
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CHALLENGE 11

Apply this developmental knowledge and understanding to someone else's
life - someone else you know that is in this life stage.

e [If you are a young adult, think about a teenage brother or sister or
friend.

e |f you are a teacher or caregiver of young adults, think about what your
students may be going through.

e [f you are a parent, think about your teenage children and their journey.

Also think about how much the world has changed from five years ago,
ten years ago and, if’ you are old enough, what it was like 20 years ago. Did
you face the same kinds of’ Challcngcs or pressure then as you do today?

By doing this exercise, by applying your awarencss of your developmcnt
to people you know at those stages, you are starting to use the skill of
undcrstanding others. However, you are still doing it through your
perspective and your experiences. You need to ask other people questions
and listen Carefully to their answers. Only then will you understand
THEM better, and from THEIR perspective. Understanding others is a
psychosocial competency and therefore one that takes a lifetime of practice.
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There was a picture of a rollercoaster at the beginning of this Chapter. Can
you see how that relates to this time of your development? Think of all the
ups and downs you've had. Think of all the crazy twists and turns your lite
has gone through. Think of all those times where you fele your stomach
was falling away from you, that blood rushed to your head, where there
was pressure like you’d not cxpericnced before. What were your stunning
accomplishments? What were your chilling risks?

CHALLENGE 12

a. Write some of your accomplishments and reflect on those times and
what it was that allowed you to make them. Use whatever language
you like - write words, paragraphs or sentences.
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b. Write some of your risks and reflect on those times and what it was
that got you through them. Use whatever language you like - write
words, paragraphs or sentences.

Reﬂecting on what you have accomplished, as well as the unnecessary and
maybc dangerous risks you have taken, will allow you to better understand
how you are developing. As your psychosocial brain develops, you don't
take those risks. Or pcrhaps you are more cautious or rcsponsiblc about
taking them. You are learning.

You've started 1ooking at that brain and how at different stages in your life
your thinking, points of view, rclationships, emotions and decision making
all change. You'll explore this in more depth in the next chapter.
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Remember

v Your eighteen-year-old self is very different from your twelve-year-
old self. Likewise, your 25-year-old self will be very different from
your eighteen-year-old-self.

+ Even though your physical development slows and stops as you
leave late adolescence, you will go through many changes in your:
¢ thinking;
* points of view;
¢ relationships;
e emotions;
¢ decision making.

v Your environment can play a big part in how much you develop
+ Different people are ready for different roles at different times.

Recommendation

Go outside. Do something else. Think about what you've worked
through so far. Talk to your friends or your co-workers or your children
or your parents or your brothers and sisters about how ready they
are/were for certain adult roles at certain ages. Think about how your
success may be linked to your development. Think a bit more about how
your psychosocial abilities are linked to your development and, to your
success. Start putting together all the things you have been working
through. Close the book and come back to it in a day or two.
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Chapter 5 | Your Psychosocial Brain

We've been talking about your development, and about a big, new (2005-
2015) body of research that has been addressing the young adulthood stage.
This development occurs at a cognitive (rational) and emotional (feeling)
level, both of which relate directly to your brain.

CHALLENGE 1

How much do you remember from Chapters 1-4? Are these statements
true or false? If false, explain why. (Answers on page 84)

. Psychosocial is made up from the words psychotic and sociopathic.

a
b. There is no difference between hard skills and soft skills.

(@]

. Psychosocial skills can be easily taught and learned.

o

. It is not important to integrate the multiple parts of your identity.
e. Your identity remains the same throughout your life.
f. Your cognitive abilities are fully developed by sixteen years of age.

g. There are no significant changes between adolescence and your mid
twenties.

h. 'Adult' roles occur for everyone at the same age

This chapter is about your psychosocial brain right? So let's take a look at
it. Rather than cutting your head open, we'll just take a look at a simpliﬁcd
image.

Neocortex — rational
(or thinking) brain

Limbic Brain —
emotional (or
feeling) brain

Reptilian Brain — instinct
(or dinosaur) brain
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The brain is an ineredibly complex organ. There are three main areas of the
brain that affect how you think, feel and act. Neuroscience is the study of
the brain, its parts and how they all link together to make it work. It is an
ever—changing field of study that is Constarltly making new discoveries. The
brain actually has billions and billions of parts — not just the three outlined
here. Before we look into these three main parts of your brain, let's start
with intelligence — what we often think the brain is about.

Intelligence

Has anyone ever called you 'stupid'? Have you ever called someone an 'idiot”?
Do you ever think you are 'foolish'? Ever thought that someone else was
'unintelligent’?

CHALLENGE 2

What does 'intelligence' mean to you? Write your own definition of
intelligence.

'|nte||i§ence is the ability to learn or understand things
or to deal with new or difficult situations'.

Merriam-Webster Dictionary
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W—J_ﬂ"—smw—_—c—‘“—‘—‘rhﬁ—_-——ﬁ" Mme—r—

'Intelligence has been defined in many different ways
including one's capacity for logic, uncfverstanding, self-
awareness, learning, emotional knowledge, planning,
creativity and problem solving.

Wikipedia
MM

So is there a universal, agreed—upon definition?
1 P : : : .
The definition of intelligence is controversial'.

Wikipedia

Read the following statements about intelligence.

'The ... capacity of an individual to act
purposefully, to think rationally, and to deadl
effectively with their environment.'

David Wechsler

'To my mind, a human intellectual competence
must entail a set of skills of problem solving

— enabling the individual to resolve genuine
problems or difficulties that he or she encounters
and, when appropriate, to create an effective
product — and must also often entail the
potential for finding or creating problems — and
thereby laying the groundwork for the acquisition
of new knowledge.'

Howard Gardner

'Goal-directed adaptive behaviour.'

Sternberg & Salter

Sound familiar? Think back to Chapter 2 and 'life skills' and the
‘competencies. Was there worldwide agreement? Does everyone agree, or
were there lots of definitions and lists from various experts?
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CHALLENGE 3

Look again at your definition of intelligence from Challenge 2 and compare
it with the definitions that you've just read. How closely does yours match?

Can you see the similarities in UNICEF's definition of life skills and the
definitions of intclligcncc you've just read? Think about the meaning of
psychosocial. Think about the three parts of your brain we will focus on
in this chapter.

'Life skills are psychosocial abilities for adaptive
and positive behaviour that enable individuals to
deal effectively with the demands and challenges of
everyday life'. (UNICEF)

So, your psychosocia] brain is rca]ly about your emotional thought and your
rational thought. The abilities are the skills or competencies around using
your psychosocial brain. Make sense? OK, the 'demands and Challenges of
everyday lite"; what would they be? Could we say they are ’problems’ or

'issues'?

'Life skills' means using your mind to effectively solve the problems you face.

Habits of Mind

What does this phrasc mean to you? What do you think 'habits of mind'
are? Think about your emotions, your cognitive thought, situations, people

and, yourschC.

CHALLENGE 4
Write a definition of 'habits of mind'.
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"Habits of mind' means knowing how to behave inteiligentiy when you
DON'T know the answer — when you have problems, but no casy solutions.
There are generaﬂy four areas with which this can occur.

CHALLENGE 5

Here are the four areas (types of situations) where you don't immediately
know the solution. Match the situations with the definitions. (Answers at
the bottom of the page)

Stuation  Defiition e
1. Uncertainties a. things or people that are difficult to explain

""" 2 Dichetomies | b stuatons nwhichyou havetormake  dficut choice
3. Enigmas c. things you are not sure about

| 4. Dilemmas | d. the differences between two opposite things

The term "Habits of Mind' was developed by Arthur L. Costa. He
acknowledges that there is no complete list of habits of mind (similar to
UNICEEF saying that there is no cornpiete list of psychosociai abilities). But
he did come up with sixteen main habits. These are a useful starting point
for developing your thinking and probiem—solving abilities.

ot —— e — — —

'Only by routinely practicing these habits of mind can we \"\
assure ourselves that we are thinking clearly, confronting
problems intelligently, and making wise decisions'.

Arthur L. Costa, Co-founder of the Institute for Intelligent Behavior
at the California State University, USA ; Co-founder of the Center
for Cognitive Coaching; Co-founder of his own Institute for
Habits of Mind.
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THE 16 HABITS OF MIND

LISTENING TO TAKING THINKING ABOUT THINKING AND
OTHERS WITH RESPONSIBLE RISKS ~ YOUR THINKING COMMUNICATING
UNDERSTANDING WITH CLARITY

AND PRECISION

2 ®E

PERSISTING THINKING FLEXIBLY APPLYING PAST QUESTIONING AND
KNOWLEDGE TO POSING PROBLEMS

NEW SITUATIONS
CREATING, MANAGING FINDING HUMOUR  THINKING INTER-
IMAGINING & IMPULSES DEPENDENTLY
INNOVATING
GATHERING STRIVING FOR RESPONDING WITH LEARNING
INFORMATION ACCURACY AND WONDERMENT & CONTINUOUSLY
THROUGH ALL PRECISION AWE

YOUR SENSES
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So, is your brain oniy about thinking or intelligence? Sure, you use your
brain to think, but 'thinking’ and 'brain’ are not interchangeable words. Your
brain does much more than just thinking. Remember how we started this
chaptcr, with your three brains? Let's start with the most basic of them,
the bit that's been around since before we became human - your reptilian
(or dinosaur) brain.

Your 'Reptilian’ Brain: Basic Instinct

CHALLENGE 6
a. Predict the answers to the questions.
1. Why do you think it is called your reptilian brain?
2. What do you think its functions are?
3. When this part of your brain is working, is it the same as thinking?

b. Read the three paragraphs below and check your predictions.

The brain stem is the oldest and smallest part of your 'three brains'. It is at
the base of your skull, coming from your spinal column. It evolved about
200 million years ago and is similar to the total brain of rcpti]cs around
today. That is Why it is often called the ’reptiliztn' or 'dinosaur’ brain.

This part of your brain controls breathing, heartbeat, body temperature
and balance. It also generates your fight or ﬂight mechanism. It works
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instinctively and is concerned with your survival, dominance (or lack of
it) and mating. Your basic ruling emotions of love, hate, fear, lust, and
contentment come from this first stage of the brain. Over millions of years
of evolution, 1ay€rs of more sophisticatcd reasoning have been added upon
this foundation in your other 'two brains'.

Your intellectual capacity for complex rational thought makes you smarter
than other animals. However, when you are out of control with anger, it is
your reptilian brain taking over your other main two brain components.
When this happens, you literally are not thinking. Does this mean that your
reptile brain rules you or that you have no control over your feelings? No.
It does not, and you’ﬂ look more closc]y at why that is now.

Your Limbic Brain -'Emotional Brain'

Your limbic, or emotional, brain developed when the first mammals
evolved from reptiles. This part of your
brain records your memories

around the behaviour that gave
you both agrccablc and
disagree:tble experiences.
The limbic brain is
responsible for the value
judgmcnts you make,
often unconsciously, that
influence how you behave.

This part of your brain p]ays
a very large part in emotional
undcrstanding and emotion tcgu]ation.
You feel certain things at certain times —
those feelings are your emotional brain
working,
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CHALLENGE 7

Think about the last time you felt the following emotions and what was
happening

.....................................................................................................................................................................

Were those emotions actually what you were fecling, or can you be
more speciﬁc about them? For you to practise self-awareness, emotional
undcrstanding and undcrstanding of others, you will need to be able to
examine your feelings and those of others in more depth.

e 91 o



Young Adult Success

Emotional Vocabulary Wheel

Thankfu|
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CHALLENGE 8

Relabel your emotions from Challenge 7 with a word or words from the
wheel that more accurately describes what you were feeling.

.....................................................................................................................................................................

OK, so you've looked at 1abelling your emotions more effectively. When
you feel, it is because something has squeezed a 'trigger’ in your brain (like
squeezing the trigger on a gun that launches a bullet) it launches a speciﬁc
emotion — happiness, anger, loneliness or frustration for example. Most
of the time you know WHAT you feel Sometimes you might not be 100%
sure, as you can have a mixcure of feelings, but you can usuaﬂy identiﬁf and

label those feelings.

However, do you know WHY you feel the way you do? Do you take
responsibility for your own feelings, or do you credit (if they are pleasant)
or blame (if they are unpleasant) other peop]e or situations? These fee]ings
are linked to some part of your memory, but without you necessarily
knowing it.

To have the abi]ity of emotional understanding first you have to recognise
and label you own feelings. You then need to understand WHY you feel as
you do — what triggered the Fceling and how that links to memories you
have. Emotional regulation is to take your emotional understanding and
then control the level you express your feelings. This is not at all easy for
people to do. This is again why psychosocial skills require lifelong practice

and 1earr1ing.
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CHALLENGE 9

a. Complete the emotional understanding questionnaire. Circle the
answer that fits you best. Answer every question.

J=Never 2=Sometimes 3=Halfthetime 4=Frequently S=Always =~ .
. i 1realiseimmediately when llose mytemper  :1:2:3:4:5
2 ilcanreframe badsituations quickly i1 32531455
3. i1amalways able to motivate myselfto do difficulttasks ~~ ~ ~ :1:2:3:4:5
4. _i1am able to see things from the other personsviewpoint | i1:2:3:4:5
5 ilamanexcellentlistener e 213 1A 1S
8. ilknowwhenlamhappy = b 223 E A 1S
7. .11 can control showingmyemotions | 132533455
8. :1amable to prioritise important activities and get onwiththem i1 :2:3:4:5
9. . i 1am excellent at understanding someone elses problems  i1:2:3:4:5
10, : Inever interrupt other people’s conversations  i132:314:5
M. ilrecognisewhenlamstressed il G213 450
J2. : Others can rarely tell what kind of mood lamin '~~~ i1:2:3:14:5
I3, ilmeetdeadlines e E 13 F A 10
Ji. :lcantellif someoneisnothappywithme ~ i1i2i3i4:5
J5. :1am good at adapting and mixing with a variety of people  i1:2:3:4:5
J8. : When|am being emotional lamawareofthis = =~~~ i1:2:3:14:5
17 :1keep control of my temper with otherpeople  i1:2:3:4:5
J8. :1manage mytime well solnever wastetime ~  i132:3:14:5
19, :1cantellif a group of people are not getting along with each other i1 :2:3:4:5
20. ; People are the most interesting thingin lifeforme = i1:2:3:14:5
2. Whenfeel anxious, [ knowthereason(s) 0 i1:2i3:415
22 : Difficult people donotannoyme 1 J2E3 145
23.: 1donot speak or act to hide what [ reallyfeel |~~~ i1:2:3:4:5
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. | can understand why people are being difficult towards me

b [ love to meet new people and get to know who they are

. i ILknow when I'm being unreasonable
. i | can consciously alter my frame of mind or mood

| believe you should do the difficult things first

! Other individuals are not ‘difficult, just ‘different

. i Ineed a variety of people around me to make my life interesting

. i Awareness of my own emotions is very important to me at all
i times

32. | do not let stressful situations or people affect me once | have left 1
i ithem :
38 | see the value in delaying getting pleasure from something

34. | can understand if | am being unreasonable
35. : llike to ask questions to find out what it is important to people
36. : I can tell if I have annoyed or upset someone
137

38.
3

i Idon't worry about work, study or life in general

i I believe in doing things as soon as | know that they need doing

| can understand why my actions sometimes offend others

. i I see working with difficult people as simply a challenge, to try and
i get them on my side :

: | can 'let anger go' quickly so that it no longer affects me
. | can control my emotions when | need to

! | can motivate myself even when | feel low

; | can see things from the points of view of others

! I am good at reconciling differences with other people

. I know what makes me happy

i Others do not know how | am feeling about things

Motivation has been the key to my success

. i Reasons for disagreements are clear to me
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b. Write your scores for each statement in the grid below. This
organises the previous statements into five 'emotional competency'
categories.

Self-  : Managing : Motivating éUnderstandingé Social Skills
Awareness i Emotions i Oneself : Others E 3

RO S RS W R N ... ... S
N S R RN O . ... R
RPN S L2 ORI . ... SR
ST S LA Ea— 0 .3 R
SO S 2 i SR R
R T S L SR 0 ... R
S S 32 CIN > . ... 3R
R S S CORE I 20 ... SR
SN > .. ... SCOSRN " .. ... 3R
RAIIIIE.. ... TTIOOOS ..o TN

www.londonleadershipacademy.nhs.uk /sites /default /files /emotional _
intelligence_questionnaire_LALl.pd
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e. Tick the appropriate box for each emotional competency.
: : Development Needs Strength :
Priority i  Attention

Managing Emotions

Motivating Oneself

f. This table provides definitions of these skills, except some words are
missing. They are under the table. Use them to fill the gaps. (Answers
are on page 98)

The ability to understand what you are feeling, your habitual

Self- emotional responses to events and how your emotions affect your
i 'andperformance. When you are self-aware, you

i see yourself as others see you, and have a good sense of your own

i abilities and current limitations.

awareness

The ability to stay focused and think clearly even when experiencing
Managing powerful emotions. Managing your own emotional state is essential

Emotions fortaking__ Zfor your actions. This can save you from
hasty decisions that you later regret.

The ability to use your deepest emotions to guide you towards your
goals. This enables you to take the initiativeandto 3
in the face of obstacles and setbacks.

Motivating
Oneself

The ability to sense, understand and respond to what other people
Understanding  are feeling. Self-awareness is essential to having an understanding of

Others others. If you are not aware of yourown % you will
not be able to read the emotions of others.

The ability to manage, influence and inspire emotions in others.
Being able to handle emotions in relationships and to influence
and inspire others are essential skills for successful teamwork and
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Remember the Habits of Mind that were discussed earlier? Here is the
first one:

HABIT OF MIND — LISTENING TO R

OTHERS WITH UNDERSTANDING

Many effective problem solvers spend a lot of

= time observing and listening to others. Some
psychologists believe that Swis ability to listen deeply to others -
to try to understand and appreciate their points of view- is one
of the highest forms of intelligent behaviour. Key characteristics
of this habit of mind are:

* You can accurately paraphrase or restate what other people
have said.

* You can perceive their emotions or feelings through what
they are saying and how they are saying it.

* You can correctly interpret their ideas, emotions or problems.

* You can appreciate the different perspectives that other
people have.

* You demonstrate your understanding by pqraphrqsin%
clarifying, giving examples or building on the ideas of the
other person.

* You can listen to what is between the words - not just what
is being said but also the implications of what people are
saying or not saying.

\ J
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CHALLENGE 10

Think about the last time you were talking to someone with a different point
of view from your own. Answer the questions about that conversation.

i Did | paraphrase what
i they were saying to show
i understanding?

i Did they show me that |
i correctly interpreted their
i feelings?

Did | understand their
i emotions or problems?

Did | really try to understand
i their viewpoint?

i How did | demonstrate my

i understanding of the other

i person's ideas?

Did linfer or did | just hear
i words?

| IFI did infer, how did | show

i this?

Listening to others with understanding, like most of the skills in this book,
isn't usua]]y taught in school. Even if your teacher eneouraged opinions,
the person speaking might often have been interrupted or Lqughed at. You
may not even have really been 1istening to the speaker's views but thinking
about what you wanted to say next.

This is a hard skill to acquire. It is even harder to Consistently put it
into practice, because your impulses get in the way. [ am terrible at this,
particularly in conversations on topics I have strong opinions about or
have a passion for. To acquire this skill and to practise it throughout your
life you must be able to regulate your irnpulses and AT THE SAME TIME
pay proper attention to what the other person is saying. You don't have to
agree with them, just try to understand their perspective.
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So, you've looked at your limbic brain and done an emotional inventory,
— you should now be a bit more aware of yourself and the areas which you
need to work on. However, you need to keep practising even if you scored
quite highly in all areas of your self assessment. All of these areas change
throughout your life.

CHALLENGE 11

Without looking back, write what your understanding of the following
elements is. (After you write them, check them.)

So far in this chapter about your psychosocial brain, you've looked at
intelligence, at your reptilian brain and your limbic or emotional brain.
But there's that third part, the part you might think your brain is all about.

Your Neocortex - 'Thinking Brain'

The neocortex first became important in primates.

It became more important as humans evolved.
It is responsible for the development
of human language, abstract thought,
imagination, and consciousness. It is what
allowed human cultures to come into being.
The neocortex is flexible and has almost
infinite learning abilities; however, genetic
factors, the environment in which you live and
your actions can all prevent that from happening.
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The human brain has the amazing ability to reorganise itself by
forming new connections between brain cells (neurons). This is called
neuroplasticity and it happens :

. at the beginning of life: when the immature brain organises itself;

2. in case of brain injury: to compensate for lost functions or
maximise remaining functions;

3. through adulthood: whenever something new is learned and
memorised.

The brain never stops changing through learning. Plasticity is the capacity
of the brain to change with 1earning. Therefore, as you start to master
something, OT are on your way to becoming an expert, the areas in your
brain that deal with this will grow.

CHALLENGE 12

Think back to the last chapter about your development. Can you remember
what the MIT study about adolescence-to-young-adult development
showed about cognitive development? Write your understanding of that.
(Once you have written your answer, check back on page 74)
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Decision Making & Risk-taking

No speciﬁc age has been identified as when the human brain is ﬁﬂly mature.
Some scientists agree that the brain does not reach maturity until at least
the mid-20s. Some studies suggest that the brain continues to develop into

tl’lC ear]y 308.

The prefronta] part of the neocortex, which helps with impulse control
and organisation, is not fully developed until the mid—point of a person's
20s. This incomplete deve]opment leads to greater risk—taking among
adolescents and young adults. The Washington Post reported in May 2012
that teenagers (in the USA) are four times more likely to be involved in
car accidents than older drivers.

AlthOngh physical brain development ends at around 25 years ofage, IlCllI'le
changes can occur fOI' many ycars bCyOl’ld that pOil’lt.

"What? My brain is/was still growing until around 25 years of age? The
clements that allow me to make decisions more sensibly, to control my
urges, to be more aware of risk, to process information... I'm still on that
journey (or only recently got there)?'

If you were thinking something like that, then good. It's an important
part of understanding yourself and an even more important part of
understanding others, especially it you are a teacher, caregiver or parent.
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HABIT OF MIND — TAKING R

RESPONSIBLE RISKS

'One cannot refuse to eat just because there is a
chance of being choked.' - Chinese Proverb

The key to this habit is the word responsible. It's not about
taking uncalculated risks. It's not about being impulsive. With
responsible risks, you go beyond the limits and boundaries
around you. You need to consider the consequences and make
a decision about the outcome and the possible rewards.

By now, | hope you see that these habits, just like all the
competencies we are talking about, are not used in isolation
from each other. They are integrated. Responsible risk-taking
involves using other habits too. Like other habits, these are not
learned through a 45-minute lesson or from reading this book.
You have to practise them, push yourself and learn from your
experiences. To be a responsible risk-taker you need to:

+ know what you want to achieve;

e be a flexible thinker;

+ manage your impulses;

+ accept confusion and uncertainty;

+ see failure as acceptable;

« view setbacks as further challenges that lead to your growth;
o study the risks carefully;

« ensure that you are not harming yourself or others.

If you don't take risks you'll miss opportunities. If you are more
interested in finding the 'right' answer than chq”enging and

exploring the question, you're not taking a risk.
\ P 9 q Y 9 Y

CHALLENGE 13

Look back at the chilling risks you addressed in Challenge 12 (Page 80) in
the last chapter. How many of them could have been dangerous or harmful
to you or others? How many of them were about you not managing your
impulses? Could you have been more responsible about taking those risks,
or could you have not taken them at all?
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Adolescents who are growing into young adulthood are sometimes overly
confident and self-assured, and often dismissive of elders around them. Thcy
believe themselves to be adults (because of those key age landmarks you
looked at in the last Chapter) and that rcaching adulthood is the completion
of their transition from child to ’grown up'. They now believe that they know
who they are, and that their opinions are important — even if those opinions
differ from common knowledge/fact/science/elders' experiences.

No. I'm not young enough
to know everything.

You think that you
know everything,
don't you?

How does taking responsible risks relate to your brain? Think back to the
dcvelopmcntal changcs from adolescence to young adulthood. Does it relate
to your emotional brain or your cognitive brain?
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The answer is a bit of both! That sensation seeking you look for in your
teens is Certainiy related to how you feel. However, as you move into young
adulthood, you become better at assessing risk and making responsible
decisions, therefore using your cognitive brain more. So, this part of your
brain — the neocortex — is what you use to 'think-think' as opposed to
'feel-think'. But what does it mean to think? Is chinking hard?

'Teachers often say to students, 'Now, think about it'

or 'Think hard'. Teachers rarely agree, however, about
exactly what they expect to go on inside a student's
head. Often, stuJents don't have a clear idea of what
it means to think, and, as they progress from teacher to
teacher throughout their school years they realise that
each teacher means something different by this.’

Arthur L. Costa (adapted)

CHALLENGE 14

More reflection: How does that quote relate to your experience?

Now time for another Habit of Mind.

HABIT OF MIND — THINKING ABOUT R

YOUR THINKING

Thinking about thin|<in? is a process which involves:
a) knowing what you know and; b) knowing what
you don't know. It's your ability to:

* be aware of what you already know;
* be conscious of what you don't know;
» make a plan to get missing information that you don't have;

« identify steps and strategies that can help you to get the
information that you need;

+ evaluate how productive your thinking was;

« realise that you could have improved on your thinking.

\ .

Isn't life realiy just a series of probiems to solve, and a process of resolving
doubt about what to do, what to believe and what to value? Part of it is
about inquisitiveness and looking at possibilities. Part of it is searching for
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evidence. But mainly, it's about open—mindedness on all sides of a situation.
It's having that growth mindset to see new possibi]itics; to not just look for
things that strengthen your current view but to have curiosity and to ask
questions to go bcyond your current view.

The neocortex is the part of your brain that you use when you define things
and recognise, identify and label them. It's what you use to understand
something by explaining it, describing it or summarising. It's the part
of your brain you use to apply understanding to other areas of your life
through predicting outcomes and experimenting. It's the part that permits
you to analyse things through making connections and comparisons, to
check things. It's the part of your brain that helps you to evaluate through
being critical and making decisions. It's the part that allows you to propose
new ideas, to p]an, to dcsign and to create new meaning.
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Remember

v There is no universally agreed upon definition of 'intelligence'.

v You have three major parts to your brain, that all work with each
other.

v Thinking about, and understanding, your emotions is essential for:
e self-awareness;
* managing emotions;
e motivating yourself;
¢ understanding other people.

v WHY you feel what you do is more important that WHAT you feel.

W Your basic instincts can be controlled and managed — but you have
to recognise them and try. Hard.

« Take risks, challenge the way things are, but be RESPONSIBLE.

v Changes in your 'thinking' brain cells can continue long into your
life, if you let them.

Recommendation

Go outside. Do something else. Think about what you've worked
through so far and build this chapter in with that. Talk to your friends
or your co-workers or your children or your parents or your brothers or
sisters about how they view their 'three brains'. Expand your vocabulary
by being more accurate about what you feel. Examine yourself further
with regards to your emotions and WHY you feel as you do. Practise the
habits of mind: Do you know what you don't know? Close the book and
come back to it in a day or two.
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6 Thinking about
O Thinking
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So far through this book you've looked at psychosocizd skills — the skills
that you acquire and refine throughout your lite. You know that your brain
has three main areas. You've looked inside your psychosocizd brain and now
have a better undcrstanding of where your fee]ings come from. You also
understand more clearly how you can develop your emotional brain to lead
to stronger self-awareness and undcrstanding of others.

You may have prcviously thought that your fec]ings were 'from the heart’
and that your brain was all about 'thinking’. You will now have a more
COl’l’lpiCtC notion of how this is devc]opcd through your rational brain and
how your cognitive abilities won't stop growing unless you think they have
— or you just won't let them.

In the last chapter we introduced Habits of Mind. One of these — Thinking
about Thinking — is the title of this chapter. We'll explore more about your
rational brain and about negotiating ptob]cms.

CHALLENGE 1

Without looking back, summarise what the Habit of Mind 'Thinking about
Thinking' was about. Once you've written your summary, go back to Page
105 in the previous chapter to check how close your summary was.

Essential Thinking Skills

There are lots of definitions and lists of 'life skills'" and 'intelligence'.
Similariy, there are a lot of definitions for thinking. Your thinking needs
you to be activciy involved. Your brain generates jumhlcd ideas and random
thoughts. Unless you engage with them, organise and process them, you're
not rcai]y thinking.

One of the most recognised lists of cognitive thinking skills comes from
Benjamin Bloom, an American educational psychoiogist. The purpose of
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his list was to describe the cognitive processes by which thinkers deal with
knowlcdgc — to show that thinking requires active participation.

Lists like this are often called raxonomies. A taxonomy is a classification of
how different things under one theme are related. The two images below
show two versions of Bloom's taxonomy.

Bloom's Original Taxonomy (1956)  Bloom's Revised Taxonomy (2001)

Synthesis Evaluate

Remember

Comprehension

‘ Application ,

Knowledge

CHALLENGE 2

Look at the two lists again and compare them. Apart from word changes,
what other difference is there between the two? (Answer on page 111)

For the remainder of this section, we will only consider the 2001 revised list.

CHALLENGE 3

Look at the definitions below and match them with the correct element of
Bloom's Revised Taxonomy. (Answers on page 111)

1) Remember a) Implementing

2) Understand b) Planning and producing

3) Apply c] Classifying, summarising, comparing, explaining
4) Analyse d) Checking

5) Evaluate e) Differentiating and organising

B) Create f) Recognising and recalling

So, when you plan something or make something or generate ideas, you are
creating. When you compare things, Cxplain them, classify or summarise
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them, you are demonstmting understanding. Likewise, when you can
recognise sornething or recall information, you are showing that you can
remember.

These six processes deal with knowledge. Knowledge is the start of it all:
you need to 'know' before you can remember, understand and then apply,
or analyse, etc. When Bloom's taxonomy was revised, the people took
knowledge out of the list as it is required before cognitive processes can
begin. When they did that, they also created a new raxonomy: a taxonomy
of types of knowledge used in thinking.

Knowledge
T T e
Taxonomy of Knowledge

1. FACTUAL KNOWLEDGE means knowing
terminology and specific details.

2. CONCEPTUAL KNOWLEDGE means knowing
categories, principles and theories.

3. PROCEDURAL KNOWLEDGE means knowing
subject-specific skills and methods, and knowing
the appropriate use of them.

4. METACOGNITIVE (Thinking about Thinking)
KNOWLEDGE is knowing strategies, context and
conditions and, most importantly, knowing yourself.

Anderson et al., 2001

So there are four kinds of know]edge that you can have before you even start
to engage in basic thinking proeedures. Don't worry too much about this
as we all have knowledge of some kind and, if you have understood one of
the Habits of Mind, you'll also be able to recognise what you don't know.

q9 p's 9% eB'C 27 4T paddems 23ea1d / SISSUIUAS pue a3en|end
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N

C HABIT OF MIND — THINKING AND
COMMUNICATING WITH CLARITY
AND PRECISION

One characteristic of intelligent people is the

desire to communicate accurately. Part of this means listening
to ensure that you have understood someone correctly, and
part is the way that you write and speak.

Remember the Shakespeare quote earlier in this book, the one
about 'what's in a name'? That is relevant to this habit. If things
aren't defined clearly, if there is inconsistency in an argument,
people will get confused.

Part of developing this competency is through developing your
language; partly Jﬁwrou h expanding your vocabulary. The more
complex but also speci?ic your language is, the better equipped
you are to think more effectively. Growing your language ability
will grow your thinking capabilities. This helps explain things
more clearly. )

\

CHALLENGE 4

Look back at the list in Challenge 3. Try adding some more words to the
definitions given. Like your vocabulary expansion for emotions, this is
expanding your vocabulary to be more precise about your thinking. You
can check your answers using a reference to synonymes.

So, is there a definitive list of basic thinking skills — the skills you need
BEFORE you can use more Complex skills? The answer is NO. There are
many different views and theories and taxonomies about thinking skills.
Educators, researchers and psychologists have differing approaches.
However, most agree there are five main categories. Using these skills is
essential to your cognitive, emotional and social development.

A Taxonomy of Essential Thinking
Skills

This classification starts with skills that are quite simple to develop, and
gradually works through to more Complcx competencies.
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Read each competency and think about how often you use it. Tick the
column that describes your use. As always, be honest with yourself.

1.
Qualifying

(Finding unique

characteristics)

Recognising units of basic
IO

i Recognising tasks or
i problems

Chapter 6 | Thinking about Thinking

2.
Classifying
(Determining
common
qualities)

3.
Finding
Relationships
(Detecting
regular
operations)

Transforming
(Relating
known to the
unknown)

Drawing
Conclusions
(assessing)

i Recognising similarities and
differences

i Making ‘either/or’
i distinctions

i order

Adapted from fig 9.1, page 49, Developing Minds, 3 Edition
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Finished? OK, that was a quick look at essential thinking competencies.
Don't worry if you found that you rarely or only sometimes use these skills.
'Ihrough practice, and by putting to use what you are covering in this book,
you will find that many of those will become ‘often’. These skills, when used
often, will help you deal with more complex thinking processes. So, what
are these?

Complex Thinking Processes
CHALLENGE 6

What words and phrases do you know about 'complex thinking processes'?
These are processes that use your essential thinking processes for a specific
purpose. Write a list.

rH’lﬁ kCy to that was fOI‘ a SEZCCiﬁC purposc. If\your ANSWCETS inciuded any Of

the foiiowing, you are moving in the right direction.
+ Problem solving
+ Decision making
« Critical thinking

+ Creative thinking

These four skills are considered very important in today’s world. If you look
back to the various definitions of life skills in the second chapter, you will
find these four on many of the lists. The essential thinking skills you've just
covered are not on those lists. However, you need the essential skills before
you can use the more complcx strategics Cffcctivcly.

The highcr—ordcr thinking skills of prob]cm—so]ving, decision making,

critical thinking and creative thinking use your essential thinking skills
for a specific purpose.
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There are many different situations where you need to use these skills.
However, we can define what thcy are and outline some approachcs to
using them.

Problem-solving
CHALLENGE 7

What is a problem? Think of your own definition of one.

Compare your definition to these:

c: difficulty in understanding or accepting

Merriam-Webster Dictionary

o e — T, e e r—

e — —— —— - — — — - — = —— -

A situation, person, or thing that needs attention {f
and needs to be dealt with or solved. .

1. A question raised for inquiry, consideration, \
or solution

2.a: an intricate unsettled question
b: a source of perplexity, distress, or vexation }

Cambridge Dictionary }

A problem is a situation that is difficult in some way; that requires
questioning and thought to solve. How effective you can be asa problem—
solver will depend on your approach.

Almost every problem is related to dissatisfaction about something. Because
satisfaction is subjcctivc, problcms are also subjcctivc.
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For example:

Sai Htoo has a Thida Lwin
problem with the doesn't mind the
weather being heat.
too hot.

...although the temperature is the same, Sai Htoo sees
it as a problem but Thida Lwin doesn't.

Similarly, a small problem for one person may be a big
problem for someone else. ]_l

\%

Kyaw Kyaw suffers from heart
disease, so the heat is a big

_ problem for him, whereas Sai
Htoo finds the heat annoying,
but not a health risk.
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Problems have solutions. Some solutions may be found quite quickly and
casily, whereas others may take much more effort and time.

In 2000 the Clay Mathematics Institute announced
seven Millennium Prize Problems. These are seven
mathematical problems. Each person who finds a
correct solution to any of the problems gets a US $1
million prize. At the time of writing, only one of the
seven Millennium Prize Problems had been solved.

From Wikipedia

So, by 2018, only one of these problems had been solved, and that took
three years. Not quite the same as figuring out how to get somewhere on
time when your bicycle has a flac tyre! In time, it is likely that the other
six Millennium Prize Problems will get solved. The person who does this
will certainly need to use this next Habit of Mind.

HABIT OF MIND — PERSISTING R

This is probably the most important part of
problem-solving. It has a lot to do with your growth
mindset. It's about keeping going and not giving
up easily. To be an effective pro%|em—so|ver, you
will need to:

o stick to your task until you finish it;

+ analyse a problem and develop strategies to attack that
problem;

+ have a range of those strategies and be able to use them;
+ gather evidence about whether a strategy is working or not;

* be able to slow down, take a step back, and put a different
strategy into action;

+ have approaches to problem solving that are systematic:
* Where to start?
* What steps to go through?
* What information do you need to get?

+ become comfortable with things that are ambiguous or
unclear.

\ J
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CHALLENGE 8
Think of a time recently where you faced a problem. Ask yourself these
questions.

. QUESTIONS WHAT YOU DID :

Did I stick to my
; task?

How did | analyse
i the problem?

What steps did | go
i through? i

What information
i did | get?

What strategies did
i luse?

What evidence did
i | gather about my
i strategies?

Did | use alternative
i strategies? What
i were they?

Was there
i ambiguity?

Was | comfortable
i with that
i ambiguity?

Did I solve my
i problem?
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The key question here is, 'were you persistent?' Did you stick at it and not
give up Casﬂy? If not, why not? Knowing these things and asking yoursclf
these questions will help you develop your persistence and also help in
dcvc]oping your resilience, self-awareness, problcm—solving, and planning
abilities. It's all back to that growth mindset.

HABIT OF MIND — THINKING FLEXIBLY R

Think back to your psychosocial brain. You now
know that your brain isn't just used for thinking -
there's also a lot of other stuff that it does to keep
your body working. Your brain changes and repairs
itself and continues growing to allow you to be more intelligent.
Being flexible is to Qdapt, %end or move when needed. So, just
like you can have a flexible body, you can have a flexible mind.
To be a flexible thinker - like being persistent — needs a variety
of strategies to approach problem solving. You need to know
when to think in broad, genero| terms cmg, on the other hand,
know when to be detailed and specific. To be a flexible thinker
you will need to:

+ look at problems in new and creative ways;
« consider different points of view;

+ be comfortable dealing with many sources of information AT
THE SAME TIME;

« consider arguments or information that goes against your
beliefs;

+ not mind confusion and ambiguity;

« identify when to take a break from a problem and revisit it
another time.

\_ J
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CHALLENGE 9

When was the last time you faced a really challenging problem or internal
conflict? These questions are about developing your approaches to
problem-solving. Think of a problem you have had recently. Go through the
guestions, focusing on this problem.

QUESTIONS WHAT YOU DID

How did | look at the problem
i in new or creative ways? H

What different viewpoints did
i | consider it from? :

Did | take on many sources of
{ information? :

Was | comfortable with :
i holding these viewpoints and
i sources at the same time?

Was | allowing myself to have
i my mind changed? :

Was | prepared to question
i and challenge my own
; beliefs?

Did | have any intuition and, if
i so, was | correct?

Did | tolerate confusion and
i ambiguity?
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Do not think badly about yourself if you find this difficule. Quite possibly,
you are seeing these ideas for the first time. It's quite OK to find out that
you could be doing things better. NOBODY is born with all of this. We all
have these possibi]ities, but it is up to YOU to see them, build on them and
allow yourself to develop them as much as you possibly can.

The opposite of a flexible thinker is a person who looks at problems from
only how it affects them. These pcoplc look at problcm solving as bcing
only one way — their way. Would you want to be like that? Would you want
your students or your children to be like that?

Again, like all the things we are going through, you don't magically gain
these skills, as they require lots of practice and patience. You need to be
persistent, manage your impulscs and listen to others with undcrstanding.

Decision Making

Very Carly in your life, you started making decisions. You most likcly have
already made more than a hundred decisions just todzly. Did you reaﬂy
think about the possiblc consequences of those decisions, or did you make
them instinctively? For example, in the first five minutes of my day I'd
a]rcady made a decision to get out of bed rather than stay in it, to drink
coffee rather than tea, to not eat breakfasc as I wasn't feeling hungry, to
wash my hair but not to shave, to brush my teeth after my coffee. This is
not a complete list — [ made many, many other decisions in those first five
minutes. All of these were casy decisions to make.

CHALLENGE 10

Read the examples of decisions | made again and see if you can identify why
they were 'easy' to make. Think about the first five or ten minutes of your
day. What decisions did you make?

Hopefully you recognise that my decisions were ‘easy’ because a lot of them
related to routine, and also because they were ‘cither/or' choices. Whenever
you want to do somcthing, you consider whether you have choices, look at
your choices, and then try to decide on one. You are in this position and
make decisions almost Constantly when you are awake. But, how many of
the decisions that you make are really so easy?
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CHALLENGE 11
a. List the decisions you made in the first five minutes of your day.

b. Think about the consequences of those decisions. Did it really
matter whether you drank coffee or tea? Did that decision affect
anyone else? Write some of the decisions you made and answer the
questions.

Decision You Number What were the What were the Short-

Made : of Choices : consequences to : consequences to : or Long-
¢ You you? others? i term
: : Thought of : : Effect? :

I expect that many of those decisions were 'either/or' decisions, or the
consequences of those decisions did not affect you or other people in any
significant way. Many of the effects would have been very short term,
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perhaps instant. However, how many of the decisions you make in a day are
that casy? What about bigger decisions that have 10ng—tcrm consequences
and can signiﬁcantly affect others around you?

CHALLENGE 12

Think of a difficult decision you made recently that didn't work out the way
you'd thought, hoped or planned.

feseesseresetortsrasertertercoresessrssrssersorsorssraness P P PP PP PP PP 2

QUESTIONS WHAT YOU DID

£ Did | consider everything |
possibly could before making
; the decision?

: Did | get all the information |
could before making it?

Did | just go with the first
thing that came to mind?

£ Did | fail to consider
alternatives because | only
i saw an either/or?

L Did| carefully consider
consequences of long-term
: effects?

: Did | consider consequences |
to other people or only to
myself?

Did I look at advantages AND
i disadvantages or only at one :
side? :
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You may have reaﬂy considered things, examined all options, invited
other peoplc’s contributions, thought 10ng term rather than just about an
immediate outcome. However, sometimes situations outside your control can
make your decision not work out. Be careful though —if you usually blame
things outside your control, it probably means your decision-making process
has flaws; often because you haven't fu]ly considered those things. Steps you
can take to reduce this include asking yourself the following questions.

1. Am I being too hasty in making this decision?
2. Am I thinking too narrowly about this?
[s my thinking focused or am I jumping from one idea to another?
4. Am I exploring ideas fully?
Am [ only thinking of an either/or, without considering other
alternatives?

Asking yoursdf‘thcm questions will reduce problﬁms with your decisions
and reduce the faults in your thinking about them.

So, what makes a good decision maker? Like being an effective problem
solver, this all comes down to you thinking about your thinking. It involves
actively engaging your thought processes, employing your growth mindset
and developing those Habits of Mind. To help you become a better decision
maker, you can talk yourself through certain steps.
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Decision-making Checklist

Tick When

Primary Question Secondary Questions Answered

What makes this

decision necessary? Why do | need to make this decision?

What are my options? | Are there any unusual options | should consider?

What are the long-term consequences?

What are the consequences for others?

What are the
consequences for What consequences might there be that | have not
each option? thought of?
What evidence do | have for thinking they are likely?
Is this information reliable?
How do these Do they count in favour for the options?
consequences affect
my options? Do they count against the options?

For me?

How important are For all those affected by them?
the consequences?

Do some of the consequences mean | should
consider them more?

Am | comparing
and contrasting the
options considering
all consequences?

Which option is best?

How can | carry out

the decision? What actions must | now take?

CHALLENGE 13

Think about an important decision you will have to make soon. Work
through the above checklist around that decision.
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There are no rules as to how you acquire this thinking skill — it requires you
to use all your essential thinking skills in a dccper way. Decision — making,
like everything we are taiking about, isn't a skill that you magicaily gain, it is
somcthing that you will spend your life icarning, improving on and rcﬁning.

~

HABIT OF MIND — APPLYING PAST
KNOWLEDGE TO NEW SITUATIONS

Experience isn't what happens to you, it's what you
do with what happens to you. You have knowledge.

You have your experiences. You have skills that
transfer to other situations. So why, when faced with something
new, do people often say 'l can't' or 'l don't know how'?

What's worse, however, is refusing to adapt old ideas, and

\therefore applying knowledge incorrectly. )
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A wonderful cxamplc of appropriate application is the story of someone
in a grocery store in a foreign country. The man doesn't know much of the
language at all. He was looking for chicken but couldn't find it. However,
he did find eggs. He picked up the eggs, walked to the sales counter and,
pointing at the eggs asked, "Where's mother"?

Critical Thinking

The term 'critical thinking’ 1s probably one you have heard used a lot, by
many different people, in many different contexts. The problem is that it is
often used incorrectly, cxplaincd confusingly and not :{ctuaﬂy practised by
a great deal of people who claim to have this skill. It's a complex thinking
skill that is used for a speciﬁc purpose.

CHALLENGE 14
What do you think critical thinking is?

Just like many other things you have looked at, there is no universally
agreed upon definition. Wikipedia gives the following examples of
definitions:

'Disciplined thinking that is clear, rational, open-
minded, and informed by evidence'

'Reasonable, reflective thinking focused on deciding
what to believe or do'

'Includes a commitment to using reason in the
formulation of our beliefs'
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'Thinking about one's thinking in @ manner designed

to organize and clarify, raise the efficiency of, and
recognize errors and biases in one's own thinking.
Critical thinking is not 'hard' thinking nor is it directed
at solving prob?ems. Critical thinking is inward-
directed with the intent of maximizing the rationality of
the thinker. One does not use critical thinking to solve
problems—one uses critical thinking to improve one's
process of thinking'.

Look back at your definition of critical thinking. How similar were you to
any of those definitions?

Critical thinking plays a big partin building understanding of others, your
own self~awareness, your own knowlcdgc, how to improve your own ideas
and how to make your arguments more effective. It is important that you
use, practise and refine the elements involved.

'Actually, the essence of critical thinkin? lies in asking
questions and to keep asking them until you are
satisfied with the answer.

Ho Lok-sang, Director of the Centre for Public Policy Studies at
Lingnan University, Hong Kong.

g HABIT OF MIND — QUESTIONING AND R

POSING PROBLEMS

Why do you never see baby pigeons? How can

| feed my family and put a roo?over their head
when there are no jobs? How can | improve my skills for life
when school only teaches me how to memorise things? Why is
Myanmar's average life expectancy 66 years when Japan's is
85 years? Why is it that men are encouraged to have a lot of
girltriends but women are only supposed to have one boyfriend?
To be an effective thinker you have to ask questions. You will be
inquisitive by seeing contradictions around you and have the
desire to think about and fill the gaps between what you know
and what you don't know. You Wﬁ| want explanations. You will
want evidence. You'll want to ask the right questions to get the
information you were looking for. )

\
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One thing that annoys me is the question, "Where are you from?' It's vague
and imprecise. Without me tota]ly guessing and making assumptions of
what the person asking that really wants to know, the only honest answer [
can give is 'I'm from my mother'. You explored this 'from'ness a lictle earlier
in the book when you looked at identity.

CHALLENGE 15

What is a better question than 'where are you from'? Write some questions
that could more accurately give you the information on you really want.
(Answers on page 132)

If your questions were somcthing like the ones at the bottom of page 132,
then you are asking stronger questions. The answers you get lead on to
other questions, which lead to further questions, and so on. As a result, you
will get to the information you wanted. Asking questions means knowing
your purpose — what you want to find out — and involves structuring those
questions accordingly.

But what about being creative? Critical thinking requires you to follow
rules of logic and your rational brain. Is it compatible with creativity, which
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often requires you to break rules? Yes, it is. Critical thinking is a necessary
part of creativity because you need to be able to analysc, evaluate and refine
your creative ideas. But is creativity the same as creative thinking?

Creative Thinking

Creative thinking is mostly about self-confidence and attitude. Creativity
is frcqucntiy less ordered, prcdictabic and structured than critical thinking.
Creative thinking, like critical thinking, is regularly misunderstood and
confused. There are, as usual, a lot of different definitions.

i B —————— - - — e,

Creative thinking is a way of looking at problems
or situations from a fresh perspective that suggests

[F
unusual solutions. §

{\ Adapted from Business Dictionary

% Creative thinking bridges the gap between what s
? is dreamt and what is desired; it knows no bounds [(
i and is not restricted by possibilities. %

http: //www.transformnursing.eu/

= B s B —

e = - — ———
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Creative thinking is a rational process that enables
useful responses to open-ended challenges.
Creative thinking involves specific cognitive,
metacognitive, and affective skills. Although
creative thinking is initially an individual process,

it is affected by factors like the surrounding
environment and the task you need to do. Finally,
creative thinking is not rare. All normally functioning
people have the ability to think creatively.

Adapted from Developing Minds p.70-71
e T e

The abilities associated with creative thinking utilise very different
approachcs, more imaginative and open ones Comparcd with critical
thinking abilities.
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Creative thinking is about the steps and cognitive skills that move you
forward from a problcm to a creative solution. It can be a process with clear
actions that outline the stages you go through. For example:

1. identify the difﬁculty;

N

search for solutions, make guesses or develop hypotheses about

the difﬁculty;
3. test and retest your hypotheses;
4. modify and retest them if’ necessarys;

communicate thC rcsults.

HABIT OF MIND — CREATING, R

IMAGINING & INNOVATING

There's a Latin phrase used in English: 'the status
quo'. It means 'the way things are'. How man
times have you heard someone say something like 'well, that's
just the way things are'? How many times are you not happy to
Lear that? Few, if any, problems in the world ever got solved
by doing the same thing over again. If you don't cha%enge the
status quo you won't create or innovate. Both of those things

start with imagination.

Like all of the competencies we are talking about, EVERYONE
has the ability to acquire and use them. YOU have that ability to
come up with something new, clever, more efficient or original.
To be a creative thinker you only need to develop it and let
it grow. The things you can do about this are similar to other
elements in this habits list, but you must make them a habit:

+ Try to find many different solutions to a problem.

+ Examine options from as many different perspectives as you
can.

o Take risks.

* Push your own boundaries - go beyond them.
+ Get used to feedback. Welcome it.

+ Challenge the status quo.

Creative thinking is necessary for you, organisations and
society as a whole. Many historians believe that for a society to
both preserve important parts and at the same time to grow,
\creative thinking is essential. D
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The whole point of thinking, and thinking about your thinking, is you
need to actively engage. It is necessary for you to use essential thinking
skills, You need to work through them before you can effectively work
on the more compicx thinking skills. Critical thinking will allow you to
identify problems and creative thinking will allow you to find solutions
to those problcms. Being a flexible thinker is to kccp questioning, to kccp
being curious and to look at things from as many different perspectives
as possibic.
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Remember

v There are different kinds of knowledge.

v Knowledge is the starting point for your basic or essential thinking
skills.

v You need to have a strong grounding in the basics before moving
on to complex thinking.

v To develop your thinking skills you must:
e question;
e persist;
¢ be inquisitive;
¢ use your growth mindset.
v Thinking skills only means being able to effectively solve problems
you face.

v Your thinking skills can develop throughout your life if you allow
them to.

v You can always improve on your thinking.

Recommendation

Go outside. Do something else. Think about what you've worked through
so far and build this chapter in with all of that. Talk to your friends or
your co-workers or your children or your parents or your brothers and
sisters about what they think about thinking. Look for and recognise as
many options and solutions to problems as you can. Make choices when
you have thoroughly explored those options. Take your time: don't just
go with the first solution that comes to mind. Do puzzles. Push yourself.
Let your creative juices flow. Close the book and come back to it in a day
or two.
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Bamboo or Brick?
— Resilience
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You've covered a lot in this book. You've looked at life skills, at what they
are and what thcy aren't. We narrowed that down to psychosocial abilities
and looked at what some of those are and how you can develop them.
You've examined your dcvclopmcnt and know that it is actually life ]ong.
You've been through some Habits of Mind — these will, if you practise
them, develop your thinking in general terms and help you to be a more
effective problem solver. One of those habits, persistence — your :Lbility to
kccp going — is most linked to this chapter.

So what is resilience? It's come up a few times in this book so far, but
have you heard this word somewhere else before, maybe in a science class?
Scientists talk about resilience as how much force, pressure or stress
something can take before it breaks. If we look at this from a human
perspective, the same thing applics. How much force, pressure or stress
can you take before you 'break? Well, surely the idea is not to break so, in
psychology and mental health, resilience refers to the abi]ity to not break
AND to return to a balanced state stronger or at the same level as before
the stress and pressure was applied.

CHALLENGE 1

Look at the picture opposite. Which one of these two materials do you think
is more resilient? Why?

Bricks look strong right? 'Ihey are hard, firm and heavy. However, if you
put enough stress on a brick, it breaks and cannot be repaired. It may be
strong initiaﬂy, but because it can't repair itself, it's not resilient. Once it's
broken, it's broken.

Bamboo, Cspccially when it is young or sprouting, doesn't neccssarily look
strong, but if you step on it, cut it, or tear off a leaf, it can heal itself and
grow again. That's resilience; the ability to repair yourself and keep growing
after damage, pressure or stress.
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cientists create all sorts of new materials that they want to be stron
Scient Il sorts of Is chat they twob g
but also very flexible so that thcy won't break under pressure. Thcy build
in qu:dities that strecch and ewist and bend and bounce back. Can these
qualities be built into pcopic? Can thcy be built into you? In this section
you'll explore more about resilience, why you need it and some ways that
you can build it into yourscif.

Pressure, Stress and Coping

All of us feel pressure and stress in varying amounts throughout our lives.
A 1arge part of building resilience is recognising when you are feeiing under

SCress or pressurc.

CHALLENGE 2

Think about some major life events when you felt stress or pressure. Not
day-to-day things, but the big ones. Write a list of these. In the box are a
few of my examples:

ANY exam l've ever taken  1st job interview
Leaving home  Moving abroad

Are the things on your list similar to mine? Did you get through these
events? Are you still alive? Well, of course you are it you are rcading this —
you survived, you managed; you coped. This means you :dready have some
resilience. Like all the abilities we are taiking about, you all aircady have
it — this is about how you build on it. Being resilient isn't oniy surviving
and coping, but about thriving and growing during hard times.

So how do you cope? You've looked at problem solving in the last few
chapters. Well, coping is when you make a conscious effort to solve your
own problems. You do this to reduce stress or pressure. How well you
manage this depends on the type of stress you are facing, the circumstances,
and, of course, you yourself. In reality, there are two kinds of coping;
proactive and reactive. The image opposite gives you some idea of these.
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o Styles

S

<\Pr<>active Reactive )

Proactive Coping: Reactive Coping:
Involves anticipating a problem Confronting the problem only
and preparing a strategy on after it has happened, which
how to confront it before it requires having a quick, often

occurs. unprepared strategy.
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CHALLENGE 3

a. People respond in various ways to challenges and stress in their life.
Read through the list and tick the ones that you often use. If you think
of any that are not included, add them in.

............. T T N Th g —
............. Playsportordoexercise i jEatcomfortfeed =~ @ .
............. Workouthowtosolvetheprablem | =~ iBVEUR o ee—
Practise a healthy lifestyle Pretend it's not happening
Use Habits of Mind Use substances
Listen to music Blame yourself
............. e —
............. Dosomethingtorelax ~ ...i...idutdowhatothersaredoing
............. S0CRNSe s el yoUrselfyou've done your best
Think positive Worry
Get professional help Watch TV, a BVD, play video games
............. e e
............. MakeaProsandConslist .  iMakeajokeoutofit . ... .
Get organised i Procrastinate (do something else
S ST SO . U
............. Read informativebooks i BRSO e
............. Tryharder e Selfmedicate
Meditate or pray Isolate yourself
Other Other
............. e

Adapted from Emotional Intelligence Activities for Teens Age 13-18, 28
Jan 2003, page 29

b. Label each response as either Proactive Coping (PC) or Reactive
Coping (RC).
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¢. Now count how many PC versus RC responses you have. Be sure to
include any 'others' you added in. Insert the number of each you
have below. This will allow you to see which kind of response you use
the most.

So, what does this tell you? Are you more ofa proactive coper or a reactive
coper? Are you a mixture of both? Which do you think is more effective?
Undcrstanding this hcips you understand yoursc]ﬁ increasing your self-
awareness and helping you become more resilient.

CHALLENGE 4

What part of your brain is being used the most when you think about your
coping style?

If you answered 'emotional (or limbic) brain/, you’d be more correct than
not. So how can you understand your emotions better?

Emotional Understanding & Awareness

As you learned in Chapter 5, you have a very compiex thinking system,
linked to your reptilian brain as well as your emotional and thinking brains.
Being aware, and listening to and understanding your emotions, is very
important in rcsponding to chaiicnges you face.

CHALLENGE 5

a. Write down as many emotions as you can think of. Think of ones that
you have felt recently or have seen other people feeling.
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b. Look back at the Emotional vocabulary Wheel on page 92. Choose a
few more that are relevant to you and add them to your list.

c. OK, now identify how they make you feel when you are experiencing
them - either positive or negative. Underline the ones that make you
feel negative andthe ones that make you feel positive.

The best way to increase your awareness of your own emotions, and how
you respond to situations, is by first acknowledging them.

CHALLENGE 6

Record some of the emotions that you have felt throughout your week. For
each day, think of an emotion you experienced, and fill in the table about it.

What
were you
feeling?

Wasita
negative
: or positive :
¢! feeling? ¢ i b bbb b
What was
happening?

How did
you react?

Was there |
a physical
reaction?

What will
you do next
time?

Adapted from: Karen Reivich & Andrew Shatte, Building Resilience in
Young People, Reach Out! Teachers' Network (2002)
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People often talk about the 'power ofpositive thought’ and it isn't wrong
to do so. However, it is important to understand negative thoughts
and emotions. Feeling sad or angry is not 'bad’, as 10ng as you are able
to understand why you are fcc]ing that way. It is just as important to
acknowledge your pain as it is to acknowledge your joy. Understanding
WHY you feel sadness or anger is an important part of undcrstanding
emotion. This self awareness contributes a lot to your resilience.

Controlling Impulses

Along time ago, | used to work in rnarketing. One of the things that we
looked at was the way people shopped; how they bought things.

CHALLENGE 7

a. Think about the last time you went shopping. List all the things you
bought.

b. Look at your list and write the letter P next to everything you had
planned to buy. Maybe you'd written them on a list or you just knew
you had to buy them.

c. Look at your list again. Are there any things on it that you hadn't
planned to buy? These are called impulse purchases - the things we
saw that we decided there and then that we wanted.

e 141 e



Young Adult Success

Have you ever noticed that there are often candy bars or promotion items
near where you pay for your shopping? They are placed there to appeal
to your impulses — things you hadn't planned to buy but just decided to
because they were there.

In the same way that we make impulse purchases, we have our own impulses
— sudden strong desires to do something. Impulses are a normal part of
human thought processes, but they can become problematic. The ability to
control impulses — especially the desire to act on them - is an important
factor for your self-awareness, understanding your emotions and developing
your resilience.

é )

HABIT OF MIND — MANAGING
IMPULSES

To be an effective problem solver, you need to
be deliberate. You need to think things through
before you act. Don't be impulsive; plan or set goals. Clarify
your understanding of the problem before you try to solve
it and develop strategies about how to deal with it. Don't
make judgments bosec?on your values or beliefs until you fully
understand what is happening. Consider alternatives and
consequences before making decisions. Gather information
from all sides, check instructions and reflect before giving an
answer.

\_ J

CHALLENGE 8

Back in Chapter 6, and looking at another Habit of Mind - persistence - you
thought about a recent problem or challenge. Use the same situation or
think of a different one. Ask yourself the questions below and write down
some things about that situation.
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Did | fully think things
through?

Did | make judgments based
on my values/beliefs?

Did | really fully understand
what was happening?

What alternatives did |
consider?

 How did I think through
the consequences before
deciding?

Did | gather information from
all sides?

Chapter 7 | Bamboo or Brick? — Resilience
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The key question here is, 'were you deliberate or were you impulsive?’
Askirlg yoursclf these questions will hclp you manage your impulsivity —to
not hastily react. This will also contribute to you developing self-awareness,
problem solving, understanding of others and planning abilities. It's all back
to that growth mindset. The following image highlights a process that you
can use to hclp you rcgulatc the way you rcspond to pcople or situations.

T —e

e

'"THINK -IMPULSE' STRATE Y

|. stop... Think
(Delay Your Response)

1. Breathe
(sfill Delay Yovr Response)

3. Think of Three Responses
(Rmnq... 6et Three)

4. Think More
(Which Response is &est)

5. Respond

e e — ey
—— —\_\_'__E_\f___uf'_

—

CHALLENGE 9
a. Pick three scenarios that you can identify with.

i. You have been in line at the bank an hour and, when you are
near to the front, someone pushes in front of you.

ii. You are in a teashop and one of the servers accidentally spills a
drink on you.

iii. The person you are talking to has the opposite political views to
you and is insulting your viewpoint.

iv. You are online and you've noticed that a friend on Facebook
has unfriended or blocked you.

v. You have been saving up for a new phone and your friends ask

you to go out to dinner at an expensive hotel.

Your friend asks you to do a favour that you're not very

comfortable doing for them.

VI.
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b. Fill in the table with your possible responses to each scenario

c. Look at your responses and choose one for each scenario. Why did
you choose this one?

Scenario 1 Scenario 2 Scenario 3 :
Response 1
Response 2

Response 3

feseserssrcsntercirsrcnnsans PP fesessertontoresnasirtortorssnsssrssessnnsnnce PP 4

Chosen
response

! Reason for
i Choosing !
this
response

Adapted from: Karen Reivich & Andrew Shatte, Building Resilience in
Young People. The Reach Out Teachers Network (2002)
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Take another look at your chosen responses and your ’whys’. Think back to
Chaﬂcngc 3in this chaptcr: Are your responses positive or ncgativc? Will
they lead to understanding or will they lead to conflict? Will they help you

havc more sclf—awarcncss, COl’lﬁdCl’lCC7 rcsilicncc or undcrstzmding ofothcrs?

CHALLENGE 10

a. Think back to when you were going through a difficult time in your
life. Now think about how people who were aware of your challenge
responded to you. List some things they said and did that you found
to be very understanding and comforting for you.

b. Now think of a time when someone you knew was going through
a difficult time in their life. Think about how you responded to
their challenge. List some things you said and did to show you
understanding of and support for them.

c. Are there things you could have said or done better? List these. Use
the understanding you've discovered so far through this book.

Could have said or done
: better :

Adapted from: Karen Reivich & Andrew Shatte, Building Resilience in
Young People. The Reach Out Teachers Network (2002)

Looking at things in this way helps you to understand yourself and other
pcoplc. It allows you to look at the positive things that have been said
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and done that lead to building resilience, because you are reﬂecting and
concentrating on improvement. It's that growth mindset again.

Knowing Your Triggers

We all have certain things, situations, or peoplc that cause us stress from
time to time. When you can identify your stressors, you become more
skilled at preventing negative consequences or unhcalthy responses.

CHALLENGE 11

Here are some common triggers for people that often lead to unhealthy
responses. Cross each factor that causes you stress. Add more of your own.

Lack of sleep Interruptions from others

Others being rude or disrespectful Arguments with parents

Adapted from Emotional Intelligence activities for teens age 13-18, 28
Jan 2003, page 29
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In Chaﬂenge 2 in this chapter, you looked at major life events that put you
under pressure or when you felt stressed. But that didn't look at the root
causes — WHY you telt those things —it only looked at WHAT they were.

CHALLENGE 12

Think of a time that you jumped to a conclusion and said or did something
that you regretted.

rigger Event -
(what happened)

eference -
: I \(how you incorrectly
i evaluated the situation)

nhealthy Response -
: \J (what you did or said
i that you regret now)

Truth - (what was really
going on) :

ealthy Response -
: § {what you can do or
i say better next time)

Adapted from Emotional Intelligence activities for teens age 13-18, 28
Jan 2003, page 29

Like all the things we are going through, looking at your triggers through
only doing exercises or rcading this book will not help you achieve your
success. It is something you have to Continually and continuously apply to
your life. Going through the TRUTH' exercise above helps you make better
choices. Recognising this and understanding it shows you are on the way
to self-awareness, emotional understanding and understanding of others
and will contribute to your resilience.

You've gone through a lot of positive processes here, mainly relating to
situations or other peoplc. Keep trying to dCVClop all of the strategies that
you've been working through. However, sometimes it isn't other people
that are the problem. Sometimes it is an internal thing,

e 148 e



Chapter 7 | Bamboo or Brick? — Resilience

Self-Talk

Do you talk to yourself much? Whart kind of things do you say? What

conversation are you having inside your own thoughts now?

I talk to myschcalmost all the time. It hclps me idcntify problcms, look at
different perspectives, allows me to go through options and contributes
to my decision making,

Self=talk is the talk that goes on inside your head. Good and bad. The
talk you do inside your head with yourselfcan affect how you cope with
Challcnges. Your self-talk affects your perform:mcc when you are under
pressure. We can divide self-talk into three types:

. Ncgative self-talk is when we say negative things to ourselves
+ Positive self-talk is when we say positive things to ourselves

« Technical self-talk is when we tell ourselves how to do things
while we are doing them

Positive self-talk is a key ingredient for resilience and is necessary for
your growth mindset. Most of you will have positive and negative feehngs
towards yourself that appear during your 'self-talk!

CHALLENGE 13

a. In the table below, list five examples of negative self-talk that often
flows through your mind.

b. Once you've done that, try to make them into positive self-talk.

Negative Self-Talk Positive Self-Talk

E.g: Everything in my life is awful and it's . E.g: I'm not feeling great right now, but
i not going to get any better. : i lllkeep going. Things could be worse.
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Technical self-talk and positive self=talk are tools for dealing with

pcrformancc pressure such as job interviews, making a presentation at a
conference, or meeting new people.

CHALLENGE 14

Think of a situation coming soon in your life, that you could use some
confidence for. Develop a positive self-talk script for each of three time
periods leading up to this challenge.

i | will tell myself : Iwill tell myself i |will tell myself
. | AM: | AM: | AM:
| AM: (describe
some of your
strengths)

| will tell myself | | will tell myself | | will tell myself |

. ICAN: (describe CAN: CAN: CAN:
i awayyou i

have managed
some type of
i performance
: pressure before) :

© | WILL: (say what :
¢ you will actually !
: do-thisis ¢
! technical self-talk)

Building Resilience: Social & Emotional Learning Materials. Year 11-12 VCE/
VCAL. Department of Education and Early Chiﬁhood Development (DEECD)
by the Youth Research Centre, Melbourne Graduate School of Education,
University of Melbourne: Page 47
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So, those last few challenges were about confidence, mostly. Being able
to tell yourself that you can do something, and thinking and behaving
positively is a great starting point. However, is it enough to just be
confident about succeeding, or do you need to do more?

Flexibility

As you read earlier in this chapter, scientists who try to build resilience
into a material that they create have to look at ﬂexibility. In the same
way, for you to build resilience, you need ﬂexibility too. Seeing different
perspectives requires flexible thinking, which is one of the Habits of Mind
you went through in the last chapter. A resilient person can think of a
lot of reasons for being successful in something. Flexible, emotional and
rational thinking allows multiple solutions to a problem. To be a flexible
thinker you need a variety of strategies to approach problem-solving. You
need to know when to think in broad, general terms, and on the other
hand know when to be detailed and specific. It means having your Plan
A but also having a Plan B and a Plan C. This is essential to resilience and
tO your success.

T L e s

] )
E "Famng o plan is plann'\ng fo fail.” |

'
A
R ——

What does that statement mean? Have you ever tried to do something but
it all went horribly wrong? Were you able to get out of the problem(s)?
Did you prepare well enough beforehand to see the problem(s)? Did you
consider your options and have an escape route? Did you have any backup

options? How many?
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CHALLENGE 15

Read the scenarios and answer the questions.

Scenario 1:

You created a presentation with handouts for a class project and had
someone print them from your USB at school. About 15 minutes before the
class, you realise that the print-outs are incorrect.

a. What backup options did you allow for? Write them on the arrows to
the right.

b. How could you have planned better to not require the backup
options? Write your ideas on the arrows to the left.

N =
-3
G ™

You were traveling to another city for an important meeting the next day
and missed the last bus of the night.

a. What backup options did you allow for? Write them on the arrows to
the right.

b. How could you have planned better to not require the backup
options? Write your ideas on the arrows to the left.

@z
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Scenario 3:

Write your own scenario using an experience where you hadn't planned
well enough ahead.

What if... (add your own scenario here)

a. What backup options can you allow for? Write them on the arrows to
the right.

b. How can you plan better to not require the backup options? Write
your ideas on the arrows to the left.

Ny —
<= —

P ™

So proper planning and having multiple options will encourage your
ﬂcxibility and hclp you better overcome pressure, stress and challcngcs.

It's not just your emotional and rational brain that needs to be flexible.
Keeping physicaﬂy fit and flexible helps you overcome pressure and stress.
Back in Chaptcr 2, you read about the WHO and its principlcs. The first of
those was about healcth being a state ofcomplete physicsd, mental and social
Wcllbcing. As this book is about psychosocial skills, those skills related to
mental and social Well—being, you won't being examining in detail ;mything
about how to keep physically fit and flexible. However, it is included in
the following image that summarises the elements that will help you build

and dcve]op your resilience.
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Remember

v Resilience is mainly about flexibility
v You need to develop strength with that flexibility too

v ltinvolves the use of many of the Habits of Mind characteristics,
such as:
¢ imagining possibilities;
e persistence;
e managing and controlling your impulses;
* taking responsible risks;
¢ being comfortable in challenging the status quo;
* more persistence.

v Make plans and having back-ups
v Reflect on how you can do things better

Recommendation

Go outside. Do something else. Think about what you've worked
through so far and build this chapter in with all of that. Revisit the
recommendations made so far. Talk to your friends or your co-workers
or your children or your parents or your siblings about being strong,
bouncing back and persisting. Practise being resilient right away by
making plans and looking at your back up options. Turn negative self-
talk into positive self-talk. As always, use your growth mindset. Don't
buy that candy bar just because you are waiting in line: control your
impulses. Look at others around you and take note of things you think
make them resilient. Can you bring those things into your own life?
Close the book and come back to it in a day or two.
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8.

How To Help
Yourself
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By now, you've worked through a lot of ideas; some I've presented to you,
and others you thought of yourself as a result of asking and answering
questions. Many of those questions have been easy: the WHAT's, the
WHO's and the WHERE's. You've looked at the WHEN's: when certain
things happened, when to use your psyehosocial abilities. You've had
recommendations as to when to put this book down and stop reading;
when to reflect and when to practise. You've also asked and answered
harder questions, those that Chaﬂenge you to think more deeply, to app]y,
to analyse, evaluate, to create new meaning, knowledge and understanding
— questions about the WHY's and the HOW's. But WHAT happens WHEN

you get stuck?

CHALLENGE 1

Think of some times when you've hit a barrier with something you were
trying to learn or do. What did you do to get over that barrier? Write some
of those things down.

What | got stuck with How | got unstuck
| Eg. In writing this book | : Eg. | spoke with people who
- had difficulty around how L were experts regarding those
i to effectively explain some i concepts who showed me a
 concepts : clear way to explain them

There are times when things are tough — when you just get stuck. Sure,
you've worked through things about resilience. You've praetised being
resilient: you'll keep on practising it throughout your life, although life
throws us unexpected situations. The rollercoaster from Chapter 4 is not
limited to your transition to young adulthood. Tt, like all the competencies
we've been talking about, happens throughout your life.
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There are times — and plenty of them — when life's demands, the
Complcxitics of other pcoplc, situations and circumstances will make you
hit a wall. You'll get stuck. That's OK it's going to happen. You have your
psychosocial skills to draw upon and you have those Habits of Mind. All
of those are very useful for you. However, it's useful not to be serious all
the time.

HABIT OF MIND — FINDING HUMOUR

You like to laugh; right? Why? Take a few moments
to think about that. Seriously!

All over the world, laughter is seen as a form of medicine. It has positive
effects on both your mental health and your physical healch. It makes your
pu]sc lower. It releases chemicals into your brain and oxygen into your
blood. This goes through your reptilian brain. The effects on your emotional
brain are obvious, but it also affects your rational brain. Humour allows
creativity and encourages you to appreciate humour in other people.

CHALLENGE 2
WAHY do you like to laugh? Write your thoughts.

You are now thinking about your feelings, which are emotional thoughts. So
again, you are thinking about your thinking.
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Did you write something like Tt makes me feel happy’ or, 'l feel better when
I laugh’? There is a saying that the best solution for any problcm is a cup
of tea and a good laugh. I can't agree that it's the best solution, but there is
science behind it — well, the laughtcr bit anyway.

However, laughing at differences in race or scxuality; laughing at misfortune
or liVing circumstances; ﬁnding humour in someone else's disability or
appearance — that is using humour as a weapon. Use humour to case
hostilities, to help think creatively, to encourage team spirit or to build
positive relationships. Then it is a tool, not a weapon.

The appropriate use of humour, when used correctly, can hclp you become
a more effective thinker and problem—solver. However, just having a good
laugh isn't, on its own, going to get you through the tough times.

Difficulties

|

!

|

I

Look at the image above. Your journcy of growth is a bit like a tightropc

walk. On the one hand, it's exciting, on the other scary; on one hand it's
plcasing, on the other it annoys; there are times it will appear casy, at other
times very hard indeed.
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CHALLENGE 3

a. What do you think might happen if you are challenged too much in
school, work, home or play?

b. What do you think might happen if you get too much support, or not
enough of a challenge at school, home, work or play? (Answers for
both on page 161)

Often there are many solutions to a problcm. Ccrtainly, with creative
thinking, there is no one 'right’ way. Throughout your life, there's not
ncccssarily any 'right’ way to get over fecling 'stuck’. Hopcﬁﬂly, pcoplc that
you ask for advice realise that there isn't necessarily any ’right’ way to help.
If someone is saying, 'If you don't do it my way, you are wrong', they are
probably are not people to rely on.

Certain things are helpful. An environment that encourages your growth
— one that allows you to push yourself and to practise your psychosocial
skills — helps. Remind yourself and others around you that these abilities
require 1ifelong practice to fully develop. There's no race to the finish line,
as there isn't a finish line.

Don't be too hard on yourself or others. Nobody can be their best all the
time — that's true for cverything in life. It applics just as much to our
thinking, feeling and behaviour as it does to our examination scores, careers
and relationships.

Just as we looked at triggers for our emotions, there are circumstances that
can negatively affect your psychosocial development.

CHALLENGE 4

Look at the scenarios. Can you relate to them? Have you experienced them
yourself? Write about how you might feel if you were in these situations.

a. Your family and school classes taught you not to have unprotected
sex. You 'know' that you should use contraception while having sex
to prevent pregnancy or sexually transmitted infections, but in the
heat of the moment, your impulses caused you to 'forget' that.

b. You have only had five hours of sleep each night for four nights in a
row and you have a big exam to take. When you sit the exam, you
feel confused and you can't really think straight.
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Both of the above scenarios can negatively affect you. Scenario A is that
you 'know' better, but do somcthing anyway. Fo]]owing impulscs rather
than rational thought can often get you into trouble. With Scenario B,
slccp dcprivation actual]y causes similar effects to bcing a lictle drunk — it
affects your thinking, especiaﬂy your memory and decision—making abilities.

OK, that's enough about negative factors for now. There are a couple
of positive factors we've already looked at that affect your psychosocial
development.

CHALLENGE 5

Look at these scenarios. Can you relate to them? Have you experienced
them yourself? Write about a time when you were affected and what the
consequences were.

1. PRACTICE: You want to learn the guitar. A friend starts you off by
showing you some chords. You practise. You then learn to read
tablature and start playing more complicated tunes. You practise
some more. You learn to hear when it doesn't sound right and then
learn how to tune your guitar. The more you practise, the closer you
get to mastering it.

2. SUPPORT: You are writing a long assignment for an important class.
You finish, and give it to your teacher. Your teacher looks at it, goes
through it and points out what parts need improving and suggests
ways to improve it. She gives it back to you to make changes. You
make the recommended changes and return it to you teacher for
final marking.
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Know Your Allies

You've been given challenges all through this book, and life will put many
more in front of you every day. After you finish this book, kccp searching
for these challenges. One of the best things you can do is to push your
growth mindset and all the Habits of Mind that devc]op your emotional
and rational thinking. But do you have to do it on your own?

CHALLENGE 6

Look at this list. Think about how these people and places could help your
growth mindset. Think about how they might make problems for your
growth mindset. Write your ideas.

If you are a teacher, parent or other older adult, do this exercise from
your perspective - how might you help another person develop a growth
mindset, and how might you make problems

adults

Other life
experiences
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Use teachers and other adults

In your iearning and discovery, one of the greatest groups of allies you can
have is your teachers, parents and other influential adults. If they have
developed and practised these competencies, they should be able to talk
to you with more understzmding and in a more mermingﬁﬂ way. If you
permit them to Challenge you, they will be able to help you develop your
cognitive and emotional brain. This goces both ways — your teachers, parents
and elders need to allow YOU to Cha]]enge, to question and to deveiop.

CHALLENGE 7

Write a list of people who demonstrate that they have deeper thinking
and feeling than you, AND who you believe can challenge you in your
development.

OK, now you have your list of more experienced allies — use them!

Have a diverse peer group

If you oniy interact with peopie like you, your influences are narrow.
Sure, you get approval and agreement, but you are limiting yourself. Find
more friends or peers from diverse baekgrounds. Engage with peopie with
different perspectives. They can challenge you and encourage more variety
of thoughts and feelings. This is more useful than just sticking with who or
what you know. Ceiebrating diversity exp;mds your views.
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CHALLENGE 8

Write a list of people that you know, but are not close with, and are from
very different backgrounds from your own. Think of people you would like
to share and exchange stories and ideas with.

Now you hﬁVC your hSt ofdifferent pCOplC — use thern, or rather, use each
Od’lCI‘.

Integrate your education across disciplines

Lots of peoplc think that education is just schooling. Thcy see the ability
to memorise and recall as being a ’good’ student. It's not. If you want
an education, it's up to you to get it. You can't expect school alone to
deliver education. Just as I asked you to think of diverse people, your best
education is the one that allows diverse ideas and experiences. [t Chaﬂenges
a view of right Vs wrong, black vs white, us vs them.

CHALLENGE 9

Write down some ways you think you can develop your thinking and Habits
of Mind in school (if you are at a school or university) and in your education
outside the classroom.
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Now you have your list of 'education’ environments to practise your

thinking —doit!

Beyond school experiences

Challenge yourself to go further. Going somewhere that you have never
been will strengthen your psyehosocial abilities, similarly to interacting
with people from different backgrounds. And it's not just new localities;
it's also new environments within your existing locality. If you're from a
rural place, have you ever been to a city? If you are from the city, have you
ever experienced deep rural life, or have you visited the other side of the
city? Have you ever left your state/division? Have you left the country?

CHALLENGE 10

Make a list of places you could go that would challenge your world view.

Get some instruction around your psychosocial skills

Just by reading this book you have chosen to be challenged. However, this
is only one book covering a wide range of areas. There are multiple books,
courses and online materials out there on these. While this book hopeﬁﬂly
€ncourages you on your journcy of 1ife10ng 1earning, it is YOU that needs
to take charge of it.
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CHALLENGE 11

Think of the topics that you've worked through. Think about the
competencies and Habits of Mind that we have looked at. Write a list of
a few that you would like to explore in more depth. Think about the skills
that perhaps you find more confusing or difficult - the ones that challenge
you the most.

Right, now you have these lists of WHOs, WHATs, WHEREs and mayhc
WHENSs, HOW will you go about learning more about them or practising
them more? Hopcfu]ly it will be through the combination of Challcngcs
that older people, diverse peers, more 'schooling’, and new experiences can
bring. Additionall}a you’]] also need to discover more through research,

reading and developing your thinking.

Get Support

Remember that image ofa tightrope walker from earlier, and the bal;mcing
act rcquircd in dcvc]oping, practising and acquiring these skills? Sure, you
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need all the challenges we've just been through, cither from yourself or
from others, but you must also have support. Without support you can
find yourself struggling with it all on your own.

Know Where Your Support Is
CHALLENGE 12

Look at the images below. What process is happening? What's changing?
What is developing and what is being removed?

njjju

LI LI

Your journey on acquiring the competencies we've been going through 18
very like the building of a house. You need that scaffolcling, that framework
of support. Bit by bit it gets added as the building becomes taller and
stronger. Then, bit by bit gets removed when each part of the building is
strong enough. This scaffolding could be as important as the challenges.
The building will not be strong without it. Would it even get beyond the
foundation stage? Here are three ways that you can support yourself and

seck support.

1. Don't try to run before you can walk

What rnight happen if you push yourself too much? What happens if the
challenges are too hard for where you currently are? Well, you'll probably
try to find a way to take all these new ideas and just try to merge them
with your old thinking and feeling. Don't. Look at the images over the page.
These reflect what I mean by this process.
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Imagine you are this house. What you
are trying to do is add extensions
to your house, to make it bigger and
stronger. The psychosocial skills
and Habits of Mind youve been going
through are the extensions you want
to add.

You may like these extensions, and try to add them as
they are. That won't work. The skills and Habits of Mind
are in a different style and are made from different
materials from your existing house
— from the existing you. Adding these
extensions too
quickly could
destabilise your
original house.
Heavy glass,
brick and metal
tagged on to
bamboo, could
o s — weaken the main
__l_;._ = = buildinq.

2. Structure balance with flexibility

Young peoplc need space where thcy can safcly experiment, rcspectfully
challenge and make both decisions and mistakes. Hopefully teachers,
parents and community leaders providc these space and opportunities.
Young people also need boundaries, so they can learn where or when it's
not safe.
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This isn't always possible. You'll sometimes need to do this on your own,
by going through the processes behind all the skills. Don't underestimate
the need for this. There are times to push boundaries and times to not.
Self~awareness and understanding others is important here.

3. Know who will monitor your development

Making mistakes is necessary. However, some mistakes will push your
resilience to the maximum. You are not alone. Look for an environment
where you can get hclp. Earlier, you identified your tcachcr/parcnt/ elder
allies that can challenge you and allow you to challenge. Can they also
support you in this?

The message here is that, even though sometimes you’ll be on your own,
certainly in practising the skills, having people around you that you can
share thoughts with, ask questions of and grow with, is very important for
your psychosocial development. It is your brain, but how you use it with
others, that social bit, is important.

HABIT OF MIND — THINKING R

INTERDEPENDENTLY

'No person is an island, entire of itself; every
person is a piece of the continent, a part of the
whole.' - Adapted from John Donne

So far, we've looked at understanding your brain, looking at your
ideas of success, understanding your emotions and examining
competencies. These are all internal processes. However we
are social beings. Most of us want to Ee art of a group. We
do this for many reasons - for friendship and solidarity and to
save time on a task. You are a part of many groups right now,
and will be part of other groups in the future. In fact, for many
people, being left out of a group or being sent away from one

is devastating.
\_ . Y
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CHALLENGE 13

Look at the quote in the Habit of Mind above. What does it mean to you?
Paraphrase the quote.

To answer this you needed to use the skill of inferring, secing what is
implied — reading between the lines. The quote doesn't literally mean
no person is an island: of course thcy are not. What it is saying is that
nobody is on their own, separate from other people. Everybody is a part
of something bigger. Every group is part of somcthing bigger. You are part
of something bigger.

HABIT OF MIND — THINKING R

INTERDEPENDENTLY (CONTINUED)

Often with problem-solving, many heads are better
© than one. People working together will come up

with far more possibilities than you can on your own.
To think interdependently is to contribute to, and be part of, a
group. To do this successfully you will need to:

« justify your ideas to others;

« check your strategies with others;

* test your solutions with others;

* be open to critical feedback;

« listen with understanding to others;

+ seek agreement from all;

e lead and also follow;

+ support the efforts of the group;

* act in the interests of the group;

+ sometimes give up your ideas to work with someone else's.

All these behaviours are characteristics of intelligent problem
solvers and cooperative human beings. Through acting in these

ways both you and your group will grow.
' W Y Y group 9 y
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CHALLENGE 14

Look closely at the image above. Without looking back, how does it differ
from the one on page 159? What are the major differences?

OK, you can look back now. There are two major differences — the long
stick to help balance, and the net underneath. Working on these skills
is very similar. You need somcthing to hclp you balance and you need
something to catch you when you fall.

When I first learned to ride a bicycle, it was actually a tricycle as it had
three wheels. As my balance got better, T could move onto a bicyclc.
Working on all these skills — especially the cognitive ones — is very similar
to lcarning to ride a bike. Look at the images below. It's very hard to go
from the first picture to the last picture without the stage in between.
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You can go from three wheels to two, but it's still a good idea to wear a
helmet and protective Ciothing, Cspccialiy with a big, powerﬁﬂ motorbike.
Protective clothing isa safety net. Peopie can be safety nets for you too.

CHALLENGE 15
a. Write a list of all the people you can think of that help you

b. If the list of teachers, other adults and peers that you wrote in
Challenges 8 and 9 is an appropriate one, those names will also
appear on the list you just wrote. Check back now.

c. If they don't match, take a moment to really consider whether they
are the best people to help YOU on your journey.

d. Now | want you to think about them together. Do you use them
purely as individuals or do they talk to each other? Do your teachers,
parents and community leaders have some kind of integrated
support for you?

Think of the safety net again. It's there, it's underneath you and it's actached
at nuMerous points. If it wasn't, it would be weak. If one attachment comes
loose it will probably still work, but what if several of the attachments
broke? Same with the training wheels on the bike. If the nuts and bolts
come loose, the wheels will fall off — and then so will you ifyour balance
isn't right yet.

In an ideal world, there would be a coordinated approach. Teachers, parents
and young peoplc would talk to each other about the best methods of
support. There would be a shared responsibility for that safety net — for
everyone. But it's not an ideal world — sometimes you will need to check
yourself that the nuts and bolts aren't coming loose, or are getting rusty. Know
your allies and put your own safcty net in p]acc. The tricky part is to know
when you don't need the safety net or your allies: Lifelong learning again.
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Slow Down and Take a Break

Remember the life stages from earlier? Remember the time it takes as a
baby to develop your motor skills? What about as you move from your
adolescence to young adulthood — that rollercoaster? All of this takes time.
A mistake you can make is to think that your sehool/college/university/
Workplace/ famﬂy will recognise the time you need to continue your lifelong
1earning and development journey.

When I was in my early twenties | thought of myself as an adult; but a
brand new one: a baby adult. When I turned 40, I looked at it like I'd just
finished my teenage adult years. My thirties were a time of immense Change
in how I viewed almost everything in the world. As my cognitive and
emotional abilities grew, | discovered new knowledge and understanding, I
applied that to what I already knew, analysed it, evaluated it and arrived at
a whole new meaning. That still happens now and I know it will continue

to happen.

However there are also times when we need to switch off and take time to
reflect on everything that has been happening.

HABIT OF MIND — GATHERING R

INFORMATION THROUGH ALL YOUR
SENSES

You brain is not just for thinking and feeling right.
You are exposed all the time to tastes, sounds, sights, smells
and sensations of touch. A lot of your knowledge isn't gathered
because you consciously decide to look for it. A lot is absorbed
through your senses. This is particularly relevant in your early-
years of development. However it also develops throughout
your life, especially if you encourage it.

Think about your language, dance, music, sport and food.
You don't know what those really are through thinking about
them. You've got to practise, act, play, taste. You have to taste
coconut water to know if you like it. You have to smell the flower
to know what it smells like. You have to dance to be able to
dance. Keeping your senses alive and working well will allow
you to be more observant and more alert. )

\.
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With continued practice of all of the Habits of Mind, through challenging
yourself and knowing who your allies are, what at firsc was difficult will
become casier and what may have seemed impossible will just become

difficule.

Remember

v You will get stuck — that's OK.

v You need the right balance of challenges — from yourself and
others.

v You need the right balance of support.
v Put your safety nets in place.

v Know your allies — who can help you.
v Don't go too fast.

v Find humour.

v’ Work with groups.

« Take breaks.

Recommendation

Take that break or time-out we've just been talking about. Do it, even if
you don't think you need the break or don't want to. Go outside. Play.
Do something else. Eat or drink something new. Listen to music you
haven't listened to before. Touch a tree. Stimulate your senses. Laugh.
Do all of these things with the people you identified that can help you;
your peers, your parents, your teachers. Look at how you help yourself.
Look at how others help themselves. Explore together how you can help
each other. Close the book and come back to it in a day or two.
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Welcome back. You are reaching the end of this book. You've examined
skills you might need in your life, focusing on the psychosocial ones. You've
looked at your identity and the importance of integrating its multiple
clements. You've cxplorcd your dcvclopmcnt from both a cognitive and
emotional perspective. You've thought about your thinking and hopefully
you are now on your way to incorporating those Habits of Mind into your
life: making them a habit.

You started this book by looking at success and what it might mean for
you. Now you'll look at a few more ways that you might refine and firm-up
your success.

You Are In Charge of You - Agency

Success depends on taking control of the direction of your life. This is
agency. Agcncy is a psychosocial term similar to pcrsonal 1cadcrship. We
can break it down into four elements:
1. Having intent: Having an action plan and the methods to make it
happen.
2. P]anning: Sctting goa]s and thinking ahead about how thcy might
work.
3. Adaptability: Having the abilities, strategies, flexibility and
sclf—disciplinc O carry out your course of action.
4. Self-reflection: Questioning your own effectiveness, the purpose
of your actions and making adjustments to your behaviour and
your p];m as needed.

So, agency means taking an active and controlling role in shaping and
managing your chosen path in life. This is the opposite of believing you are
at the mercy of other people or the situations that happen to you.
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CHALLENGE 1

Look at the list of 'who decides' questions and answer them honestly. Is it
you, or are you heavily influenced by others?

Who decides...? Answer

 What time | eat
my dinner

 Whether | can go
on holiday
i Whether I cango
to a party

{ What time | can
leave the party

i What | can study
at university

Whether | can go
i on a date (and
i who with)

What happens
i with money | earn i

What | give for

i family support

Agency happens when you start to make your own choices in life. Many
of those choices will be influenced by your own view of yourself, your
understanding of others, your environment and your worldview.

Think back to your rnultiple identities. You looked at a lot of elements
that contribute to those. You looked at ways of combining those into an
integrated identity. Once you have that sense of‘integrated identity and are
practising all the competencies in this book and making your own choices
and decisions responsibly, you are on your way to having agency.

Look back at the four elements of agency from the previous page. How can
you use them so that you are really able to steer your own life course? Is it
as simple as just being able to make your own decisions?
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CHALLENGE 2

a. Match each stage with one (or more) of the four elements of agency
on page 177. (Answers are at the bottom of the page.)

b. Answer the questions for and about yourself.

a) Who am | and what do | value?
b) What is my purpose?
c) What are my goals? . :

d) Do | know what | need to do to
i accomplish them? 5

e) Do | believe | can accomplish

ithem? i
f) Am | realistically capable of

i accomplishing them?

g) Who are my allies in this and
i how can they help me?

You've looked at making plans at a few places through this book. This
process is just another way of planning, but it focuses more on you and
your life. If you ask yourself these questions whenever you are setting out
to do somcthing, you can check that you CAN actually do it.

IF you want to lead others, first you will need effective personal leadership.
This is about your self awareness and your growth mindset. It's about
practising and rcﬁning the Habits of Mind you've been 1001<ir1g at. It's also
about your interests and passions, the values you adopt and reflecting on
the choices and decisions you make.

v'eCTTY €CcTP ¥2'Tq
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CHALLENGE 3

Being on the path to having agency means knowing the answers to the
qguestions in Challenge 2 AND working with them throughout your life. The
following questions reinforce that. Answer them now.

Remember when you looked at your sense of identity at different ages,
and how it Changcd throughout your life? So do these elements. If you are
practising the skills and habits covered in this book, if you are reﬂecting
and questioning yoursclﬂ it you have your growth mindset, you’l] see that
your values, strengths, weaknesses, talents, and even your vision for life will
Change too. Know what you want and know WHY you want it. Knowing
what you don't want and Why can be a good starting point. That means
knowing what you want to changc.
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Managing Change

Who wants change?

Who wants to lead change?

Is this familiar to you? It can seem that everyone wants change, but who
is responsible for creating that change? [t starts with you. Don't wait for
other people to begin before you decide to do something. Start as best as
you can and the change will begin. This will also encourage others to create
positive Changc.

In order to successfully manage change, and for you to become your own
version of success, you need to use all the skills you've worked through
in this book, and more. Effective thinkers, prob]em—solvers and Change—
managers need to be accurate and precise.
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C HABIT OF MIND — STRIVING FOR R

ACCURACY AND PRECISION

This is mostly about being not lazy, and takin

care with the things you do. It's about setting higﬁ
standards for yourself and constantly trying to perfect what
it is that you are doing. This habit of mind involves continuous
learning and building new knowledge and experiences into
what you do. Using this habit of mind means checking and
rechecking whatever you are mct|<ing or doing.

If you are not practising this, you are likely to lack focus in what
you do and produce substandard or incomplete work. If you
want to just get a task done, but not want it to be the best it
can be, you are doing the opposite of striving for accuracy and

Erecision. This is one of the easiest habits to adopt - if you can

" e bothered! )

There are other characteristics of managing Changc too. Many you have
already covered in some depth. You've looked at managing changes in
yoursclf. However, all of this relates to other pcoplc as much as it relates
to you. So what can you do to not only cope with change but influence it
in others and in society?

CHALLENGE 4

List some social changes you believe would benefit all those around you.

If you are interested in social justice and societal change, you'll need to have
the curiosity to find out why people behave the way they do. When you
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understand Why you behave the way you do, it is easier to look at behaviour
in society around you. Likewise, once you understand contradictions in
yourself, you will be better placed to understand the contradictions around
you. Some will be cultural, some will be economic, some will be about
values, and others will be about personal and geographic boundaries.
Discussing and debating social issues will help you to see the bigger picture
and understand where change could occur.

« You can use the Habits of Mind of Flexible Thinking and
Interdependent Tlainking to embrace diversity and work
collaboratively.

+ You can develop networks and relationships across different
levels of society, enabling you to analyse and tackle inequality.

« The most effective agents of ehange also demonstrate the
characteristics of patience, persuasion, integrity and courage.

For you to do this you'll need to be ethical and authentic in how you work
and deal with people. You'll be committed to Working toward and realising
the positive future you see.

Perspective - How You See things

Remember the image from the end of Chapter 2 of the people pointing at
a number and disagreeing about what the number was? That's a form of’
perspective, of how you see things.

CHALLENGE 5

Read the story and answer the questions on the next page.

There was a father who had two sons. The father was very mean and
abusive to his sons — he beat them, he drank a lot, he was angry all the
time. He couldn't get a job or provide very well for his family.

Years later, one of the sons grew up to be just like this father — he drank
too much, was angry all the time, beat his wife and children and could
never provide for their needs.

The other son grew up to be the complete opposite — he was kind
to everyone, he ate healthy foods and exercised, and had a lot of
responsibility for himself and the community around him.
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When people asked either son why they were like this, they both replied,
'It's because of my father.

a. What is the difference between these two sons?

b. Why did one son grow up to be angry and unhealthy and abusive,
and the other to be kind and healthy and successful?

You usually don't have a choice about what happens to you as a child, as
you realised when you examined your idcntity. However, when you grow
up you do have choices to make. Will the bad things that happened to you
motivate you to be a better person? Or will you be just like the pcoplc who
hurt you? Do you see that hurt as damaging and something to blame, or as
an opportunity to learn, to grow, to move forward and bcyond?

What about good and bad? Here's a story:

A farmer has a wonderful, beautiful, prize-winning horse. One day his
horse runs away. His neighbour comes over and says, 'I'm so sorry about
your horse, what bad luck, and the farmer says, 'Who knows what's
good or bad?' The neighbour is confused because this is clearly terrible.
The horse is the most valuable thing that the farmer owns.

But the horse comes back the next day and he brings with him twelve
wild horses. The neighbour comes back over to the farmer and says,
‘Congratulations, what good luck!" And the farmer replies again: 'Who
knows what's good or bad?"

The next day the farmer's son is trying to tame one of the wild horses
but the horse throws him off and the son breaks his leg. The neighbour
comes back over and says, 'I'm so sorry about your son, what bad luck!
The farmer repeats, 'Who knows what's good or bad?'

The next day the army comes through their village and is forcing able-
bodied young men to go and fight in a war, but because the farmer's
son has a broken leg, the army leave him behind. Again the neighbour
comes over and says, 'What good luck you have, all the other sons have
been taken! The farmer replies...

...and this story can go on and on like that. Good. Bad. Who knows?
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CHALLENGE 6

Think about the following questions and about perspective. Is rain good or
bad? Can rain always be one or the other? What do you think? When the
price of rice goes up, is that good or bad? Read the story.

A person from the city and a rural farmer are talking to each other about
the advantages and disadvantages of country and city life. They talk
about air quality, traffic, noise, roads; all sorts of things. As they are
talking, it starts to rain. The person from the city says that the rain is bad
because it makes traffic worse, and it will take her longer to get home.
The farmer says that the rain is good because the crops will be watered
and there will be a good harvest.

However, if it doesn't rain (which the farmer says is bad but the city
person says is good) there will be a small harvest which means he can't
get as much money. However, with a small harvest everywhere, the price
of rice will go up, which means the farmer will get more money for his
rice. Also however, when the price of rice goes up, the person in the city
will be unhappy because she has to pay more for her rice.

So there aren't rca]ly any right O WIONg answers there. A different
perspective equals different 'good' and 'bad'. We all see things differently,
dcpcnding on the situation we are in. However, we can always changc
our position, go somewhere else, talk to different people and alter our
perspective.

Yes! Land!

Yes! A boat!
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Success - Young Adult or Otherwise

Back in Chapter 1, I asked you to write down some people you thought
were successful. T also asked you to start thinking about your own success.

CHALLENGE 7

a. Write down some examples of good leaders that you have known in
your life AND the qualities you feel make them good.

b. Now do the same but for all the bad leaders you've known and what
makes them bad.

c. What are the differences between the characteristics of the good
leaders and the bad ones?
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d. Now think about how you lead yourself. Do you think you lead
yourself well? What characteristics do you have that demonstrate
good personal leadership? Are there characteristics you'd like to
change about how you live your life? What are they?

P P P P PP PP PPN L P PP PP PP 4

My personal leadership Characteristics | would like to change
characteristics : s

fesessentontattcetcsnasestontorssnscsrssessestorssnssrssrssescorsorasessersonsans B P P 4

You have the potcntia] to improve your life and improve on the way you
look at the world. If you don't recognise your potential then you can't make
it happen. You have to look for the good in yourself, and in others. This will
allow you to lead both yourself and other people better.

But you need to balance this. You need to be critical of your ideas and
processes too. There has been a lot of emphasis on positive thinking, but
there is a downside. Unfortunately too many people believe they just need
to think positively and good things will happcn. Sometimes peoplc don't
put enough effort into a task, or overestimate their own abilities, value and
importance. Then thcy wonder Why things didn't work out as hopcd. This
is often because they don't consider the barriers, problems or obstacles
Cnough; thcy only rca]ly look at what thcy want. Recognising the possib]c
obstacles will help you reach your goals. Here is a technique that can help
you with this.

W | First, you name a wish.

0 | Then you name the very best outcome and imagine this outcome.

0 | Then you name your main inner obstacle and imagine this obstacle.

P | Finally, you make a plan, an if x -then y' plan of how to overcome the obstacle.

ww.woopmylife.org
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CHALLENGE 8

Complete each stages of the technique to increase your motivation to
achieve your goals.

Think about the next four weeks. What is your most important wish?
Pick a wish that feels challenging but that you can reasonably fulfill
within the next four weeks.

Write your Wish in one sentence:

What would be the best thing about fulfilling your wish? How would
fulfilling your wish make you feel?

Write your best Outcome in one sentence

Imagine this best outcome as fully as you can. Write your thoughts:

What is it within you that holds you back from fulfilling your wish? It
might be an emotion, an irrational belief, or a bad habit. Think more
deeply; what is it really? Identify your main inner obstacle; the thing
inside your psychosocial self that is the biggest barrier.

Write your Obstacle in one sentence

Imagine your main inner obstacle as fully as you can. Write your
thoughts down:
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What can you do to overcome your obstacle? Identify one effective
action you can take to overcome your obstacle.

Write your action or thought in one sentence

Make the following Plan:

If... (your obstacle) , then |
will (your action or thought to overcome obstacle)

You can use this for short-term as well as for long-term wishes and for small
as well as for big wishes.

Practise this technique as often as you like as it well help you overcome
those inner barriers. Take time to celebrate winning the battle with
yourself; it’s quite OK- to feel pleased with improving yourself, to feel
happy with crossing those obstacles and to celebrate that victory.
Enjoyment is a 1arge part of success. If you aren’t happy with your
achievements, what’s the point of it all? It you think back to Chaptcr 1and
the definitions of success, several of the quotes included self-satisfaction,
liking yourself, the expansion of happiness and wonder. We need to be
amazed; we need to see the splendour in things around us, we need to soak
up those wow moments.
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HABIT OF MIND — RESPONDING WITH R

WONDERMENT & AWE

A lot of the habits of mind you've been through
so far involve processes or steps you can go
through to acquire that habit. However, what about
enjoyment? Do you really need stages or processes to enjoy
something”? ThinK of a time where you found something really
cool or amazing. What was it about that thing which allowed
you to enjoy it so much? Looking at the world around you,
using all your senses, you can produce those feelings often. A
dou%e rainbow, a butterfly emerging, a really amazing artistic
erformance, a fantastic sports' achievement - they are dll
Easica”y 'wow' moments. Those moments can happen with your
thinking and problem solving too.

Many people have told me that their love or passion for a subject
in scﬁoo| came from the teacher allowing them to experience
these 'wow' moments. They were shown that, for example,
physics is amazingly cool tKrou h the teacher giving student
experiences that appealed bot% to the brain and the senses.
| had the opposite experience in my physics school days. My
teacher was dull, seemed not to like it very much and was only
interested in the students memorising, for example, Boyle's Law;
| never saw a practical way of 'experiencing' that law. Later in
life, through other people's love of physics, I now understand (a
bit) about how amazing it is.

quin? a passion for what you do is important. To be effective
ou will have a positive attitude towards the situations you face
E/)ut also enjoy the challenge. You will enjoy finding solutions
yourself and enjoy finding puzzles that challenge you. You'll
do this throughout your |i1?e. Be inquisitive, be enthusiastic, be
involved; use your growth mindset. )

\

What Is Your Purpose?

Look back at your idea of success from Chapter 1 and look back at your
goals from Challenge 2 carlier in this chapter.

What is Your 'reason for being'?
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The Japanese have a word for this — ikigai. According to the Japanese,
everyone has an ikigai. However, it is not something you will just happen
across. To find it you will have to search and this might require deep
questioning of yourself. Throughout this book you have been doing
exactly that. You've been looking inside yourself and asking yourself lots
of questions.

You Are

Great at
It

B

The term ikigai is composed of two Japanese words: iki referring to life, and
gai, which roughly means 'the realisation of what one expects and hopes for'.
Ikigai is seen at the centre point of where four main elements crossover:

1. What you love (your passion)
2. What the world needs (your mission)
3. What you are good at (your vocation)

4. What you can get paid for (your livelihood )
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CHALLENGE 9

a. Write down all the things you can think of that you have a passion for.
('What do | love?')

b. Write down all the things that you can think of that the world needs.
(‘What does the world need?')

c. Write down all the things you can think of that you are good at.
('What am | good at?')

d. Write down all the things you can think of that you could get an
income from. ('What can | get money for doing?)

e. Look at your four lists. How many things that you wrote appear twice
(in two lists)? How many things appear three times? Are there any
that appear four times?

Two Times Three Times Four Times
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If there is anything that appeared four times then that may be your reason
for bcing; your purpose. It is what motivates you to get out of bed in
the morning. It's much more than being about money or status. It's about
your emotional brain and your rational brain dirccting you around what
makes your life worthwhile. It is also dependent on circumstances. You
can conﬁdcntly go through tough times, cha]lcnges around you, heartache
and disappointment if you have this purpose. Ikigai comes from within
you and your connection to the world around you. It doesn't come from
other people's expectations of you. It is your calling, your goal: YOUR
reason for bcing.

CHALLENGE 10

Look again at Challenge 2 from earlier in this chapter. What did you write
as your purpose? Does that purpose match what you found here? If so,
great! If not, repeat your goal setting exercise using the purpose you came
up with just now.

Your agency, your human integrated identity, your goals, your growth
mindset: This is Why I've framed this book as I have. It's about you, your
intcgratcd idcntity, your sense of agency, acquiring and practising those
Habits of Mind. It's about having a purpose framed by your passions, your
talents and what the world needs.

Many Things Take Time

So what do you do it your purpose isn’t clear to you? Does everyone need
a purpose? Some people discover a purpose early on and it becomes their
life's work. Other peoplc don’t discover it until much later in life. Lots of
people we consider successes today did not achieve that success until they
were in their 40s or even later. Many other peoplc have different purposes
at different stages through their life. A purpose does not have to be one
thing and one thing only. Maybc it is not comp]ctcly that Ikigai where all
four circles meet. What is important though is to always try to enjoy what
you do. Too many pcop]c spcnd too 10ng pursuing a notion of success that
they believe will “make” them happy while forgetting to find happiness and
enjoyment a]ong the way. Like those adult roles from Chaptcr 4 when you
looked at your development, everyone has their own timetable and pace
at which they are ready for certain things.
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(. )

HABIT OF MIND — LEARNING
CONTINUOUSLY

Here is the main point of all of this. Change is
constant and you need to change with it. Mastering
all the competencies discussed in this book does not happen
through knowledge of them, but rather through your continuous
practice of them.

Why are we more comfortable with what we already know
rather than with what there is to learn? Why do we so often
defend our own point of view, beliefs and knowledge rather
than embrace the unknown, invite possibilities or challenge the
status quo? Is it just that that's the 'way things are'?

Perhaps it is that from an early age we are 'taught' that learning
is what you do from your erders; your parents, brothers and
sisters, teachers and political and religious leaders. Perhaps
you have been taught that learning is about being an educated
person; someone who has know|e§ge. Perhaps you were taught
that knowing answers is more important than asking questions;
that to be 'right' was all that mattered. However, does this
prepare you for life? Does your 'learning' stop with graduation
certificates?

Leﬁtrning continuously means that THROUGHOUT YOUR LIFE you

will:

+ seek new and better versions of yourself and others around
you;

+ have curiosity AND the confidence to pursue it;

+ actively seek improvement;

+ seize the chance to tackle problems;

« know that difficulty is a great opportunity to learn;

* be enthusiastic about challenges;

+ be unafraid to question the status quo;

« realise you don't have all the answers;

* never stop asking questions.

Knowing what you don't know is the first step on your journey for
knowledge as it leads to everything else. )

.
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You've now reached the final part of this book. You've worked through many
elements starting with how you envisioned your success and cnding with
this chapter about taking control of the direction of your life. It's never too
carly or too late for you to do this.

If I could offer you only one tip for the future, thanaka
would be it. The long-term benefits of thanaka have been
proved by scientists, whereas the rest of my advice is
questionable. I will dispense this advice now.

Enjoy the power and beauty of your youth. Oh, never mind.
You will not understand the power and beauty of your
youth until they've faded. But trust me, in 20 years, you'll
look back at photos of yourself and recall in a way you can't
grasp now how much possibility lay before you and how
fabulous you really looked.

Don't worry about the future. Or worry, but know that
worrying is as effective as trying to solve an algebra
equation by chewing betel nut.

Do one thing every day that scares you.

Sing.

Don't be reckless with other people's hearts. Don't put up
with people who are reckless with yours.

Clean your teeth.

Don't waste your time on jealousy. Sometimes you're ahead,
sometimes you're behind. The race is long and, in the end,
it's only with yourself.

Remember compliments you receive. Forget the insults. If
you succeed in doing this, tell me how.

Keep your old love letters. Throw away your old bank
statements.

Exercise.

Don't feel guilty if you don't know what you want to do with
your life. The most interesting people I know didn't know
at 22 what they wanted to do with their lives. Some of the
most interesting 40-year-olds I know still don't.
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Maybe you'll marry, maybe you won't. Maybe you'll have
children, maybe you won't. Maybe you'll divorce at 40,
maybe you'll dance the Hnit Par Thawar on your 75th
wedding anniversary. Whatever you do, don't congratulate
yourself too much, or berate yourself either. Your choices
are half chance. So are everybody else's.

Enjoy your body. Use it every way you can. Don't be afraid
of it or of what other people think of it. It's the greatest
instrument you'll ever own.

Dance, even if you have nowhere to do it but your
living room.

Read the directions, even if you don't follow them.

Do not read beauty magazines. They will only make you
feel ugly.

Get to know your parents. You never know when they'll be
gone for good. Be nice to your siblings. They're your best
link to your past and the people most likely to stick with
you in the future.

Understand that friends come and go, but with a precious
few you should hold on.

Travel.

Accept certain truths: Prices will rise. Politicians will
plunder. You, too, will get old. And when you do, you'll
fantasize that when you were young, prices were
reasonable, politicians were noble and children respected
their elders.

Respect your elders.

Don't expect anyone else to support you. Maybe you have
a trust fund. Maybe you'll have a wealthy spouse. But you
never know when either one might run out.

Don't mess too much with your hair or by the time you're
40 it will look 85.

Be careful whose advice you buy, but be patient with those
who supply it. But trust me on the thanaka.

Adapted from “Wear Sunscreen” by Mary Schmich
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Remember

W Success depends on taking control of the path and direction of
your life.

+ Believe you are NOT at the mercy of other people or situations that
happen to you.

v Change is always happening.

v Develop networks and relationships across different levels of
society.

v Be ethical and authentic.

+ You can always alter your perspective.

v Thinking positively is not enough — you need to see barriers and
obstacles.

+ Find your Ikigai — your reason for being: your purpose.
v Continuously learn.

Recommendation

Accept the challenge to reach your success. Help other people achieve
theirs. Develop your integrated identity and your agency. Do this by
combining all the abilities you have worked on throughout this book —
and keep working on them. Identify the things that you know you need
to develop and practice them more. Practice continuously and learn
continuously. Aim to be precise and accurate in all you do. Think and
act positively AND identify obstacles as part of your planning process.
Accept that change is always happening and adapt. Find your purpose.
Make, and be, change.
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Acknowledgments | Credit
Where Credit Is Due

There is very little research available on life skills in young adults in Myanmar
or in other Southeast Asian nations. When writing Young Adult Success,it
was necessary to utilise what was available, without simply assuming models
elsewhere would work in the Myanmar context. The process has been one of
research, testing and evidence. We drew largely on three main bodies of work
which are US/\X/estern originated (this wasn't from a lack of trying to find
regional examples). These were chosen because they question whether certain
elements would apply to other cultures and, perhaps more importantly, that to
be a successtul young adult you will be able to transfer, apply, and have coherence

and consistency regardless of the environment you are in.

1. The University of Chicago Consortium on Chicago School Research's
(UCCCRS) concept paper for research and practice from June 2o15:
'Foundations for Young Adult Success: A Developmental Framework'.

The paper defined young adult success as being around three key factors which
would allow a young adult to 'manage and adapt to changing demands and
successfully navigate various settings with different cultures and expectations.

These were:

a.  Agency — how a young adult ready for success interacts with the world
around them;

b. Intcgrated identity — decision making that aligns with a young adult's
values, beliefs and goals and;

c.  Competencies — the skills a young adult has and how effectively they

use them in various tasks.

2. Massachusetts Institute of Technology's (MIT) Young Adult Development
Project, 2008.

The researchers on this project 'gathered and analysed over several hundred books,
journal articles and other materials, interviewed leading neuroscientists, and
attended major conferences on young adulthood, parenting of college students,
and developments in neuroscience'. They specifically examined:
a.  Cognitive development — the underlying changes in thinking patterns
that affect behavior;

b. Brain development — the changes in the structure and function of the
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brain and their correlation with Changes in thinking and behavior and;

]

Influences on development — the role of colleges and universities,
parenting, peers, and other factors in shaping the way development

occurs and plays out

3. Arthur L. Costa's Habits of Mind: A Developmental Series, 2000

The Habits of Mind are a set of sixteen problem-solving, life-related skills,
which the creators say are necessary to effectiveiy operate in society. These
habits encourage reasoning, insightfulness, perseverance and creativity. Through
understzinding and using these 1ifelong and continuous ieztrning skills, individuals
will be equipped to work through real life situations and gain positive outcomes
by responding with awareness, thought and piztnned strategies.

In addition to these three main sources, I am gmtefui and thankful to the
following people (in no particular order) for their support, input, expertise and
general awesomeness: Child's Dream Foundation for funding the project; all
1,000+ participants in the Originai needs assessment; Esther Ze Naw Bamwaw for
all her data collection and entry work of that needs assessment; Molly Ferra and
Joanne Lauterjung Kelly for their digging and sourcing of potential challenges,
especially around emotions, identity and, resilience; Ma Khant for all her support
through the piloting and feedback process; all the late adolescents, young adults,
teachers and care-giving professionals that read and gave feedback on the pilot
version; Katie Julian for her editing prowess and for allowing me to keep the
narrative format; May Heut Pan Moe for her design and layout wizardry; Ye
Win for his patience and persistence with all the illustrations; Kaung Hla Zan
for the far-from-easy translation to Myanmar and, finally; my scrongest allies,
my parents and friends, for supporting and encouraging me on my own journey

of continuous and lifelong learning.

Want To Know More? |
Contact Us

« For general information about Mote Oo, please contact info@moteoo.org
- For enquiries about teacher training, training of trainers, or workshops, pleasc
contact moteoottaining@gmziii.com

« For information about the research, data and findings around this the book,

please contact moteoo.chris@gmail.com
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